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I血troductio皿

　　　Two　of　the　most　lmportant　deve1opments　m　the　recent　history　of　English　second

1anguage　teachmg　have　undoubtedly　been　the　attempt　to　demonstrate　the　system　of

mean1ng　that11es　behmd　the　commmlcatlve　uses　of　language（l　e．，the　Communicative

Approach），and　the　descr1pt1on　of　the　dlscourse　propeれles　of1anguage（i．e．，Discourse

Ana1ysis）．The　former　focuses　on　discrete　e1ements　of　lan幽age　at　the　sentence1eve1ca11ed

functions　and　notions；the1atter　makes　use　of1arger，extended　segments　of1anguage　known

as　text，m　which　the　underlymg　organizat1ona1pattems　of　the　Ianguage　can　be　dlscovered．

However，just　as　many　educators　today　have　begm　to　rea1ize　that　effective　language

teachmg　requires　a　common＿sense　ba1ance　between　structural（1，e、，grammatical）and

communicative　approaches，they　have　a1so　discovered　that　Discourse　Ana1ysis　is　of

re1ative1y1itt1e　practicaI　va1ue　for　c1assroom　teachers　wbo　are　trying　to　provide　their

students　with　an　understanding　of　the　ways　in　which　information　is　organized　in　English，or

how　to　help　students　stmcture　and　communicate　their　ideas　f1uent1y　and　effective1y．

　　　In　an　e1oquent　criticism　of　these　and　other　modem　theories　and　approaches　to1anguage

teachmg，ESL　textbook　writer　Robert0’Nei11　states．

We　have　a11become　aware　in　the　last20years　or　so　of　mits　bey㎝d　the　sentence－o｛things

referred　to　today　as　cohesion8md　coherence．It　is　easier　to　label　them　than　it　is　to　deve1op　effective

strategies　of　he1ping　leamers　to　organize　their　spoken　and　written1an馴age　coherent1y　and

cohesive－y．And　it　is　painfu11y　obvious　that1ists　of血nctions　and　notions，as　use地1as　they　are　in

referring　to　units　at　and　be1ow　the　sentence1evel，te11　us1ittle　or　nothing　about曲e　larger　mits　of

l…mguage．Perhaps　the　on玉y　discip1ine　that　has　ever　attempted　serious1y，not　on1y　to　define　these

1arger　units，but　also　to　come　to　terms　with　teaching　them，is　the　now　forgotten　Art　of　Rhetoric・

We　desperately　need　a　modem　equivalent　of　it，1as1it　wou1d　seem　that　the㎝ly　thi㎎Discourse

Analysis　has　yet　de1ivered　is　an　ever　more　elaborate　meta－1ang皿age　for　refe耐ing　to　the

phenomemn．（1989，p．7）
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　　　　In　a　simi1ar　vein，Wi11iam　West，in　his　work　traini㎎dip1omats　in　E㎎1ish　at　the

Japanese　Ministw　of　Foreign　Se〃ice敏伽m曲㎝后m曲mプ。）notes　that“use　of　the

c1ass1cal　rhetorlca1pattern　of　exposltlon　for　professiona1teachers　among　whom　lt1s

currently　in　disfavor…provides　an　effective　base　for　simple，direct　communication，［and　is］

an　inva1uabIe　too1in＿teaching［speech　communication　ski11s］”（1989，p，25）．

　　　Because　a11of　the　earliest　theories　of　communication　in　the　Westem　tradition，both

spoken　and　wrltten，went　under　the　name“rhetonc，”and　because　the　study　of　rhetorlc

appears　to　have　some　potentlal　m　he1ping　fore1gn　language　students　to　understand　the

organizational　prmc1p1es　under1ymg　Eng11sh，before　tummg　our　attentlon　to　the　practical

detai1s　of　teaching　presentation　skins，1et　us　first　brieny　examine　the　history　of　thiS

discip1ine　in　the　hope　of　arriving　at　a　c1ear　and　comprehensive　definition　of　the　term．

ABriefHistoryofR11etoric

　　　“Speech－making　as　a　practice　and　rhetoric　as　a　study　of　the　principles　which　under1ie

and　direct　that　practice　are　as　oId　as　recorded　histoW”（Ehninger，1965，p．165）．The

origins　of　the　Art　of　Rhetoric　in　the　Westemtraditionare　to　be　found　in　the　He11enic　world

of　the　f1fth　century　B．C．at　wh1ch　time　the　great　oratorical　trad1tions　of　pub1ic　address

began　to　be　systematica11y　deve1oped．Rhetoric　in　this　period　was　c1osely　a11ied　with　other

studies，such　as　aesthetics，logic，and　ethics，and　was　considered　a　means　for

communicating　great　and　serious　ideas　in　pub1ic　fomms　such　as1egis1ative　assemb1ies　or

courtrooms．Aristot1e，at　about336－B．C．，wrote　probab1y　the　most　important　ancient

treatise　on　pub1ic　speaking，now　known　as　T尻e　R尻eCm売，and　argued　that　rhetoric　consisted

of“modes　of　reasoning　upon　which　decisions’in　the　rea1m　of　human　affairs　are　based”

（ibid．，p．169）．

　　　“In　oratoW　and　rhetoric，as　in　so　much　e1se，the　Romans　were　heirs　to　the　Greeks［and］

Roman　oratory，by　and　Iarge，was　an　imitation　of　Greek　mode1s，［which］did　litt1e　more　than

e1aborate，refine，and　systematize　doctrines　originany　st吐ed　out　by　Aristot1e”（ibid．）．

Cicero　and　Qumti1ian　were　famous　Roman　rhetorlc1ans　of　their　times，but　w1th　the　fa11of

the　Republic，the　coming　of　empire，and　the　curbing　of　individual　freedoms，the　art　of

pub1ic　speaking　in　Rome　went　into　dec1ine，

　　　From　Augustus　on，for　the　next　thousand　years，due　to　tbe　increasing　dominance　of

ecclesiastica1authority，oratory　was1arge1y　confined　to　ceremonia1occasions　or　to　the

schoo1room．Neverthe1ess，undergraduate　educat1on　m　medieval　tmes“consisted　chlef1y　of

the炉伽mm：駆ammar，1ogic，and　rhetoric”（Jordan，1965，p．1）、

　　　With　the㎜1iva1of　the　Rena1ssance　and　the　deveIopment　of　free　mst1tutlons　in　the

Westem　wor1d，rhetoric　and　public　address　began　to　regain　much　of　their　ancient　dignity．

This　c1assica1reviva1was　initia11y　opposed，however，by　an　authoritarian　phi1osophy　gf

govemment，the　divine　right　of　kings，which“limited　pub1ic　discourse　to　the　ro1e　of　court1y

address　and　made　it．．．a　branch　of　the‘science’of　manners，or　etiquette圧e宜ective1y

56



Teachmg　Eng11sh　Presentatlon　Sk111s

d1vorcing］rhetor1c　from　its　tradit1ona1responsiblllty　for　substance　or　content　and［reducmg1

it　to　a　study　of　sty1e　and　de1ivery”（Ehninger，1965，p．．171）．This　is　perhaps　the　origin　of

one　of　the　Pejorative　connotations　of　the　term　today　as　a　type　of　e1ocutionary　posturing　or

discomse　devoid　of　real　meaning（i．e．，“mere　rhetoric”）．

　　　However，the　c1assica1reviva1of　rhetoric　provided　the　foundation　for　the　important

tradition　of　scho1astic．disputation，“a　question＿and＿answer　procedure　used　not　on1y　for

academic　instmction　but　a1so　for　exp1oring　prob1ems　in　phi1osophy，theo1o馴，and　even　in

the　sciences”（idid．）．This　reviva1reached　its　apex　in　the　British　P・ar1iament　and　French

Revo1utionary　Assemb1y　where　modem　parllamentaW　speaking　f1rst　emerged　and　whlch

witnessed　some　of　the　greate§t　de1iberative　oratory　of　a11time．In　America，as　we11，the

development　of　free　institutions　led　to　an　environment　in　which“the‘ta1ker’，a1ong　with　the

so1dier　and－frontiersman，was　a　recognized　fo1k　hero”（ibid．p．173），and　great　Senatorial

debaters　argued　the　important　socia1issues　of　the　time．In　education“rhetoric　was　an

impo武ant　p班t　of　the　unwers1ty　curr1culum、．and　as1ate　as　the　nmeteenth　century，co11eges

had　departments　of　rhetoric”（Jordan，1965，P．1）．

　　　In　the　twentieth　centuW　the　introduction　of　radio　and　te1evision　has　he1ped　promote

fundamental　changes　in　speakmg　sty1e，and“as　pub11c　address　of　the　modem　perlod　d1ffers

in　character　and　substance　from　that　of　the　ancient　wor1d，so　modern　rhetoric　is．．．different

fron1its　c1assica1counterpart”（Ehn1nger，1965，p．176）．In　the1atter　ha1f　of　thls　century

the　study　of　rhetoric　has　fa11en　into　disfavor　in　the　educational　institutions　of　the　Westem

wor1d，and　a』ong　with　Latin，has　large1y　been　expmged　from　most　modem　curricula．

　　　Up　unti1the1940s狐d1950s，in　miversity　courses　designed　to　teach　composition　and

public　speaking　skins，the　study　of　rhetoric　was　considered　to　be　essentia1，Students　were

typicany　required　to　be　fami1iar　with　the　speecbes　of　the　great　orators　of　the　past　and　were

we11instructed　in　the　baslc　pattems　of　English　rhetoricaユ。rgamzation（see，for　examp1e，

Ma11ery，1953；Rorabacher，1946）．Perhaps　the　most　important1egacy　of　this　more

traditiona1approach　to1anguage　pedago駆，especiaI1y　m　terms　of　teac11ing　presentation

ski11s　today，however，is　the　slmp1e　classlca1r11etor1ca1pattem　of　exposition－the　five－

　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　l
division　composition　which　is　so　effective　in　many　different　applications．

　　　By　the1960s，educators　had　begun　to　aIter　the1r　apProach　to　teaching　Ianguage　sk1ns，

due　perhaps　to　the　pedantic　and　prescript1ve　nature　of　more　tradlt1ona1methods．0ne　of

the　most　significant　changes　has　been　t11e　almost　comp1ete　separation　of　wrlting　and

speaking　ski11s　m　most　modem　univers1ty　educatIon．Speech　communication　courses　are

now　geIlera11y　found　in　the　Facu1ty　of　Fine　Arts　and　offer　various　specialties　such　as　c1asses

in　speech　science，pub1ic　address，theatre，oral　interpretation，．etc．，a1though　traditiona1

termino1ogy　is　rare1y　used　anymore．The　teaching　of　writing　ski11s，on　the　other　hand，has

1arge1y　dlsappeared　from　many　umversity　cumcu1a　in　Eng11sh＿speakmg　countries　today．

The　courses　that　remam　genera1Iy　take　the　iorm　of　speci創remedia1瓦ng11sh　c1asses　for

freshmen　students，or　workshops　in　creative　writing，which　genera11y　focus　on　the　creative

content　of　composlt1ons　ratller　tban　on　thelr　ioma1orgamzation　and　stmcture．Many
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textbobks　today　emphasize　writing・as　a　process　rather　than　a　product，and　c1ose．error

correctioi　is　discouraged（see，｛or　examp1e，Raines，1992；White＆Amdt，1991）．

　　　To　a1arge　degree，many　of　the　changes　that　have　taken　p1ace　in　the　past30years

which　make　the　creative　process　more　accessib1e　for　students　have　been　beneficia1，but

teachers　in　other　discip1ines，especia11y・the　hard　sciences，as　we1｝as1eaders・in　the　business

community　have　become　increasingly　vocal　in　their　criticism・of　the　inabi1ity　of　modem

s血dents　to　think　ana1次ica11y　and　communicate　their　ideas　coherent1y・This　has1ed　to　a

demand　for　curr1cu1um　reform　m　the　f1e1d　of1anguage　arts，and　l1ke0’Ne111，many

educators　are　ca1mg　for　the　mp1ementatlon　of“a　modem　equlvalent　of　the　forgotten　Art

of　Rh－etoric．”

Rhetoric，Language，＆C皿1tme

　　　Today，most　dictionaries（see，for　examp1e，・W肋∫妙もMm肋地ωCOneg切e”c地mη，

1990）define　rhetoric　primari1y　as　the　study　o｛the　principles　and　m1es　of　composition，as

wen　as　ski11in　the　effective．use　of　speech，whi1e　stipu1ating・that　it　can　sometimes　a1s0

denote　insincere　or　grandi1oquent　（i．e．，　1ofty，　Pompous）　language．It　might　be　more

a㏄ur乞te，however，．to　describe　both　written　compositions　and　speeeh＿making　as　goa1s，

whi1e　rhetOric　itse1f　is　the　study　of　the　organizing　principles　which　under1ie・and　direct・our

efforts　towards　attaining　these　goa1s．To　put　it　another－way，“at　one　end　of　its　range［of

meanings］・rhetoric　is　concemed　with　the　ordering　of　ideas…、At　the　other　end　it　is

concemed　wlth　the　presentatlon　of1deas　m1anguage”（Jordan，1965，p　3）

　　　However，一the　way　in　which　we　order　and　organize　our　ideas　is　very　much　dependent　on

our　mother　tongue　and　on　the　cu1ture　into　which　we　are　born．In　other　words，rhetoric　is

ηot　umversa1，but　varies　m　lmportant　ways　as　a　resu1t　of1mgulst1c　and　cultura1variab1es

・Expository　Writi㎎Sty1es：亙㎎1is止＆Asi㎝Mode1s
　　　In　a　pioneering　study　of　how　the　expository　writing　sty1es　of　five1ang■ユage　groups

（Eng1ish，Semitic，Orienta1，Romance，and　Russian）are　innuenced　by1inguistic　and　cu1tura1

var1ab1es，Kap1an（1966）states　that　mother　tongue　pattems　of　rhetor1ca1organization　from

other1ang口ages　wi11often　be　transferred　to　Eng1ish1an馴age　compositions　with1arge1y

negative　effects．

　　　Bander（1978，p．3）a1so　notes　that“in　fonowing　a　direct1ine　of　development，an

】…：ng11sh　para則aph1s　very　dlfferent，for　mstance，from　an　Or1enta1paragrapll，which　tends

to　fol｝ow　a　circular1ine　of　deve1opment．”Eng1ish　rhetoric，which　is　based　on　Anglo＿

Euro自ean　cu1t㎜aI　pattems，is　linear．2“A　good　Eng1ish　paragraph　begins　witb　a　genera1

statement　of　its　content　and　then　carefu11y　deve1ops　that　statement　with　a　series　of　specific

i11ustrations”（0shima＆Hogαe，1991，p．30）．There　are細any　variations　to　this　style，but

the　f1ow　of　ideas　a1ways　occurs　in　a　straight1ine　from　the　opening　sentence　to　the　fina1

sentence．Furthermore，“a　we11＿structured　Eng1ish　paragraph　is　never　digressive．There　is
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nothing　that　does　not　be1ong　to　the　paragraph　and　nothing　that　does　not　supPort　the　top1c

sentence”（ibid．）．Many　Asian　writers，on．the　other　hand，use　an　indirect　approach．“In

this　kind　of　writing，the　topic　is　viewed　from　different　ang1es；it　is　rare1y　ana1yzed　direct1y

and　is　refe珂ed　to　onIy　mdirect1y．Such　a　deve1opment　m　an　Eng11sh　paragraph1s　awkward

and　unhecessari1y　vague　to　an　English　reader”（ibid．，p．31）．

・Japamese＆E11gIis止R11etorica1Sty1es

　　　Hinds（1983），in　a　comparison　of　Japanese　and　English　rhetorica1organization，

comments　on　the　negative　results　that　arise　when　native　speakers　of　Japanese　write

compositions　in　Eng1ish　based　on．a　Japanese　organizational　pattern・An　important

rhetorical　style　in　Japanese　which　does　not　exist　in　Eng1ish　is　termed肋一∫ゐ。m一‘em一尾eなm．It

is　a　pattem　whlch　orlgmated　m　C1ass1ca1Chmese　poetry　and　can　be　defmed　as　fo11ows（see

Hinds，1983，p．188）：

・肋

・∫尻0m

・たm

・尾eなm

First，begin　one’s　argument．

Next，deve1op　that．

At　the　point　where　this　deve1opment　is　finished，

tum　the　idea　to　a　sub＿theme　where　there　is　a　connection，

but　not　a　direct1y　comected　association（to　the　major　theme）．

Lastly，bring　a11of　this　together　and　reach　a　conc1usion．

　　　As　Hmds　notes，“the　d1fferences　between　th1s　organizatlonal　schema　and　those　fam111ar

to　Eng1ish　shou1d　be　c1ear．The　third　point，ホm，is　the　deve1opment　in　a　theme　which

lEng1ish　language　compositions　do　not　have．It1s　the　intrusion　of　an　unexpected　e1ement

into　an　otherwise　norma1progression　of　ideas”（ibid．）．0f　impo計ance　for　ESL1eamers　is

the　fact　that施m　is　an　abmpt　depaれure　from　the1inear　f1ow　of　ideas　and　introduces

e1ements　that　wou1d　be　cons1dered　irre1evant　by　Eng11sh＿speaking　audiences　In　addit1on，

ゐeおm　in　Japanese　and“conc1usion”in　Eng1ish　have　very　d雌erent　meanings．In　Eng1ish　a

conc1usion　genera11y　summarizes　the　ma1n　pomts　of　the　compositlon　or　paraphrases　the

thesis　statement　and　often　draws　a　conc1usion　or　evaluates　what　has　been　presented．

According　to　Takemata（1976，pp．26－27），however，for　Japanese1anguage　cOmpositiOns

“a　conc1usion　need　not　be　decisive回αm加劫e尾列．刈1it　needs　to　do　is　to　indicate　a　doubt　or

ask　a　question．”As　Hinds　states，“c1ear1y　there　is　a　different　set　of　principles　operating　in

the　Jap㎝ese　composition’’（ibid．，p．190）．

・East　Asian＆Westem　Discomse　St胞tegies
　　　In　an　ana1ysis　of　East　Asian　and　Westem　discourse　pattems，Sco11㎝＆Sco11on　appear

to　support　the　obsewations　descri1〕ed　above．They　note　th主t．when　Asians　speak　in　Eng1ish

to　native莇glish　speakers　from　other　parts　of　the　wor1d，there　is　usua11y“litt1♀difficu1ty　in

understandmg　at　the1eve1of　the　words　and　sentences　［but　there　is　often］a　fee玉mg　tbat　it
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is　not　quite　c1e早r　what　the　speaker’s　main　point　is”（1995，p．1）．They　suggest　that　this

confusion　in　interpreting　the　main　point　of　another’s　speech　is　the　resu1t　of　the　use　of

“d雌erent　princip1es　of　discourse　to　organize．．．presentations”（ibid．）．According　to　the

Sco11ons，Asian　speakers　in　genera1use　a“topic－comment’’patter早。f　organization　in　which

the　main　point（or　comment）is　de1ayed　unti1sufficient　background　information　has　been

provided：

Topic［background／reasons］［〉Comment［main　point／action　suggested］

　　　Western　speakers　of瓦ng1ish，on　the　other　hand，expect　a　discourse　strate馴in　whicb　a

discussion　is　opened　with　the　introduction　of　a　speaker’s　main　point，which　can　then　be

developed　by　the　speaker　or　reacted　to　by　others．This　type　of　pattern－is　known　as

“comment－topic”：

Comment［main　point／action　suggested］・・〉Topic［backgroundノ．reasons］

　　　“This　difference　in　discourse　pattems1eads　the　westemer　to－focus　on　the　opening

stages　of　the　discourse　as　the　most　crucia1whi1e　the　Asian　speaker　wi11tend　to1ook　for　the

crucia1poin辻s　to　occur　somewhat　later’’（ibid．，p．2）．The　Sco11ons　suggest　that　as　a　resu1t

of　these　differing　discourse　strategies“unfair　and　prejudicia1stereotypes”arise：e．9．，“the

‘inscnltabIe’Asian　or　the　frank　and　mde　westemer”（idid．）．

・Tbe　Sequencing　of　Information　in　Japan＆America

　　　In　an　artic1e　entit1ed“Speaking　Eng1ish　with　a　Japanese　Mind，’’Sen　Nishiyama

confirms　the　Sco11ons’hypothesis．He　notes　that“Japanese　who　speak　Eng1ish　are1ike1y　to

express　themseIves　using　a　sty1e　and　vocabu1ary　originating　in　Japanese［and　that］the

sequence　of　information　expressed　in　Japanese　differs　from　the　usua1sequence　in　Eng1ish’’

（1995，p．27）．He　goes㎝to　recount　a　story　in　which　Akio　Morita，the　former　CEO　of　Sony

Corporation，was　describing　differences　between　the　two1anguages　in　a　ta1k　with　American

business　executives：

He　gave　the　example　o｛an　American　businessman　proposing　a　project　to　his　Japanese

counterpart．The　American　exp1ains　each　point，which　is　punctuated　by　the　English＿speaking

Japanese　responding，‘Yes．’After　the　American　finishes，the　Japanese　sta村s　with　a　1ong

disseれation　about　how　interesting　the　project　sounds　and　re1ates　the　studies　his　company　has　been

conducting　on　simi1ar　ideas・The　American　assumes　that　the　proposal　is　going　to・be　accepted。．But

the　dissertation　drags　on，and　the　American’s　attention　begins　to　wane．Then　the－Japanese　says，

‘However．’‘That’s　when　you　have　to　staれ1istening　very　care｛u11y，’Mr，Morita　wamed，‘because

the　rea1answer　comes　a｛ter　that　word．’（ibid．）

As　Nlsh1yama　pomts　out，speakmg　we11m　another1anguage　requ1res“more　than　a
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know1edge　of　grammar　and　a1arge　vocabulary，It　requires　fami1iarity　with　the

communicating　behavior　of　the　speakers　of［that］language，their　socia1mores，［and　cu1tura1］

va1ues”（ibid．）．

・JapaI1ese　Oratory＆R止etorica1Organization
　　　These　differences　in　cultura1va1ues　and　rhetorica1patterns　of　organization　under1ying

E㎎1ish　and　Japanese　can　a1so　be　seen　in　the　fie1d　of　pub1ic　address．Wi11iam　West（1989，

pp．26＿27）bffers　the　fo11owing　vivid　description　of　Japanese　oratory：

None［o｛my　students］，however，had　ever　prepared　a　straight，simp1e，1ine乞r　presentation　of　an

idea．In　Japan，one　does　not　‘1ay　out’or　expose　（exposition）a　proposition　for　discussion　and

consideration．The　usua1pattem　is　to　approach　an　audience　fawningly　and　apoloεetica11y，discuss

casually　a　number　of　insignificant　and　mrelated　items，and　then　a1most　as　an　after＿thought　mention

the　primary　subject．But　even　after〃mo∫C　identifying　it（it　sti111ies　buried　in　a　heap　of　miscellany），

one　doesn’t　tre早t　it　direct1y．Instead，the　communicator　sneaks　up　on　it，surromds　it　with　a

p1ethora　of　seemingly　unre1ated　ideas　which　may，or　may　not　b1eed　into　it．Fina11y，one　sneaks

apo1ogetically　away　from　the　tortured　subject　as　if　to　guarantee　confusion　in　identifying　it　and　the

mys1＝ery　concerning　the　thesis　or　proposition　intended．

It　wou1d　be　unfair，however，not　to　respond　that　Japanese　rhetorical　strategy　possesses

some　very　spec1a1qua11t1es　and　mances　of1ts　own

．as　opposed　to　the　Westem1inear　approach，they　see　it　a1most　as　though　one　were　to　write　an　idea

on　tissue　paper　and　then　YeW　care｛u11y　make　ink　dots　on　the　tissue　around　the　idea．As　the　b1ots

expand，血erge，and　interact，they　comp1ete1y　cover　every　aspect　of　the　subject　and　each　other　in

much　more　depth　and　intensity　than　the　simple　Westem1ine，Moreover，though　s1ow，for　the

trained　participant，the　process　is　pIeasureable－1ike　the　exploration　of　fine　poetry　for　ambience，

anusion，metaphor，and　co1or－and　before　action　eve町。ne　understands　comp1ete1y．（ibid．，p，27）

・Conc1usion
　　　As　shou1d　be　obvious　from　the　above，the　rhetoric　that　is　so　effective　in　one’s　own

country　and　with　one’s　own　peop1e　may　be　neither　useful　nor　comprehensib1e　to　those　in

other　cultures．The　rhetorica1pattems　of　one1anguage　are　neither1〕etter　nor　worse　than

those　of　any　other－they　are　simp1y　different．It　is　imperative，however，for　teachers　to

provide　their　second1anguage　students　with　a　framework　for　understanding　the　rhetorica1

pattems　of　the1anguage　they　are　studying　in　both　speaking　and　writing，and　to　make　them

aware　of　the　d1fferences　ln　logic　and　orgamzatIon　from　those　of　the1r　mother　tong口es

The Teac11ing　of　Eng1ish　Presentation　Skins　in　Japan

　　　ESL　students　in　many　wa1ks　of1ife　in　Japan　today　increasingly　need　the　abi1ity　to

present　their　ideas　c1ear1y　and　effectively　in　Eng1ish，whether　they　are　business　peop1e
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working　in　the　intemationa1arena，scientists　and　other　academics　presenting　their　findings

at　conferences，or　simply　high　schoo1and　university　students　expressing　their　opinions　in

active　cIassroom　discussions．And　yet，courses　specia1izing　in　the　teaching　of　presentation

ski11s　are　sti11　re1ative1y　rare　in　this　country，　especia11y　at　secondary　schoo1s　and

uniVerSitieS．

　　　In　fact，there　have　been　extensive　demands　for　improvements　in　this　area．Much－has

been　written1ate1y　about　the　curricu1um　reform　taking　p1ace　at　university　and　secondaq

1eve1s　m　Japan（see，for　examp1e，Kolke＆Tanaka，1995，pp　13－25）Support　for　rev1s1ons

of　fore1gn　language　teachmg　has　preva11ed　at　many　umverslt1es，and　new　courses　ca11ed

Aura10ra1Communication　A，B，and　C　have　been　introduced　into　high　schoo1s　in　order　to

enhance　intemationa1communication　and　understanding　in　students．Aura10ral

Communication　C　has　been　designed　to　provide　students　with　speaking＿centered玉anguage

activities　such　as　pub1ic　speaking，discussion，and　debate．In　terms　of　teaching　Eng1ish

presentation　skins，however，many　of　these　reforms　are　sti11at　a　formative　stage　at　present，

and　students　seeking　to　deve1op　their　abi1ities　in　this　area　are　generany　ob1iged　to　do　so

through　the　auspices　of　extra－curricular　c1ubs．

　　　0ne　such　c1ub，the　Eng1ish　Speaking　Society（ESS），offers　speech　communication

training　which　is　of　undoubted　benefit　for　most　students，particu1ar1y　in　enhancing　their

confidence　and　se1f＿esteem．However，there　are　a1so　serious　drawbacks　to　th1s　kmd　of

approach　to　pub1ic　speaking，Most　important1y，ESS　speech　training　exists　in　iso1ation　from

other　c1ub　or　community　activities，its　so1e　aim　being　participation　in　year1y　oratorica1

competitions．These　speech　contests　tend　to　become　goa1s　in　t阜emse1ves　and　the

communication　ski11s　they　engender　are　se1dom　app1ied　to　other　arβas　of1ife．Second1y，

advanced　Ieve1s　of　rhetoric　are　often　emphasized　at　the　expense　of　basic　patterns　of

1anguage　organization．Too　often　students　do　not　have　the　necessa町abi1ities　in　Eng1ish　to

cope　with　these　advanced　sty1es　of　presentation，and　many　of　them　would　benefit　from　a

more　fmdamenta1approach　As　a　resu1t，most　part1c1pants　requ1re　considerable　he1p　from

native　speakers　in　making　extensive　corrections　and　a1terations　to　their　speeches，and

spend　enormous　amounts　of　time　memorizing　the　resu1ts　word　for　word．This　energy　cou1d

be　better　uti1ized　in　a　different　approach　t6pub1ic　speaking．

　　　Another　orgamzat1on　wh1ch　prov1des　trammg　m　speech　commun1cation　for　adu1ts　withm

the　community　in　Japan　is　ITC（Intemationa1Training　in　Communication）．ITC　C1ubs　are

part　of　an　international　organization　with1inks　to　Toastmistress／Toastmaster　C1ubs

throughout　the　wor1d．ITC　offers　instruction，g－uidance，and　practice　in　a　wide　variety　of

speech－reIated　areas，such　as　organization　techniques，thinking　logicany，bui1ding　se1f－

conf1dence，extend1ng　vocabu1a町，lmpromptus，sto耐e11mg，etc．Speech　contests　are　also

part　of　the1r　agenda，but　they　do　not　ex1st1n1so1at1on　and　are　c1ose1y　re1ated　to　other　c1ub

and　community　activities．Many　of　the　princ三p1es　on　which　ITC　is　based　cou王d　be　profitab1y

app1ied　to　academic　courses　throughout　the　country．
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An 0verview　of　Teaching　Materia1s

　　　The1atter　ha1f　of　this　paper　wi11attempt　to　address　many　of　the　issues　raised　above　by

providing　a　practica1and　comprehensive　set　of　materia1s，procedures，and　techniques

designed　to　teach　students　of　varying　backgrounds　and　abi1ity．leve1s　to　become　effective

　　　　　　　　　　　　　　　　　　　3
presenters　in　Eng1ish．

　　　The　teaching　materia1s　presented　here　have　been　designed　to　provide　a11the　e1ements

necessa町for　a　comprehensive　foundation　in　teaching　a　course　ih　Eng1ish　presentation

ski11s．They　come　in　the　form　of　five　appendices　which　are　most1y　self＿exp1anatory　in

nature　These　appendlces　are　m　the　shape　of　charts　or　other　graphlc　modes　of　presentat1on

which　have　been　found　to　be　very　usefu1in　providing　students　with　a“bird’s＿eye＿view”of

　　　　　　　　　　　　　　　　　　　　　　　　　　　　4
the　materia1they　wi11be　using．

・Appendices1a＆1b－The　Organizationa｝Framework
　　　The　organizationa1framework　is　by　far　the　most　important　component　in　this　approach

to　teaching　Presentation　ski11s．It　provides　a　seven－step　out1ine　of　the　presentation　process

that　can　easi1y　be　app1ied　to　a　variety　of　public　speaking　situations，More　important1y，it

permits　students　to　order　and　present　their　ideas　simp1y，c1early，and　direct1y　in　Eng1ish，

and　enab1es　them　to　organize　their　language　in　a　way　that　minimizes　their1inguistic

shortcomings．

　　　Inc1uded　in　this　chart　are　a　set　of　key　expressions，both　forma1and　informa1，for　each

step　in　the　speaking　process，which　bring　a　more　professiona1tone　to　presentations．

Students　shou1d　Ieam　this　framework　by　heart（Appendix1b　has　been　supp1ied　for　this

purpose），especia11y　the　key　express1ons　wh1ch　shou1d　be　comp1ete1y　error　free．

　　　0f　particu1ar　importance　in　this　organizationa1schema　are　the　out1ine　and　the　summary，

which　are　shaded　in　b1ack　in　the　chart．0utIining　the　main　points　to　be　presented

beforehand，and　summarizing　these　same　items　at　the　end　of　the　presentation，are　crucia1

steps　in　any　form　of　pub1ic　address，even　for　native　speakers．For　Eng1ish　second1ang皿age

speakers，who　may　have　problems　with　pronmciation，grammar，and　syntax，fonowing

these　steps　is　even　more　important．In　fact，one　of　the　most　famous　maxims　attributed　t0

Toastmasters，an　intemationa1organization　dedicated　to　the　deve1opment　of　pub1ic

speak1ng　sk111s，can　be　paraphrased　as　fo11ows：

“Before　you　start　speak1ng　to　your　audlence　te11them　what　you　are　gomg　to

say．After　you　have　finished　speaking，ten　them　what　you　have　to1d　them．”

・Appendix2－Outlining
　　　One　of　the　most　va1uable　ski11s　to　incu1cate　in　students　from　the　outset　in　speech　and

composition　courses　at　any1eve1is　that　of　outlining．Here，brainstoming　sessions　with

63



Roger　J．Davies

students　in　sma11groups　or　with　the　c1ass　as　a　who1e　can　be　used　as　a　way　of　eIiciting　as

many　ideas　on　a　subject　as　possib1e．Students　then§elect　the　ideas　that　they　think　are　most

useful　for　them，organize　them　in　a　way　that　is　appropriate　to　Eng1ish，and　set　them　down

on　paper　in　order　to　g口ide　them　in　their　upcoming　speaking　or　writing　activities．

　　　During　practice　sessions　in　speech　communication　c1asses，students　shou1d　on1y　be

permitted　to　have　their　out1ine　to　refer　to　when　speaking．Although　intimidating　at　first，

this　practice　is　an　effective　means　of　encouraging　them　to　organize　their　thoughts　clear1y

and　concise1y，as　we11　as　discouraging　the　outright　reading　of　speeches．

　　　There　are　two　sty1es　of　outIining　presented　in　this　appendix：indented　and　spidergram．

In　genera1，spidergram　out1ines　which　are　written　in1arge　print　are　quite　usefu1because

they　resu1t　m　a　schema　that1s　easy　for　students　to　fonow　wh11e　speakmg　Appendlx2

supP1ies　a　practice　exercise　in　both　types　of　out1ining．

・Amendix3－Linking　Expressions
　　　The　effective　use　of1inking　expressions，or　transition　signals，is　an　area　in　which

students　wi11　need　extensive　instruction　and　practice．These　expressions　make　the

re1ationships　between　ide早s　clear　in　Eng1ish　and　permit　the　smooth　transition　from　one　idea

to　the　next．Moreover，transition　signaIs　act　as　important　signposts　or　roadmaps　in　guiding

the　audience　through　a　presentation，and　their　use　is　particular1y　important　in　minimizing

other　Iinguistic　shortcomings．Appendix3provides　an　ovewiew　of　many　of　the　most

common1inking　expressions　found　in　Eng1ish　today．5

・Appendix4－The　E1ements　of　Effective　De1ive町

　　　A　good　speech　is　more　than　just　the　words　a　presenter　uses．It　a1so　involves　certain

intangib1es　known　as　the　eIements　of　effective　de1ivery．These　include　posture　and　stance，

eye　contact，gestures，facia1expression，and　voice．Appendix4contains　a　number　of

suggestions　for　effective　speech　de1iveηin　Eng1ish．6

・AppeI1dix5－Presentat1on　Assessment

　　　Feedback　and　assessment　of　student　performance　is　normany　done　in　two　different

ways．0ne　method　is　for　instructors　to　give　ora1feedback　informaI1y　as　part　of　mini＿

Iessons　embedded　within　the　speech　practice　sessions．At　this　time，prob1em　areas　can　be

identified　and　discussed　and　suggestions　for　improvements　can　be　given（see　Princip1es＆

Procedures　for　the　Classroom　be1ow）．

　　　Depending　on　the　c1ass　size，presenters　can　a1so　be　videotaped　and　provided　with　a

Witten　assessment　of　their　speeches．The　presentation　assessment　form　in　Appendix5

enab1es　instructors　to　eva1uate　student　performance　and　give　effective　written　feedback　in

this　way．It　inchdes　a　chart　which　corre1ates　c1ose1y　with　the　steps　out1ined　in　the

organizationa1framework，as　wen　as　sections－for　more　detai1ed　written　comments　on　areas

such　as　organization　and　content，de1ivery，grammar，nuency，etc．Where　possib1e，students
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shou1d　be　provided　with　a　videotape　of　their　performance　together　with　the　comp1eted

Presentation　Assessment　form．

Types　of　Presentations

　　　There　are　a　mmber　of　ways　of　c1asslfymg　presentat1ons　and　these　depend1argely　on

the　teaching　environment，the　speech　goa1s，and　the－foreseeab1e　communicative　needs　of

．the　students．・Types　of　presentations　can　be　distinguished　on　the　basis　of　modes　of　de1ivery，

1♀ve1s　of　forma1ity，the　background　and　communicative　needs　of　students，and　in　terms　of

some　of　the　basic　rhetorica1patterns　of　the　Eng1ish　language．

・Modes．of　De1ivery

　　　There　are　genera11y　considered　to　be　four　basic　modes　for　delivering　a　speech　in

Eng1ish：impromptu，extemporaneous，mamscript，and　memorized（see，for　examp1e，Payne

＆Prentice，1990，pp．38－45；F1etcher，1973，pp．26－29）。Because　each　has　its　advantages

and　disadvantages，the　mode　of　de1ivery　that　is　se1ected　shou1d　be　appropriate　for　the

particu1ar　speaking　situation．

　　　The　impmmptu　spe㏄11is　done　with1itt1e　or　no　advanced　preparation．It　is　a　usefuI

c1assroom　vehic1e　for　teaching　students　to“tbink　on　their　feet’’and　for　discovering　their

weaknesses　in　organization　and　f1uency．Topics　for　impromptus　shou1d　usuany　be　re1ated

to　areas　in　which　students　have　some　specia1know1edge　or　background．

　　　A　second　type　of　speech，but　one　in　which　participants　have　the　opportmity　to　do　some

preparation　and　which　is　de1ivered　from　brief　notes　or　an　out1ine－but　not・by　writing　it

out　or　memorizing　it－is　known　as　an　extemporaneom　spe㏄11，It　is　the　kind　of

speech　appropriate　for　most　speaking　situations　and　is　the　mode　of　de1ivery　found　most

frequently，The　extemporaneous　presentation　is　the　most　usefu1of　these　de1ivery　formats

for　c1assroom　use．

　　　The　mamscript　spe㏄11is　given　when　very　exact　wording　is・required，such　as　in　the

presentation　of　scientific　or　business　rとports．It　is　written　out　word　for　word　and　de1ivered

by　reading　the　script　to　the　audience．Because　it　is　difficult　to　de1iver　effective1y（i．e．，with

fee1ing，emphasis，and　contact　with　the　audience），it　is　genera11y　not　recommended　for　any

but　the　most　stmctured　speaking　situations，and　shou1d　be　avoided　in　c1assroom　teaching．

　　　Fina11y，when　very　exact　wording　is　required，but　reading　from　a　script　is　inappropriate，

the　memorized　speec111s　used．Itエs　most　often　seen　m　such　venues　as　oratorica1

competitions，presentations　of　high＿1evel　awards，we1comes　to　important　visiting

dignitaries，etc．The　memorized　speech　shou1d　be　discouraged　in　speech　communiとation

c1asses　because1t1s　hard　to　dehver　wlth　smcer1ty　and　spontane1ty　Hav1ng　to　memor1ze　a

speech　word　for　word　is　a1so　a　distraction　and　an　inefficient　use　of　time　for　second

language1earners　who　win　profit　more　from　extensive　practice　of　the　organizationa1

pattems　of　the　target1anguage　Moreover，memor1zat1on　of　ent王re　speeches　creates　the
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erroneous　mpresslon　that　speech－makmg　ls　a　product　m　wh1ch　perfectlon1s　the　goaユ，

rather　than　a　process　in　which　mistakes　and　lapses　p1ay　an　acceptable　alnd　necessa町ro1e．

・LeVe1S　Of　FOrma1ity

　　　If　we　accept　the　fact　that　extemporaneous　and　impromptu　presentations　are　the　best

mode1s　for　use　in　speech　communication　c1asses，we　can　then　make　a　further　distihction　in

terms　of　the1eve1of　formality．Speaking　forma1Iy，students　stand　in　front　of　their　audience

and　give　speeches　on　which　they　have　had　some　time　to　prepare，using　key　expressions　of　a

more　forma1reglster．Speakmg1nforma11y，they　will　t犯1ca11y　slt　in　sma11d1scuss1on　groups

presenting　information　they　have　prepared　or　doing　impromptus，and　using　a　more　informal

set　of　key　expressions（the　organizationa1framework．provides　examp1es　of　both　types　of

1anguage）．The　former　attempts　to　model　the　kind　of　presentation　ski11s　that　are

appropriate　in　most　pub1ic　speaking　situations；the1atter　is　usefu1in　training　students　for

　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　7
active　participation　in　smau　group　discussion　activities　that　can　be　applied　to　other　c1asses．

・Stude皿t　Backgmumds　a皿d　Comm11nicative　Needs

　　　The　se1ect1on　of　presentat1on　pattems　shou1d　also　be　based　on　the　backgrounds　and

commumcatlve　needs　of　partic1pants．Speech　communicat1on　courses　can　take　many

different　forms　and　shou1d　be　designed　to　address　a　wide　varie蚊。f　student　needs．

　　　Business　peop1e，for　example，wi11need　extra　training　in　business－re1ated　issues，such

as　presentmg　sa1es　reports，descr1bing　manufacturmg　processes，or　ana1yzing　and

comparing　products．The　business　meeting　format　provides　a　usefu1mode1for　an

approprlate　speak1ng　venue　for　these　part1clpants．

　　　Dip王。mats　and　other　govemment　officia1s　wi11require　additiona1exposure　to　the

1anguage　of　persuasion，argument，and　debate　as　they　prepare　to　express　t11e　Japanese

stance　on　the　world　stage．NegotIatIon　strategies　should　also　be　mtroduced　at　more

advanced1eve1s．

　　　High　schoo1students　wi11need　to　make　shorter　speeches　using　simp1er1anguage，and

should　be　encouraged　to　taIk　about　persona1and　socia1issues　that　are　important　in　their

11ves．Umvers1ty　students　wl11fmd　presentat1on　sk111s　of　va1ue　m　presenting　research

projects，．in　giving　instructions　or　directions　for　conducting　experiments，in　describing

physical，mechanica1，or　bio1ogical　processes，or　in　simp1y　debating　the　socia1issues　of　the

day．

　　　Teachers　shou1d　be　sens1tIve　to　their　students’needs　and　adapt　the1r　courses

accordmg1y，providmg　them　w1th　extenslve　practlce　m　tbe　c1ear，slmp1e，1inear　presentation

of　their　ideas　in　English．

・Basic　Pattems　of　R止etorica1Orga11izatiom

　　　Perhaps　the　most　effect1ve　method　for　choosing　the　types　of　presentatlons　that　are

usefu1for　students1s　to　examine　the　baslc　patterns　of　Eng1ish　rhetonc　Because　they
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ref1ect　the　modes　of　reasoning　that　underlie　the　Eng1ish1anguage，they　can　provide　a　good

fomdation　for汕speech　communication　cIasses．

　　　Traditlona11y，the　foI1owing　four　categories　of　speakmg　and　witmg　were　considered　to

be　the　most　important　elements　bf　English　rhetoric：exposition，description，narration，and

argum㎝tation（see　Maneq，1953；Rorabacher，1946）．Exposltoq　wltmg　and　speaking　are

considered　to　be　of　primary　importance　here　apd　can　be　fu1rther　sub－divided手nto　the

fo11owmg　pattems　of　organizatlon：chmno1oglcal　order，log1ca1dlv1s1on（c1assIfication），

comparison＆contrast，and　cause＆effect（see　Oshima＆耳。gue，1991）．These　latter

categories　provide　an　effective　basis　for　se1ecting　the　types　of　presentations　that　students

shou1d　be　famillar　with　They　are　out1ined　below　a1ong　w1th　appropriate　language　pattems

for　each　and　brief　suggestions　for　presen1＝ation　topics．

1．C11romo1ogica1Order
Chronologica1order（i．e．，order　by　time）1s　a　pattem　of　organization　that1s　fomd　in　a1most

a11academic　f1elds　In　chronologlca1order　presentations，transltion　signa1s（linkmg

express1ons），known　as　sequence1anguage，are　important．

First1y

First　of　aユ1

To　begin　with
The　first　step　is．．．

The　first　stage　is．

．．．begins　with．．．

．．．starts　with．．．

Source：J．Cooper，

　　　　Beforehand

　　　　PI．eviously

　　　　EarIier

　　　　Prior　to　this

・　・

　　　　At　the　same　time

　　　　Simu1taneously

　21尻クm尾αm6Z．5m尾，P5

Second1y

After　this

Next
Then
Later
Subsequent1y

In　the　neXt」Stage

Eventua11y
Fina11y

In　the1ast　stage

The1ast　step　is．．．

．．．finishes　with．．．

．．．concludes　with．．．

Chrono1ogica1order　is　main1y　used　m　the　fo11owing　three　types　of　presentatlon’

　　　a．　HiStOriCa1eVentS

　　　When　lt　is　used　to　present　histor1cal　ev㎝ts，chronolog1ca1order　describes　events　over　a

　　　period　of　time，such　as　a　bio駆aphy，an　autobiography，or　an　important　occurrence　in

　　　history．Sequence1anguage　is　used　to　order　the　events　in　time．

　　　b．　Process　prese11tations

　　　Chrono1ogica1order　has　an　important　use　in　scientific　and　technica1presentations　where

　　　i1二is　used　to　exp1ain　physica1，chemical，bio1ogicaI，and　mechanical　processes．In　a

　　　chrono1og1cal　process　speech，sequence　language　ls　used　to　ldentlfy　the　mam　steps　or

　　　stages　in　the　process．The　lang■ユage　used　to　describe　processes　wi11typica11y　contain

　　　many　passive　verb　forms（e．g．，The　oi1ゐ。伽㎝励e6by　a　pump．）．

　　　c．　Instr㎜cti011s＆directi011s

　　　Chrono1ogical　order　is　also　used　to　give　directions　or，instructions，such　as　how　to

　　　operate　a　piece　of　machinery，how　to　conduct　an　experiment，or　even　how　to　prepare　a

　　　mea1．A1though　it　ls　re1ated　to　process，th1s　kmd　of　presentation　typica11y　makes　use　of

　　　imperative　verbs（e．g．，乃m　hot　water　i耐。　a　bowI；α〃f1our　and　sa1t．）．
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2．Logica1Division（C1assification）

Logica1division　or　c1assification　is　another　one　of　the　most　common　ways　to　organize　ideas

in　Eng1ish，It　is　used　to　group　related　items　together　according　to　some　qua1ity　they　have

in　common．Logical　division　can　be　va1uab1e　when　giving　a　presentation　on　a　broad　subject

because1t　can　be　sub＿divlded　mto　several　smaner　categorles　wh1ch　can　each　then　be

discussed　in　tum（e．g．一，engineering　as　a　main　topic　can　be　divided　into　civi1，mechanica1，

e1ectr1ca1engineermg，etc）Log1ca1dlvlsIon　a1so　typ1ca11y　makes　use　of　sequence1anguage，

as　wen　as－the　fo11owing　types　of　expressions　sometimes　known　as　c1assification1anguage：

to　divide

to　c1assify

to　put正ntO
to　fa11into

to　grOup
tO　SOrt

Source：J．

　　　　　　　　　　　　　　C1aSS

　　　　　　　　　　　　　　group

　　　　　　　　　　　　　　CategOry

　　　　　　　　　　　　　　type

　　　　　　　　　　　　　kind

　　　　　　　　　　　　　　part．

Cooper，T〃m尾αm6L伽冶，P．25

．．．is　a　method　of

．is　a　means　of

　．is　a　variety　of

…is　ap　ex尋mp斗e　of

inCludeS．．．

iS、．．

3．Comparison＆Contmst
Another　usefu1means　of　organizing　presentations，comparison　and　contrast，is　fomd

frequent1y　in　both　academlc　work　and　m　bus1ness．Anythmg　can　be　compared　or　contrasted

（e．9．，Periods　of　history，characters　in　stories，kinds　of　equipment，etc．）as1ong　as　they　are

of1ike　nature（i．e．，you　can　compare　and　contrast　app1es　and　bananas，but　not　app玉es　and

typewriters）．This　type　of　presentation　requires　the　use　of　comparison　and　contrast

1anguage　to　make　simi1arities　and　differences　c1ear：

Categories　l C〇五。ession二 Contrast1

In　tems　of
As　for

From　the　standpoint　of
Concerning

With　regard　to

From　the　viewpoint　of

A1though

Even　though
HOWeVer
In　spite　of

Despite
Nevertheless

Differences　l

In　COntraSt’

Whereas
Whi1e

On　the　contrary

In　fact　though

On　the．other　hand

Similarities1

Simi1ar1y

Likewise
．．．the－唐≠高?@as．．．

．．．iS　Si】＝ni1ar　t0．、．

．．．1ooks1ike．．．

．．．fee1S1ike．．．

．．．is　different　frOrn．．

．differs　from．．．

．．Inore　　　　than．．．

　．1ess　　　　than．．．

．is　the－
高盾唐

　．is　the1east

Some　suggested　topics　for　practicing　comparison＆contrast　presentations　are　as　fo11ows：

schools　in　your　count町and　another　country，two　cities（e．g．，your　hometown　vs　Tokyo），

1iving　at　home　vs1iving　away　from　home，public　schools　vs　private　schoo1s，working　for　a

company　or　working・for　the　govemment，soccer　vs　baseba11，wearing　g1asses　or」contact

1enses，c1assica11〕ユusic　vs　rock’n　ro11，1ong　hair　or　short　hair，etc．
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4．Ca皿se＆1≡：ffect

Cause＆effect　is　yet　another　basic　organizationa1pattern　of　Eng1ish．In　presentations　using

this　mode　of　reasoning，the　causes　for　an　event　or　action　are　discussed，and　then　the

resu1ts．The　fo11owing　Ianguage　is　usefu1in　giving　this　kind　of　speech：

Therefore．．．

Consequent1y．．．

Hence．．．

Thus．．．

As　a　resu1t．、．

So．．．

．．．because．．．

．．．SinCe．．．

．．．aS．．．

．．、．the　resu1t　of．．．

．．．the　effect　of．．．

　．the　consequence　of．．．

．．．tO．CauSe．．．

．．．tO　reSu1t　in．．．

．、．the　reason　for．．．

Socia1or　environmenta1issues　such　as　the　fo11owing　often　make　good　topics　for　cause一＆

effect　presentations：discrimination，culture　shock，po11ution，stress，rising　divorce　rates，the

graying　of　society，re1igious　cults，the　high　cost　of1iving，etc．

Princip1es＆Proced－ures　for　t11e　C1assroom

　　　Fo11ow1ng　sound　pedagoglcal　prmc1p1es　and　procedures　m　the　c1assroom　can　do　much　to

ensure　success　in　teaching　Eng1ish　presentation　ski11s．Those　that　are　described　beIow　are

presented　as　a1ist　of　practica1guide1ines　that　the　author　has　found　to　be　effective　over

many　years　of　tria1and　error　in　this　kind　of　teaching．They　are　offered　in　the　hope　that

fe11ow　teachers　may　find　them　of　assistance　and　support　in　estab1iさhing　and　rmning

successfu1courses　in　speech　communication．

・Coursework　Sc11ed皿1ing

　　　At　secondary　and　university1eveIs　in　Japan，c1asses　in　speech　communication　ski11s　wi11

11ke1y　be　held　once　a　week　for　gO　m1nutes　If　schoo1s　are　on　a　semester　system，a　course

w111genera1Iy　be　compr1sed　of　about15c1asses　Class　s1ze　ls　often　variab1e，ranging　up　t0

400r50students．These　parameters　do　not　provide　the　teacher　with　a　great　deal・of　scope

1n　prov1ding　both　adequate　instmctlon　and　pract1ce　tme　for　part1c1pants

　　　Students　need　as　much“hands＿on”training　in　giving　speeches　as　possib1e．As　a　resu1t，

c1ass　time　shou1d　be　reserved　for　this　practice．Speech　preparation　shou1d　be　done　as

homework　as　much　as　possib1e，and　mstructlon　and　feedback　by　the　teacher　shou1d　take　the

form　of　short　m1n卜1essons　that　can　be　schedu1ed　between　student　speeches　Tradltlonal

teacher－centered　methods　in　which　most　of　the　c1ass　time　is　devoted　to　lectures，and

having　students　memorize　a　sing1e　speecb　as　their　course　assignment，are　not　very　effective

methods　in　teaching　this　kihd　of　subject　matter．

　　　Once　the　foundations　for　the　course　have　been1aid　in　the　first　two1essons　and　students

have　a　good　grasp　of　the　organizational　framework　they　wi11be　using，they　shou1d　expect　to

give　a　speech　of　five　to1O　minutes　duration　each　and　every　week；In　this　regard，it　is

important　to　emphasize　to　students　that　they　shouId　memorize　the　organizationa1
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framework，but　not　the1r　speeches．In　add1t1on，most　of　the　preparat1on　for　upcom1ng

speeches　shou1d　be　done　as　homework　in　the　form　of　organizing　and　out1i重ing　the　contents，

as　we11as　a　sma11amount　of　practice　in　front　of　a　mirror．

・Re1ationships　wi砒。t止er　Courses

　　　An　important　princip1e　in　this　approach　to　teaching　presentation　skins　is　that　speech

communication　courses　shou王d　not　exist　in　iso1ation．

　　　There　shou1d，first　of　a11，be　planning　and　co－ordination　with　the　studies　taking　place　in

Eng1ish　composition　c1asses　because　the　under1ying　patterns　of　organization　used　in　both

are　the　same．In　fact，essays　that　have　been　written　in　composition　courses　make　good

s亡bject　materia1for　speeches，freeing　participants　to　focus　more　on　their1anguage，

organ1zat1on，and　de11very　Furthermore，detailed　mstmctlon　m　the1anguage　pattems

assoc1ated　w1th　varlous　types　of　presentatlons（e　g．，sequence1anguage，compar1son＆

contrast1anguage，etc、）are　more　easi1y　dea1t　with　in　a　writing　course．

　　　Second1y，the士e　should　be　a　practica1apPlication　of　the　skills　the　students　are1earning．

Speech　communication，in　this　sense，shou1d　be　seen　not　as　a　goal　in　itse1f，but　rather　as　a

way　of　deve1oping　organizationa1and　communicative　strategies　that　can　be　effective1y

app1ied　to　other　areas　of1ife．In　this　regard，there　shouId　be　p1aming　and　coordination　with

other　Eng1ish　c1asses　in　which　students　can　use　the　ski11s　they　have1eamed　by　participating

in　group　discussions，presenting　research　projects，debating　issues　of　importance，etc．In

this　way，they　win　become　aware　that　the　ski11s　they　are1earning　are　not　just　for　the　speech

podium　but　are　of　rea1and　unquestioned　value　in　their　lives．

・C1assmom　Ma11agement
　　　An　idea1size　for　teaching　a　c1ass　in　speech　communication　is　approximately　eight　to1O

students．However，since　rea1iけrare1y　matches　this　ideal，teachers　often　have　to　cope　w量th

c1ass　sizes　of　up　to40or50students．In　this　kind　of　situation，know1edge　of　c1assroom

management　s卒i11s　is　essentia1for　an　instructor，especia11y　in　terms　of　time　management

and　contro1over　the　physica1c1assroom　environment．

　　　0f　primary　importance　is　the　grouping　of　students，Sma11groups　of　four　to　six

participants，separated　from　one　another　by　enough　space　for　presenting　students　to　stand

in　front　of　their　groups，is　an　effective　way　to　manage1arge　c1asses，In　this　approach　one

student　from　each　group　gives　their　speech　at　the　same　time，with　a11participants　speaking

for　the　same　predetermined　amount　of　time，beginning　and　ending　together．The　teacher

circu1ates　among　the　groups　during　the　presentations　and　the　other　students　act　as　the

audience，preparing　q早estions　whi1e　they　are1istening．Since　students　wiu　often　change

seatIng　Pos1t1ons　lt1s　he1pfu1to　have　everyone　p1ace　excess　baggage　such　as　books，coats，

etc　on　the　outs1de　per1meter　of　the　classroom　at　the　beglnning　of　eveq　class1n　order　to

faci1itate　easy　movement．Using　a　timer　is　also　a　he1pful　technique　for　ensuring　that

everyone　starts　and　finishes　on　time．Presentations　may　take　from　four　to　six　minutes　at
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the　beginning　of　a　course　and　may　be　as　long　as10to15minutes　at　its　conc1usion．

・C1assmom　Atmosp11ere
　　　In　a　now　famous　suαey　conducted　in　America　in　the1970s　to　determine　what　areas　of

1ife　caused　individuals　the　highest1evels　of　stress，researchers　were　surprised　to　discover

that　speaking　in　pub1ic　topped　the1ist．We　can　imagine，therefore，how　stressfu1it　must　be

for　students　to　be　asked　to　speak　in　pub1ic　in　a1anguage　that　is　not　their　own，especia11y　if

they　are　natura11y　shy　to　begin　with．The　single　most　important　feature　of　the　successfu1

speech　communication　c1assroom　is　that　it　be　supportive　and　protective　of　students．

Creating　this　kind　of　c1assroom　atmosphere　requires　specia1efforts　on　behalf　of　the

teacher．It　entails　protecting　students　emotiona11y　when　they．are　embarrassed　and

encouraging　them　when　they　are　shy；it　means　providing　feedback　and　criticism　gent1y　and

compassionate1y；it　invo1ves1eading　the　app1ause　for　each　and　every　participant．When

students　feel　secure　and　re1axed　w1th　thelr1nstmctor　and　thelr　peers，they　wl11begm　to

achieve　their　own　individua1potentia1s　as　pub1ic　speakers．

・C1assroom　Instmction：Introductory＆Conc111ding　Lessons
　　　Before　students　actua11y　begin　to　de1iver　presentations　a　certain　amount　of　preparatory

instruction　is　necessary．In　the　first1esson　participants　shou1d　be　given　a　c1ear　out1ine　of

course　objectives　and　teacher　expectations．Viewing　speeches　by　former　students　on

videotape　provides　an　effective　mode1at　this　time．During　the　first　two1essons　participants

shou1d　a1so　Ieam　the　organizationa1framework　by　heart（see　Appendix1b）．Extensive　pair

work　practice　of　the　forma1set　of　key　expressions　at　this　time　can　be　useful．Initia1

instruction　shou1d　a1so　inc1ude　training　in　outlining　ski11s．Once　a11of　these　steps　have　been

comp1eted（normany　by　the　third　lesson）students　are　ready　to　begin　presenting．

　　　Eva1uation　of　student　performance　is　an　appropriate　way　to　conclude　a　course　in　pub1ic

speakmg　Appendlx5prov1des　a　useful　mode1in　this　regard　If　posslble，student

presentations　shou1d　be　videotaped，and　the　videotape　and　assessment　form　supp1ied　to

partlclpants　lndlv1dua11y　as　thelr　final　eva1uatlon．

・C1assmom　Instmction：Embeddimg　Mini＿1essom
　　　If　a　speech　communication　c1ass　is　active　and　student＿centered，participants　win　be

presenting　new　materia1every　week．They　wi11a1so　spend　most　of　their　c1ass　time　giving

presentations，　1istening　to　others　present，　and　receiving　instructions　for　future

presentations，As　one　set　of　participants　finishes　their　speeches　and　before　the　next　set　of

speakers　begins，the　instructor　shou1d　take　time　to　provide　feedback　and　introd1ユ。e　new

materia1s　or1anguage　that　students　need．Embedding　mini＿Iessons　in　this　way　within　an

・・g・i・g…ie・・f・tud・・tp・・…t・ti…i・…ff・・ti・・p…edu・・f・・t…hi・gthi・type－ 盾

COurSe．

　　　In　a　gO　minute　c1ass　of40students，for　e卒amp1e，there　may　be　eight　groups　of　five
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students　presenting　on　a鎮ven　day．With　each　participant　de1ivering　a　five　minute　speech

and　anowing　for　some　overlap，the　teacher　is1eft　with　approximate1y　one　hour　in　which　to

conduct　mini－lessons，and　can　divide　and　arrange　this　time　in　any　number　of　ways．If

students　g1ve1O　mmute　speeches，there　w1n　be　about40mmutes1eft　to　use　as　embedded

mini－1eSSOnS．

　　　The　kind　of　instruction　that　the　teacher　provides　can　take　a　variety　of　different　forms：

mmed1ate　feedback　on　recent1y　conc1uded　presentations，ora1mstmctions　or　wr1tten

hando耐s　for　current〇三upcoming　assignments，advice　in　deaIing　with　specia1areas　of

speech　communication，or　additiona1materia1for　more　advanced　sty1es　of　presentation．

The　fo11owing　is　a　brief1ist　of　possibi1ities：

　　　　・　Presentation　feedback：In　giving　Presentation　feedback，the　instructor　points　out　the

　　　　　　ma1n　sho廿。ommgs，as　we11as　the　strengths，of　recent1y　conc1uded　presentat1ons．At

　　　　　　this　time　it　is　best　not　to　sing1e　out　students　individually　for　criticism，but　is

　　　　　　preferab1e　to　focus　on　prob1em　areas　in　genera1．Praise，of　course，can　be　judicious1y

　　　　　　directed　toward　lnd1vldua1s　at　any　t1me．Emphasls　on　the　elements　of　effective

　　　　　　de1ivery（e．g．，posture，gestures，eye　contact，voice，etc．）can　be　usefu1at　this　time．

　　　　・Instructions　and　handouts：These　can　inc1ude　explan＆tions　and　additiona1practice

　　　　exercises　for　different　types　of　presentations，modes　of　organization，1anguage　pattems，

　　　　and　any　other　materia1s　requlred　m　preparat1on　for　speech　ass1gnments．

　　　　　・Advic6for　dea1ing　with　specia1areas：Teachers　may　wish　to　provide　additional

　　　　mstmct1on　and　adv1ce　to　he1p　students　m　dea11ng　w1th　certam　prob1ematic　areas

　　　　These　cou1d　inc1ude　the　fo11owing：

　　　　　　　　・question＆answer　sessions（see　Morrisey，1968，pp．109－115）

　　　　　　　　・use　of　audio＿visua1aids（see　Verderber，1988，pp．173－183）

　　　　　　　　・advice　for　a　more　effective　de1ivery（see　Metca1fe，1991，pp．245＿268）

　　　　　　　　．genera1“do’s”＆“don’t’s’’in　public　speaking（see　F1etcher，1973，pp．304＿325）

　　　　・Instruction　for　more　advanced1eve1s　of　presentation：At　higher1eve1s，teachers　may

want　to　supp｝y　students　with　advanced　instruction　and　materia1s．The　folIowing　are

some　areas　that　cou1d　be　considered：

　　　　・variations　on　the　key　expressions（sma11group　discussion－sessions　wi11usua11y

　　　generate　a　varlety　of　other　expressions　wh1ch　can　then　be　verlf1ed　by　the　mstructor）

　　　　・more　creative　ihtroductions　and　conclusions（see　Fletcher，1973，pp．283＿334）

　　　　・advanced　formats　for　pub1ic　speaking，especia11y　speeches　of　persuasion（see

　　　Metca1fe，1991，pp，287－316）

　　　　・speeches　for　specia1occasions（see　Verderber，1988，pp．367－376；Metcalfe，

　　　1991，pp．317＿334）

CONCLUSION

This　paper　began　with　the　suggestion　that　the　Art　of　Rhetoric　could　be　a　usefu1too1in

72



Teaching　English　Presentation　Ski11s

teachmg　Engllsh　presentat1on　sk111s　Because“rhetoric”has　a　wide　range　of　mean1ngs　as

we11as　a　number　of　different　comotations　in　the　Eng1ish1anguage　today，we　brief1y

exam1ned　the　or1gins　of　th1s　dlsclp1me　m　an　attempt　to　arrwe　at　a　c1ear　understandmg　of

the　term．It　was　determ1ned　that　rhetor1c　cou1d　be　def1ned　as　the　study　of　the　organizmg

pr1nc1ples　wh亘。h　under11e　and　d1rect　our　efforts　towards　both　spoken　and　wltten　expression

in　a1anguage．Furthermore，we　demonstrated　how　rhetoric　is　not　universal，that　it　is　very

muとh　dependent　on1inguistic　and　cu1tural　variab1es，and　that　the　interference　of　the

rhetorical　pattems　of　one’s　mother　tongue　often　results　in　negative　effects　on　one’s

performance　in　a　second　language，This　led　us　to　the　conclusion　that　it　is　important　for

second1anguage　students　to　be　made　aware　of　the　differences　in　the　modes　of　reasoning

and　rhetorica1patterns　of　organization　between　their　mother　tongue　and　the－target

1anguage．Finany，it　was　suggested　that　one　of　the　most　important　tasks　for　secgnd

1anguage　teachers　today　is　to　provide　students　with　a　c1ear　understanding　of　the　rhetorica1

patterns　of　the1ang皿age　they　are　study1ng，as　wen　as　extens1ve　pract1ce　m　actlve1y　usmg

these　patterns　in　both　speaking　and　witing．The　second　half　of　this　paper　was　an　attempt

to　do　just　this，in　the　context　of　teaching　Enghsh　presentation　skins　in　Japan．An

orgamzatlonal　framework　for　pub11c　speakmg　was　proposed，whlch　exempllfles　the

rhetor1ca1prmc1p1es　of　the　Eng1！sh1anguage，and　wh｝ch　can　be　successfu11y　empIoyed　by

second　language　speakers．A　practlca1and　comprehenslve　set　of　mater1a1s，procedures，and

techmques　for　teachmg　students　of　vaqmg　backgrounds，commumcative　needs，and　abi11ty

leve1s　to　become　effective　pub1ic　speakers　in　Englisb　was　presented．Fina11y，it　is　hoped

that　readers　invo1ved　in－狽?≠モ?奄獅〟@Eng1ish　presentation　skins　in　Japan　will　find　the　theories，

suggestions，and　materia1s　offered　here　of　some　value　in　conducting　successful　speech

communication　programs　of　their　own．

Notes

1．The　organizationaエframework　for　teaching　presentation　ski11s　offered　here　and　i11ustrated　in

　　　Appendices1a＆1b，can　be　easi1y　applied　to　a　variety　of　public　speaking　situations，guiding　students

　　　in　ordering　and　presenting　their　ideas　simp1y，clearly，and　directly　in　EnglishI　It　iξbased　on　the

　　　classical　rhetorica1pattern　of　exposition．

2．　In　fact，Cheng（1982；cited　in　Hinds，1983，p．187），in　an・examination　of　Eng1ish　and　Mandarin

　　　exposito町styles，conc1udes　that“Eng1ish　writing　is　more　apt1y　described　by　a　series6f　conc餉tric

　　　circles　emanating　from　a　base　theme．In　this　conception，the　more　important　the　idea，the　closer　it　is

　　　to　the　center．”

3．The　materia1s　presented　in　this　paper　originated　at　the　Language　Institute　of　Japan（LIOJ）with　the

　　　work　of　the　author　and　others　in　the　mid－1980s　in　immersion　English　programs｛or　Jえp㎜ese　business

　　　prOfessiOna1s　requiring　practica1communication　ski11s　for　intemationa1business　relations．They　were

　　　furtber　deve1oped　in　workshops　with　corporate　c1ientele　in　France，and　were　then　applied　to　academic

　　　programs　at　the　American　University　in　Paris．At　present，tbe　author　emp1oys　an　of　the　materials，

　　　princip1es，and　procedures　out旦ined　in　this　paper　in　courses　in　Eng1isb　rbetoric（botb　written　and　oral）

　　　and　seminars　in　cross＿cultura1communication　for　juniors　and　seniors　at　Ehime　University、
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4．The　cha廿s　presented　in　tbe　appendices　are　oi　the　author’s　own　creation　and　design．Readers　invo1ved

　　　in　this　kind　of　teaching　are　encouraged　to　use　this　materia1and　adapt　it　to　their　own　teaching

　　　Sltuat10nS

5．Detailed　work　wi曲these1㎜guage　pattems　is　best　dea1t　with　in　witing　courses　where　they　can　be

　　　examined　in　more　depth，and　this㎞ow1edge　can　then　easi1y　be　transferred　to　speecb　commmication

　　　c1asses，T”m尾例6〃m冶（Cooper，1979）and　W肋伽gλω幽m北亙m8比尻（0shima＆Hogue，1991）are

　　　both　exceuent　source　books　for　those　interested　h　more　advanced　study　oi　this　kind　of　language．

6，For　a　more　detai1ed　exploration　o｛t㏄hniques　for　e丘ective1y　delive㎡㎎a　speech　see　Da1e＆Wolf，

　　　1988，pp．8－10；㎜d　e；pecially　Metca脆，1991，pp．245－268．

7・　Formal　and　informal　re鎮sters　are　not　as　higb1y　marked　in　Eng1ish　as　they　are　in　other　lang“ages　such

　　　as　Japanese，As　a　resu1t，non－native　speakers　sometimes　llave　difficu1ty　in　distinguishing　between　the

　　　two，In　this　approach　to　teaching　presentation　ski11s，the　key　expressions　are　designed　to　clear1y

　　　indicate㎞e　two　levels　of　formality．Genera11y　speaking，however，because　spont…mei蚊，contact　with

　　　the　audience，and　a1＝elaxed　and　friend1y　approach　are　high1y　va1ued　in　l≡：ng亙sh，the　distinction　between

　　　the　two1eve1s　may　apPear　b1urred　at　times．
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Outli血ng

An　out1ine　is　a　way　to　p1an　a　co㎜position　or　presenta廿。n．Two　of　the　main

styles　for　outlm㎜g　a］＝e幽and幽am　Be1ow1s　amode1parag正aph
for　which　you　must　comp1ete血ese　two　types　of　ouuine．

　　Leonardo　da　Vinci　was　one　of　the　most　versati1e　and　accompKshed

individu副swho　ever1ived．Hewas8mar1ist，both　apaintermd　ascu1ptor．0f

his　paindngs，“Mona　Lisa”and“The　Last　Supper”aエe　perhaps　the　most

famous．None　ofhisscu1pturessurvive，butthere　aremanydrawingsofthem．

Leonaエdowasa1so㎝architectandhe1pedtop1antheCa曲edr最。fMi1an．He
was　both　ami1itary㎝d　acivi1engineer．There　were　warpIミmes　and　t㎜ks　on

Leonardo’s　drawingboardhundreds　ofyeaエs　before　suchthings　were　ac加a11y

built，Later，hebecameconvincedthatwa吐arewassense1essa皿dhe　designed

idea1citieswherepeopIecou1dliveinpeace．Hisinterestina血1edhimtos帆dy

science，ミ㎜d　he　did　pioneering　work　in　the丘e1ds　of　optics，anatomy，md

bio1ogy．Asawiter，hewas㎞ownforhisc1ear，conciseprose．F伽he㎜ore，

Leonaエdo　was㎞own　as　a　comp狐sionate　m㎜。It　is　said　thathe　wo巫1d1〕uy

cagedbirdsinordertosetthemfree．Leonaエdo，then，wastru1ya　l1Renaissance

Man－1＿one　who　cou1d　do汕things　gracefu逼y　andwe1L
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Catego㎡es　ofImrormation

One力αor　is．．．

Another　f∬m　is．

0ne　mbre　impo血ant〃。〃em　is．

0ne　of　the　wαツ∫of．．．is　to．

0ne　me肋。∂of．．．is　to．．．

The　first5童eρis。．

The　next　s物8e　is．

0ne　mems　of．．．is．．．

Another奴ρe　of。．。is、．．

Stiu　another　co〃3ゴ3e7αれ。ηis．．．

Afurtherreαso〃for．、．is．．

Refer㎝Ce（1）

e．g．，There　are　three　main　reasons　for

Jap8m－s　economic　success：X，Y，and

Z．〃胞rm∫ρグX，．．．

舳er㎜ガ。．、

W肋re8o沽。＿
Aψr．．．

〃0舳加舳〃φ0〃砂＿
〃0㎜肋eρ01〃げΨ’eWげ．．。
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∫η0曲er1〃0rdS，
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Fnα〃y，＿
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Whereα∫．．．

W乃ne　．1．

0η肋e　co〃rαリ，。

〃仰舳0〃助，、

HOWeソer，．．．
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〃α〃肋0η，．
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［In　referring　back　to　an　ear1ier　word　or　idea，use肋な。r肋ese，

or　sometimes肋e；avoid　repeating　the　same　words　ifpossib1e．］
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BEFORE　YOU　BEGIN

　　　　　　　　　●s1：amd　taL11

　　　　　・100katy㎝rliSt㎝erS　　　・Smile
・脾㎜se　before　yo11speak　　・make　co11tactwi伽your　au価e11㏄

BODY　LANGUAGE

．pay　aωeIlfO11tO　yO㎜r　pOSt㎜re－Sta11d　SquareIy

　　　　　㎝bOtMeet－aVOidSW卵㎎

・皿SegeSt皿mStOe岬h郷iZea耐reinfOr㏄mtu・

　　　mlly－d㎝’th池y㎝rham曲

・㎡mfOrap1e醐n“aCialeXpreSSi㎝一助Pear
　　　　　　　　to㎝joyspeaki㎎

・aVOid価S施C廿㎎mOVeme皿偽WitHa耐S，
　　　　　　C10伽eS，0rpaperS

EY亙CONTACT

・dO　nOt　mOVe　y0皿r　eyeS　re5tleSSly－Se1㏄t　dimeremtpIaCeS　in

　　砒e測価㎝CeanuOldglanCeSfOrtW00r砒r㏄S㏄O耐S

・avoidlooki㎎㎝舳ewi耐。worat価州。oror㏄i1i㎎

・try　to　look　at　everyone，not　j皿st　friend1y　or　sellior　faces

・uSe　abrief0皿伽mW11iCh　yOuCan　refertO肚0mげme　tO　dme

－11ever　read　yo皿r　s脾ech　beca皿se　you　wm　mt　be　abIe　to

　　　　　　　　maiI1腕n　eye　C0皿佃Ct　Wit11yOum㎜dienCe

VOICE

・Spe疵atyO皿rllOrmal　Sp㏄d，0reVe皿a　littlemOre　S10WIy

－mverspeak　too　guicklyasitwill　makeyou　apPear
　　　　　nerV0㎜S　and　Wi1I　illterfere　W｛th　y0凹r　Clarity

・v肌y　yo㎜r　tom，speed，a皿d　vo1町me－avoid　speaking　in　a

　　　　　　　　　　　　　　　　m0110t0110㎜S　t0川e

　　・StreSS肋I1鮒㎝Sigm1S：e．9．，固rSいeXt，inad伽㎝，

a110価er　pOiIltI，d1ike　tO㎜ake，㏄areS山，血nalIy，inS皿m－

m・y・・t・・一th…叩・…i・・…t・・i岬・・痂t・ig・p・・偽

　　　　　　　　　　　　　　　　　0rmad㎜即S

PAUSES

・㎜Se　pauSeS　emeCtiVely（e．9．，Whe皿y0山C11ange　tlle　tOpiC　Or

Wh㎝y0山Wantt0州mCt舳㎝d㎝）一舳脾皿SeSbetW㏄皿
　　WOrdS肌e　OfteIl　aS　e耐㏄dVe　aS価e　WOrdS価emSeIVeS

・P舳ses1軸tlyMorewordsorso㎜ds価aty㎝．㎞oware
　di脆C㎜肘tO　pm1101m㏄0r　that　yO1皿a皿dien㏄may11aVe

dif協C㎜Ity　underS佃I1ぷIlg－Pa皿Se　agai11af悔r　the　WOrdS－

iso1狛皿g肋emiI1伽s　way　will　make危e郷ierforIiste11ers
　　　　　　　　　　　　　　　　　t0㎜I□derS1：a11d

・whe皿sayi11g　yo皿nlame　in　EI1gIish　s1ow　dowm　s1ightly

a11dIeaVe　aSIightpa皿Se　betW㏄11y0㎜r岱rSta皿d　laSt11ameS

　　　　　　　　　　　　　　　　　　　POIS1≡：

・ifyo皿make　a　mis㎞ke　or　lose　yo11rplace　do11，t脾I1ic－

Simply脾11Se，100k　dOW皿atyO11mOteS　bde皿y，a皿d　begi11

　　　　　　　againwitho皿tmaki㎎mrvousmises
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SPEAK1≡二R：

PRESENTATION　ASSESSMlENT　　　　　　　TOPIc：
Needs　to

WellD㎝e　　l［mpmve
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1妻簿鱗義鎌ミ嚢111111111
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