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1．　lntroduction

　　　　With　the　number　of　students1eaming　English　as　a　second　or　forei馴1angu孕ge

conhnuing　to　increase　rapidly　worldwide，“there　is　a　growing　aw趾eness　that　leamers　need

to　develop　proiciency　not　on1y　in　the　more丘equently　emphasized　ski11s　of　speaking，

listening，md　reading，but　in〃7倣ng　in　Eng1ish　as　we11”σacobs　et　al．，1981，p．v）．Yet　for

　　　　　　　　　　　　　　　　　　　　　　　　　ユ
Japmese　s伽dents　of　Eng1ish　today，witing　is　ce㎞nly　the　most　prob1ema也。　md　neg1ected

of　the　four　la口guage　skills；Reading　abi丘ty　in　English　has　long　been　stressed　in　Japan　a口d

most　students　who　go　on　to　specialize　in　Eng1ish　in　posトsecond岬education　are　generally

c6mpetent　in　this　area．1Much　has　been　wd1士en註bout㎞e　communicative　shortcomings　of

　　　　　　　　　　　　3
Japanese　EL2students　in　tems　of　their　spea㎞g　and1isteni㎎abi脆es　and　there　are　now
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　4
measures　being　ins砒uted，最beit　belated1y，to　remedy　this　situadon，Wriゼng，however，

remains　an　area　of　serious　neg1ect　in　EL2educaせ。n　in　Japan，and　a　lack　of　abi1町in

wd血en　Eng1ish　beyond曲e　basic　sentence　level　is　a　sign血。ant　academic　obstacle　for　many

Japanese　today．This　includes　not　only　EL2　1eamers　studying　at　Japanese　universiゼes，but

also　unprecedented　numbers　of　Japanese　students　enrolled　at　universities　overseas　at　bo㎞

　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　5
undergraduate　aエ1d　post則aduate1eve1s　for　whom　academic　writing　s制Is　in　Engush切Il　be

of　crucia1importance　in　achie㎡ng㎞eir　academic　goals，as　we11　as　increasing　mmbers　of

Japanese　scho1班s，sciendsts，and　business　professionals　in　many丘elds　who　will　need　to

pubhsh　in　EngHsh　in　order　to　communicate　their　research丘ndings　to曲e　intemational

COmmuni蚊．

　　　　These　c1aims．can　be　expressed　as　a　set　of　introducto町assertions　which　motivate　the

present　study．They　can　be　summarized　as　fo11ows：（1）substantial　numbers　of　Japanese　EL2

students　studying　at　the　terti町1evel　are　unable　to　write　academic　English　at　a　proiciency

Ievel　commbnsurate　with　prevailing　intemation釦mms　and　sセmdards；（2）such　wdting

defciencies　can　create　sign血。ant　bar1｛ers　for　these　students　in　achie切ng　academic　and

professional　success　in・the　modem　world；and（3）the　teaching　of　these　wr拙ng　ski皿s　in
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Japan　continues　to　be　an　area　of　consi〔lerable　neglect，one　that　needs　to　be　ad早ressed　and

inVeStigated．

　　　　These　contentions　v片11　be　substantiated　and　e1aborated　upon　in　　a　series　of　four

successive㎞cles　which　focus　on㎞e　subject　of　Japanese　rhetohc　from　the　perspective　of

the　academic　writing　s㎞11s　of　Japanese　s血dents　of　Enghsh．This　approach　to　Japa皿ese

rhetoric　is　based　on　the　fo11o切ng　underlying　premise1If　rheto㎡cal　tra皿sfer丘。m　Japanese

ca皿be　considered　one　the　prim肛y　reasons　for　students’w舳ng　d岨iculties　in　Eng1ish，then

it　is　essenda－to　have　a　rigorous　accounting　of　Japanese　rheto㎡ca1convendon§，inc1uding　the

cultural　and　historical　tradiせ。ns廿。m　w1］ich　they　arise．As　a　point　of　dep虻血re　for　this

investigation，a　preliminary　pro丘1e　of　student　writing　will　be　presented　in　order　to　estab1ish

baseline　parameters　of　infe－icity　in　their　written　work　and　to　iden町the　principal　features

that　characterize　such　writing．Based　on　cohtemporary　research　paradigms　in　con仕astive

rhetoric，the　reasons　for　students’wTiting　dif丘。ulties　対11　then　b阜　exp1ored　in　an　in－depth

survey　of　current　research　designed　to　contribute　to　a　comprehensive　de五nition　of　Jap㎜ese

rhetoric．Finally，in　an　original　study　which　de五nes　the　cultural　context　in　which　witten　text

is　produced　in　Japan，a　theoretical　construct　of　Japanese　culture　derived廿。m　conceptua1

modeIs　used王n　cu1tural　anthropology　will　be　introduced，pem舳ng　corre1ations　to　be　dra㎜

between　formative　elements　oUapanese　culture　and　key　attl｛butes　of　Japanese　rhetoric．

2．A　preliminary　profile　of　student　writing

　　　Although　Japanese　EL2writing　has　been　a　p㎞cular　focus　of　attention　in　much　of

recent　L2composition　rese砒。h　in　the　West，perhaps　more　thm　any　other　foreign1a㎎uage

group　according　to－Le㎞　（1992，p．97），in　contrast　to　the　written　work　of　accomplished

witers，student　wridng　has　not　been　weIi　documentgd．As　a　result，an　objective　md

systematic　assessment　of　the　witing　s蛤11s　of　Japa血ese　EL2students，which　wou1d　pro㎞de

the　basis　for　an　accurate　and　comprehensive　portraya1of亡heir　capabi1ities，is　probably　not

possible　at　the　present七me＿砒e　b1unt　fact　is　that　requisite　base肚1e　sta丘stical　data　are

さimply　not　av射1able　in　su苗。ient　measure　to　warrant　de丘nitive　conc1usions．Nevertheless，as

the　fo11owing　suwey　of　the　literature　makes　dear，certain　recurrent　themes　or　pattems　are

evident　which　wi11　seme　as　a　use地1starting　point　for　an　ana1ysis　of　students’wridng　skills．

　　　　Of　concem　in　any　literature　re切ew　is　the　selection　of　a　class血。atory　system　for

organizing　and　presenting　research　丘ndings．This　unde舳ng　can　be．approached　in　a

number　of　d出erent　ways，and　a　varie蚊。f　error　taxonomies　con㎞ning　greater　or　lesser

degrees　of　comp1exity　and　spec血。ity　are　av壷1able（see，for　example，James，1998）．Since

this　suwey　is　prefatory　in　nature，however，deiciencies　in　student　wdting対11simply　be

emmerated　beIow　under　a　series　of　broad　provisミ。na1headings，mo㎡ng丘。m　the　domai皿。f
　　　　　　　　o
discourse　to　the　leve1　of　the　sentence　as　a　unit．The　丘ndings　of　researchers　have　been

grouped　into　roughly　analogous　sets　of　basic　asse竹ions，but　no　attempt　has　been　made　at

this　hme　to　analyze　their　perspectives，nor　to　evaluate　their　conc1usions．、Vhere　possib1e，the
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reasons　for　students’written　shortcomings　will　be　suggested，but　because　the　under1ying

causes　of　their　de丘。iencies　are　often　complex　aエ1d　not　easi1y　articulated　in証bbreviated

fo㎜一they　originate　in　the　deepest　traditions　of　culture　and　le㎜ing　in　Japm，as　wen　as　in

1ongstanding　Japanese　a1士itudes　towards　writing　and　rhetoric，both　historical　and　modern－

detailed　explanadons　wi11have　to　await　the　consolidation　of冊111her　ground如。rk　in　upcoming

ar吐C1eS　in　thiS　SerieS、

2．10rga㎡zationa1and　st1’uctura1d舖。u1ties

　　　　Su叩rising1y，especially　in　1ight　of　the　fact　that　sentence－1evel，grammar一仕ms1ation

instmction－ 唐ｹ11dominates　English　L2writing　pedago駆in　Japan（see　Da対es，1999a），曲e

vast　majoh蚊。f　critiques　on　the　EL2writing　s蛤呈1s　of　Japanese　students　tend　to　target

　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　7
organizationa1　a皿d　s廿一ucturaI　infe1icities　that　lie　beyond　せ1e　sentence　and　at　the　level　of

discourse．Shimozaki（1988，p．137），for　ex㎜ple，argues　that“writing工is1－ 盾獅?@of　the　most

d㎜cult　s㎞lls　to　attain　for　Japanese1eamers　of　E㎎lish．．．，pa㎞㎝lar1y．．．when　it　involves　not

just　a　sing1e　sentence　but　an　extended　discourse、”Most　research五ndings　would　seem　to

concur　wi㎞　this　assessment，but　exp1a］r1a廿。ns　pro血ered　to　account　for　discourse－1eve1

sho耐。omings　in　student　wiせng　encompass　a㎞de　range　of1inguis廿。　and　sociocl11血ra1

faCtOrS．

　　　　One　frequent1y－cited　reason　for　de丘。iencies　at出is　leve玉is　often　att1｛buted　to　d岨ering

pa枇erns　of　discourse　organization　between　Japanese　amd　Eng1ish．In　the　1iterature，the

concept“discourse　organization”is　labeled　in　a　varie蚊。f　ways，inc1uding　expressions　such

as　the　fo11owin9：　discourse　structures，　discourse　supers庁uctures，　rhetorica1　organization，

pa帷ems　of　rhetorica1organization，rhetohcal　st㎜cl■lres，rhetorica1patterning，macrostmctures，

schemata，frames，the　organiza七〇n　a皿d　stmcturing　of　ideas，etc．：

【Thel　poor　quaH毎　of“㎞せng　by　learners　may　at1east　p㎞any　be　a㎞butable　to　the　di旺erences

of　rheto㎡cal　pa廿eming　in1anguages、（Shimozaki，ibid．，p．138）

［E1xpository　essays　wri位en　in　Eng1ish　by　Japanese　students　are　often　misunderstood　by　non－

Japanese　readers正due　to】problemadc　discourse　stmc血res．．、．（Harder，1983，p．25）

エD］i丘erences三n　the　way　discourse　is　organized趾e　one　of　the　most　impo崩nt　causes　of　thと

witing　problem．．．．（Shimoza㎞，op．cit。，p．141）

　　　　Rese趾。hers　have　aユso　ident血ed　a　number　of　spec述。　stmctural　features　of　written

Eng正sh　at　the1eve1of　discourse　organization　which　seem　to　be　particular1y　troub1esome　for

Japanese　students　of　Eng1ish．These　include　d冊。ulties．with　the　formulation　of　the　thesis

statement，signposting（a1so　caned　transidons，tra皿sition　expressions，transition　statements，

1inking　expressions，and1andmarks），and　conc1usions．

　　　　Many　authors　have　noted，for　examp1e，that　in　the　essays　of　Japanese　EL2students　the

thesis　statem6nt　is　o血en　ambiguous，seemingly　misp1aced，or　entirely　absent：
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Westem　readers　expect　a　thesis　statement．3statement　of　the　central　idea　in　m　essay，to

contro］肪e　sg〕ection　a皿d　development　of　the　content，b凹t　the比esis　statement　is　o血en　omitted　in

a　Japa皿ese　ess日y．It　may　appear　in曲e1司st　sentence　as　a　conc1usion，but曲en　its　relationship　to

曲e　content玉s　vague，shce三t　usua皿y　grows　direc廿y　out　of　the　content　and　does　not　necessari1y

relate　to　eveηth三ng曲at　has　been　discussed．．．．［Thus　a］central　but　unsupported　statement

comes［at曲e　end］of砒e　essay　where曲e　usual　reader　of㎜Eng正sh　essay　does　not　expect

a皿y比ing　new　to　occur．Even　when　the　student　l1as　a　sense　of　s植ting　the　main曲。ught　at　the

outset　of　the　essay，the　statement　remains　open　and　va卯e．旧arder，1983，p．27）

［L1ong，indirect　in仕。ductions　aエe　standard．The　witer鮒empts　to　app土。ach　the　main　topic　atミ㎜

angle，without　referling　to　it　d仕ecuy＿the．．．thesis　is　usua11y　not　stated　at　a11in　this　secdon，and

one　must　o血en　wait　unti1曲e　conc1usion　to　determine　its　lme　nature．General　statements　tend　to

be　avoided㎜d　individual　feelings　or　obsemations㎜d　persona1involvement嚇th　the　subject

matter町e　o血en　emphasized一（Davies，1998，p．33）

me　cen位al　idea　is　usua11y　veW　vague　or　on1y　loosely　comected　with　most　of　the　topics　in㎞e

essay≡並it　is　stated　at　all，it　usua11y　appears早生the　last　sentence，more　often　as　a皿批erthought

than　a　result　of　the　previous　discussion一（Harder＆H班der，1982，p．23）

Thus，as　Harder（op．cit．，p．29）points　out，in　the　EL2writing　of　ma皿y　Japanese－s血dents

“the　thesis　does　not　control　the1inear　argument；hstead　the　ideas　are　developed　through　a

logic　of　association　among　seemingly　unrelated　points．’’

　　　　In　addidon，according　to　some　expe前s，曲e　ideas曲emse1ves　are　o且en　inadequately

linked　by　connec七ve　devices　or　transition　elements：

JapaI1ese　students　are　genera皿y　not　aware　of曲e血nction　of　comectives　md＿this［is1a　m最n

reason　for　the　incohesion　often　fomd　in　their　compositions．．．．Additive　connecdves　tend　to　be

overused　possibly　because　of　the　in且uence　of　or阯　discourse．In　con廿・ast，adversative　connectives

tend　to　be　onlitted．．．．（Kanno，1989，P．41　＆　51）

［E］nglish　readers．．．expect　and　require　lmdmaエks　a1ong血e　way．Trmsiゼ。n　statements皿e　very

impo他nt．It　is　the　wdter’s　task　to　provide　appropriate　transition　statements　so　that曲e　reader

can　piece　together　the　thread　of　the　witer’s1ogic．．．．In　Japanese。．．［these］landmarks　may　be

absent　or　attenuated．．．．　oJinds，1987，p．146）

The　development　s軸ge．．．also　d岨ers．．．as　ideas　are　often　simply　l㎡d　out　one批erミmother　in　a

string　w三th　few　comecting　devices　or廿a口sition　expressions　to　link血em　together．（Davies，！998，

P，35）

　　　　Finalユy，a　number　of　authors　suggest　that　conclusions

d岨icu1蚊for　many　Japmese　students　writing　in　English：

Can be　an　intractable　source　of

Conclusions　o廿en　end　up　with　a　weak　question　or　stmp1y‘drop　of　without　concluding　in　any

real　sense　of　the　word．Other　s耐ategies　that　s血dents　1uti屹e］　include　adding　personal

impressions，appe汕ng　to　the　reader，㎜d　using　moral　statements，aphorisms，or　didactic　rem肛ks
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in　such　a　way　that　objec七ve　statements　and　pers㎝al　comments　intemingle．［W旧ters　usua－ly師

to　share　their　feeHngs　with　the　reader　a皿d五nish　in　a　h肛monious　atmosphere＿strong　assertions

or　judgments　are　avoided　as　these　wi11appear　arrogant．（Davies，ibid．，p．36）

［Compositions　witten　by　Japmese　students　o血en　re刊ect‘an　approach　by　indirecdon’．1The

sentences　circle　around　the　topic，o血en　de血n㎞g　some曲bg㎞te㎜s　of　what　it　is　mt，and　avoid

any　expHcit　judgement　or　conc－usions．［Ba11鮒d＆Clmcy，1984，p．15］

Conc1usions．．．are　seldom趾ticu1ated，a皿d。。．expression　tepds　to　be丘agmen的md　unsystematic．

（H㎜der，1984，p．124）

皿e　fom　of曲e　essay　was　also雌erent，as　it1acked　my　c㎝clusion　which　might　have

summ池ed　the　main　po㎞ts　made　in　the　body　of㎞e　essay．［In　addition］，in　Japan，砒e　student

expIained，he　would　not　be　expected　to　put　forward　his　own．．．eva1uation　of　a　con廿。versy．．．．It

would　not　be　correct，he　had　been切ught，to　write　a　conclusion　which　tells　the　reader　what　he

shou1d　think1．1（B創Iard＆Clancy，op．cit。，p．10）

Of　course，none　of　the　above　techniques　are　advisable　in　w‘iting　conclusions　in　academic

English，where　one　generaユly　a杭empts　to　encapsulate曲e　main　ideas　discussed　in　the　body

before　pro材ding　a血nal　eva1uation　or　judgment　as　decisiveIy　as　possib1e．However，as　Harder

（op，cit．，P．122）　observes，Japanese　students　o血en　have　d缶五。ulty　adapdng　to　this　apProach

tO　writing　conclusions：

Japmese　writers　【of　English］廿equenuy　resist　the　advice　that　they　should　arg1ユe　their　ideas　amd

support曲em　more　force拙uy　instead　of　just　suggesゼng　possibi正せes．This　problem　is　not　mere1y

a　result　of　their　inabili蚊to　arg口e　but　also　a　d岨erence　in　cultur最assumptions　about　what　is

rheto㎡ca11y　agreeab1e．

2．2Stylis1＝ic　de丘。ie11cies

　　　　In　addi廿。n　to　discourse　organ屹a七〇n，cu1turally－detemined　d岨erences　in　what　we嚇11

provisiona11y　ca11“s蚊1e”are　o血en　claimed　to　be　a地rther　cause　of　d冊。u1蚊for　Japanese　EL

2　writers．These　inc1ude　a　tendency　towards　“subjectivi蚊，”　also　labeled　as　“a　personal

orientadon　toward　wri白ng”；a　focus　on“feelings　or　emotional　content”instead　of　objective

facts　and　details；a　general　fondness　fo土“a工nbiguity，nuance，and　indirec宜。n”；etc．：

Japanese　essays　in　Eng1ish　o量en　focus　on　the　“Titer　instead　of　the　topic　because　Japanese

writers　intuidvely　object　to　expressing　an　idea　impersona11y．（Harder，1983，p．28）

［There　are　problems切th］．．．the　subjecti祈蚊。f　the　f㏄us．．（ibid．，p．25）

○血en　the　writers’personalily，instead　of　aI1explmation　and　support，dominates　the　content、

（Harder＆Harder，1982，p．23）

mapanese　students．．．complain　that　giving血e　impression　of　objecdve　tru血in　their　essays　m荻es
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曲em　feel　too㎜℃gmt　a皿d　exposed．（ibid、，p．22）

These　attitudes　include　a　basic　distrust　of1㎜guage≡㎜d　a　Iow　esteem　for曲e　articulation　of

thoughts．The　feelings　of　others　are　at　least　as　important　as　the　content，aエ1d正steners㎜d

readers　are　expected　t〇五11in　gaps　in曲e　message．（Harder，1984，p．124；a血er　Kunihiro，1976）

Suzuki　c1aims　that　Japanese　authors　do　not　like　to　give　clar脆。日tions　or冊11explmations　of曲♀ir

views．They1ike　to　give　dark　hints㎜d　to　leave　them　behind　nuances．Moreover，．．．it　is　exact1y

this　lype　of　prose　which　gets　the　highest　praise丘。m　readers．He　states　that　Japmese　readers

‘an丘。ipate嚇th　pleasure血e　oppo血mities血日t　such　witing　offers　them　to　savor　this　kind　of

mys舖。ation　of1㎜馴age’．（Hi皿ds，1987，p．145）

　　　　Japmese　EL2witers　employ　a　number　of　spec脆。　strategies　to　achieve　their芦帥stic

preferences，inc1uding　extensive　use　of　the　丘rsトperson，especia11y　in　expressions　such　as　“I

think．．．，”“I　fee1．．．，”“I　want1．．，”“I　be正eve．．．，’’“I㎞ow．．．，”etc，wh1ch　are　o丑en　fo11owed　by

statements　in　which　persona1opinions肛e　emphasized　and　interming1e　with　objective　facts

（Davies＆Ide，1997，p．42；Davies，1998，p．。38）．In　addition，there　is　a　predilec廿。n　for

lexical　hedging　and　redundant　phrases　such　as　the　following：“It　is　not　too　much　to　say．．．，”

“As　you㎞ow．．．，”“It　can　be　said．．．，”“It　is　thought　to　be．．．，”etc1Such　expressions　are

genera11y　considered　umecessary　an（l　distracting　in　Eng1ish　academic　witing，but　they　act

as　a　kind　of　lubricating　oil　in　Japanese　written　discourse　where　it　is　considered　po1ite　not　to

be　too　direct　in　sぬting－one’s　point　of　view（Ha］rder，1984，p．121；Davies，1998，p．39）、

　　　　刈though　the　term∫奴e　is　a　notoriously　d血。u1t　concept　to　de丘ne（see　Davies，1999c），

it　seems　to　be　govemed　by　an　under1班g　ma廿ix　of　sociocu1tural　factors，dete㎜ined　by　the

members　of　a　particular　linguishc　communi蚊．Sty1e　is　actua五zed　in　writingミmd丘nds　form

and　substance　in　written　expression　within　spec血。　discourse　features：

Perhaps．．．the　open　Japanese　s蚊1e　that　moves　towards　an　assertion　through　a　series　of　Ioose1y

related　statements　is　part　of　a　deep　need　to　allow　readers　to　derive　their　own　inte叩retations．

皿is　relationship　beiween　intuitive　communication　and　syntactic　gaps　cm　also　be1inked　to

Japanese　discourse　stmctures．The　Japanese　sentence　that　moves　through　a　number　of　Ioosely

connected　clauses　to　a　clearer　｛ocus　at　the　end　also　appe3■s　to　be　the　structura］1basis　of　the

essay．（Harder，1983，p．28）

W11en　Japanese　writers　do　express　their　own　ideas，the　Japanese　models　they血ink　of，such　as

the　mm桃刎　‘literary　essay’，are　too　impressionistic　and　subjective　for　serious　intellectu挑

discussion．．．．Wlhen　students　a杭empt　to　write　an　essay　that　inc1udes曲eir　own　thoughts　on血e

subject，血e　resu1t　is　often　a　seemingly1oose　series　of　obsemations　with　we荻。omections

be七ween　the　evidence　and　the　interpretations．　Japanese　wTiters　can　1earn　to　express　their

thoughts　directly　md　force仙11y，but　the　adjustment　hvolves曲eir　culturaユva1ues　as　welI　as

knowledge　about　how　to　orgm虹e　the　essay．（Harder＆Harder，1982，p．23）

This　relationship　beてween　Japanese　cu1tural　values　and　s蚊五stic　preferences　embodied　in

written　expression阜as　perhaps　been　best　described　by　Edwin　Reischauer（1988，p．200）：
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The　Japalユese　have創ways　seemed　to　lem　more　toward　intuition　than　reason，to　subue蚊and

sensiせvity　in　expression　rather　thm　to　clarily　of㎜釦ysis，to　pragmatism　rather　than　to　theo収，

and　to　orgmレational　skills　rather㎞an　to駆eat　intelIectual　concepts．They　have　never　set　much

store　by　clarity　of　verba1ana1ysis　and　originali蚊　of　thought．They　put　great　trust　in　nonverb最

u皿ders値nding　and　look　on　oral　or　wri枇en　ski11s　and　on　sharp　and　clever　reasoning　as　essentially

shaユlow㎜d　possib1y　misleading．mey　vaIue　in　their　Hterature　mt　clear　anaユysis，but　artistic

suggestiveness　and　emotional　feeling．The　French　idea1of　simp1iciげ㎜d　abso－ute　clarily　in

witing　le邊ves㎞e㎜unsatis掴ed．皿ey　prefer　comple虻蚊㎜d　indirec丘。n　as　coming　closer　to　the

tmth．．．．

2．3Prob1e11ps　in　logica1arg皿men血don

　　　　A　further　source　of　d雌icu11y　at　the　discourse　level　for　Japanese　EL2students，which

was　also　identi五ed　by　Reischauer　in　the　above　extract，is　o血en　described　by　rese肌。hers　as

a　problem　in1ogical　argumentaせ。n（a1so㎞own　as1ogica1－development，logical　reas㎝ing，

the1ogical　construction　of　an　argument，etc．）．These　logic－related　issues　are　genera11y

a］naIyzed　wi血in　a丘ame　of　reference　that　includes　both　organizationa1stmctures　and　s蚊1istic

preferences，㎜d　mmy　authors　cite　under1ying　sociocultural　factors　as　P1卵ng　a　prominent

ro1e．A＝guments　in　the　literature　usua11y　focus　on　the皿。tion　oHo虹。　itse1f，especia11y　as　it

varies　across　cultures，a1曲。ugh　出e　concept　remains　equivocal　and　is　se1dom　precisely

de塩ned：

工Japanese　logic］　tends　to　be　anecdotal，non－dualistic，disconnected，and　dependent　on　feelings

rather　than　concrete　evidence．　．．．Instead　of　dividing　topics　into　discrete　categories　and　treadng

them　sequentia11y，they　vaユue㎞e　ski1王。f　assimila廿ng　intrinもicany　dissimi1趾entities．（Harder，

1984，p．124；批er　Kunihiro，1976）

The皿near　lo動。　and　lmaly衙。aI　development　of曲e　expository　essay　in　English［causes　problems

for1Jap壬mese　students，who　tend　to　spir最・around由e　topic　and　include　whatever　seems　reIated．

（Harder，1983，p．28）

　　　　Discussions　on　this　subject　o血en正nk1ogic　as　a　cuIturaユa血｛bute　to　the　deve1opment　of

argumentation　or　reasoning　within　student　writing　samples．As　illus廿ated　be1ow，maエiy

authors　have　had　a　good　deal　to　say　on　this　issue，md　as　a　ruIe，曲e　development　of

logical　argumentatiOn　in血e　composihons　of　Japanese　EL2writers　is　ch砒acterized　by　terms

such　as　“intuitive，”“lacking，”“i11ogical，”“1oose，”“vague，”“bi－directiona1，”etc．：

［There　are　problems　wi曲］．．．the　intuitive1ogica］argumentation．（Harder，ibid一，p．25）

mn　Japanese　culture［ミ㎜d　education］the　emphasis　on　training　seems　to　be　on　in伽ition　rather

曲an　logical　construction　of砿gument．（Ba11ard＆Clancy，1984，p－13）

［The　s蚊1e　of　Eng1ish　used　by　tbe　Japa皿ese　is　bard　t⑪　comprehend　because］logic釦　development

is　lacking．．。。（Noz舳；cited　in　Kubota，1992，pp．137－138）
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The　essay　seems　disorgaI批ed　a皿d　illo釦。記，側1ed　with　mnre1ev拮mt　materi射，deve1oped　incoher－

ently嚇th　statements　that　remain　unsupported．（H砒der＆H趾der，1982，p．23）

正The　Japa皿ese1prefer　in　their　wri廿ng　as　we画as　their　talk　a　loose　stmcture　of　argument，rather

than　careful　lo鎮。al　reasoning，md　sugges丘。n　or　i11ustration，rather　th㎜sh砒p，clear　statements．

But　there　is　nothing　about　the　Japanese　lmguage　which　prevents　concise，cle趾，and　logicオ

presen組tion，肚that　is　what　one　wishes　to　m荻e．（Reischauとr，1988，p．386）

Even　when　Japanese　ar馴e　they　will　be　vag口e　about　the　point　at　issue　and　preferably　foc11s　on

triviaユpoints　to　estab正sh　a　sense　of　a則eement　about　issues　before　men岱。ning　major　topics．The

rhetorical　slyle　used　in　con廿。nting　authori蚊，aエguing　about　opinions，and　polarizaせ。n　over　an

issue　in　Japan　take　fo㎜s。一、雌erent廿。m㎞ose　in　the　Europeaリadi七〇n．＿（H皿der，1984，p．123；

ヨ血er　Kunihiro，1976）

mapanese　s血dents　use　bi－directionaユ㎜gmentation．That　is　to　say，曲ey　try　to　inco㎎brate　bo曲

sides　of　an肛gument，with　their　positio皿s　sometimes血uctua廿ng　during曲e　course　of　m　essaチ．．

It　is　also　o血en　the　case　that　what　they　state　at　the　outset　is　not　direc打y　related　to　血e

argument　at　issue　and　that　their丘nal　comments　d冊er一 d。m　what曲ey　proposed　initia11y．These

kinds　of　tendenc言es　［are　perceived　by］native　spe3kers　of　English．．．as‘disorganized’and『llogical’一

（Oi＆K㎜imura，1997，p．67）

　　　　Closely　associated　with　the　concept　Of　logical　argumenta廿。n　in　the　literature　is　the

issue　of　c舳。aユthin蛸ng－Invesdgators　h3ve　c1曲med，for　ex岬ple，that　Japanese　EL2s血dents

will　o血en　require　extensive　training　in　the　conventions　of　critical　thinking　in　Eng1ish　as　p航

。f　their　academic　wdting　instruction：

lJapanese　students　stud畑g　in　the　West　will　sometimes　be　dismissed　by　professors　as

unpromising　because　there　are　no　signs　in　their　essays］that曲ey　can　do　more　thm　summarize

i1■formation＿no　sign，in　short，of　cri七。a1thinking．（Ba11趾d＆Clancy，1984，p．10）

mt　became　clear　that　the［Jap抑ese］s伽dent　had　vew　deIiberateIy　organized　his　thinking　and

witing　accord王ng　to曲e　way　he　had　been　trained　to　wite　essays　in　Japan－His討m　in　writing…

was　not　to　point　out．．．strengths　and　wea㎞esses［i．e．，c洲。al　analysis1．Rather，his　purpose　was

to　create　for士he　reader　a　harmonious　understanding　of　the　reasons　why榊。　em三nent［scho－ars］

could　reach　conflicting　judgements　on肺e　subject　in　questionl．By　describing　the　d岨erence　in

their　back馴。unds，he　was　implicitly　explaining　how　these　co皿趾。廿ng　vieWoints　developed一（ibid．）

There　is．．．廿equently　a　willingness　to　tolerate㎜1〕igui蚊，even　contradictions，to　a11ow　them　to　sit

easily　in　tension　w吐hh曲e　same　piece　of　writing．The　Japanese　student　who，when　w曲ng　an

essay　invo1ving　comparison　and　con廿ast，砒ects　hi§e貨。rts　towards　just町ing血e　bases　of　the

d雌ering　interpretations　from　his　source　materials　but　m荻es　no鮒empt　to　test　or　ev討uate　them，

is　working　in　a血nd…mentally　d血erent舳砒㎝廿。m血e　Westem　academic　who　expects　all

roads　to　iead　to　evaluation．（ibid．，1991，P．33）

A‘repo舳aJapa皿e1e　lenle　luggeltl㎜objective　lu㎜岬。f曲e　text　inltead　of㎝ellay

which　has　a　theme　that　the　witer　intends　to　argue　a皿d　suppoれby　facts．＿Japanese　students

who　attend　classes　in　EngHsh　su並er　greatly　for　not　being　able　to　unders七md　the　d雌erence
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　　　　　　between帥essaymd㎜objecせvesum岬．．．。Thisemphasis　onsu㎜a㎡カngaccurately㎜dnot

　　　　　　on　drawing　conclusions　creates　problems．．．．（Harder，1983，p．27）

2．4Verb一㎞rm　e皿。rs

　　　　I血elicities　in　the　EL2writing　of　Japmese　students　at　the　sentence玉eve1encompass　a

切de　varie蚊。f　features，which　are㎡ost　o血en　class血ed　mder　the　headings“grammar，”

“usage，”“vocabula口ry，”etc．Perhaps　the　most　notewo1価y　atl〕ribute　of　research　at　this　level　of

anaIysis，however，is　its　scarci蚊．As　noted　pre㎡ous1y，although　the　sentence－Ievel，grammar－

tra』1slation　apProach　conせnues　to　dominate　EL2instrucせ。n　in　JapaIi，surprising1y　little

pu．blished　materia1is　avai1able　in　English　on　students’w㎡虻en　sho村。omings　at　this1eve1．

Neve㎞eless，a　number　of　problem砒eas　c㎜be　high1ighted，perhaps㎞e　most　sign血。mt　of

which　are　verb－fo㎜errors．

　　　　In　an　dvemiew　of　current　research　into　Engli芦h　L2error　hierarchies，constmcted　t0

dete㎜ine　which㎞ds　of　gra㎜aゼ。al　e㎜rs班e　judged　most　nega七ve1y　by　spec血。　groups

of㎞dividuals，McCretton＆㎜der（1993，pp．4＿12）ascertained血at　verb－form　errors　are

heavily　sdgma此ed　in　English．They　correIated　the　findings　of　a　number　of　major　studies

involving　native－speaking　teachers，non－native－speaking　teachers，students，and　non－teachers，

converted　the　combined　scores　into　absolute　values，md　determined　that　EL2student

wdting　errors　cou1d　be　ranked　on　the　fo11owing　descending　gravity　sca1e：　（1）　subjec←verb

agreement，（2）verb　forms，（3）preposiせ。ns，（4）word　order，（5）negaせ。n，（6）spe11ing，㎜d

（7）1e対s（ibid、，p　12）　0f　note　here1s　the　fact　that　m　all　the　stud1es　rev1ewed，verb－fomユ

e耐。rs　were㎜ong　the　most　negatively　evaluated，Not　su叩rising1y，this　is創so　an趾ea　in

which　Japanese　EL2　writers　experience　considerab1e　d岨icu1ties．As　Davies　（1998，p．42）

points　out，misuses　of　the　pe㎡ect，progressive，and　simple，8md　their　various　combined

fo㎜s，are　o血en　found　in　the　wri杭en　work　of　Japanese　EL2students，and　numerous

exampIes　of　verb－form　errors　such　as　the　fo11owing　are　e洲ence㎞at　they　are　a　pemasive

lmdi・杜・・岨b1・・・・・…fd血・・1蚊i・・血d・・tw・i㎞g（ibidパ1h…b・・gムt（・牟b・・ght）

contact　lenses　three　ye趾s　ago；ヰ§ince　the　World　War　II，the　Japanese　developed（cf　have

developed）high　economic　growth；＊I’m　coming丘。m　Okayama　（cf．come丘。m，as　in

hometo㎜）；aエidホI㎜studying（cf．have　been　studヅng）Eng1ish　for　six　years　now．

　　　　A1though　it　is　true　that1eamers丘。m　many　countries　expe㎡ence　d血。ulせes　with　the

English　verb　system，the　prob1em　is　particu1arly　acute　for　Japanese　EL2students　because　of

the　profomd　mismatch　between　the肺。1anguages　in　te㎜s　of　verba1categories：

　　　　　　Th…趾…　tm・・q・i・・1・・t・・川・E㎎H・hp・㎡・・t・・d・Pm9・…i・・㎞J・p・・……・・早・・th…

　　　　　　are　ma皿y　ways　to　express　them　depending　on　the　situa廿。n，At　a　deeper　level，however，these

　　　　　　d岨erences　are．．．about　a　who11y　d岨erent　classi掴。adon　of　h皿mm　e理erience．．．．mhe　Japa皿ese　verb

　　　　　　is㎡ch　in　speci最fo㎜s　which　indicate　shades　of　c㎝㎡esy，respect，and　fo㎜a町，as　well　as

　　　　　　providing血㎜y　ways　to　indicate砒e　speaker’s　relationship　to　what　he　or　she　is　saying，such　as

　　　　　　他11credence，doubt．unce舳nウ，etc．In｛act，one　of　the　major　features　of曲e　Japa皿ese1angmge

　　　　　　itseH　is　the　extent　o芋inco叩。ra七〇n　of　s帥s廿。　i祈。㎜a行。皿which　re且ects　the　circumsta口。es　and
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social　contexts　in　which　the王畠皿guage　is　used．．．．It　is　not　surprising一 ﾈen　that曲e　English　verl〕

system二with　its　empbasis　on　time　disti皿。缶。ns皿。t　fou1〕d　in　Jap㎜ese］is　a　serious　obsぬ。1e　for

many　Japmese　EL2students．（Davies，ibid．；血er　Martin，1975，＆Backhouse，1993）

　　　　One　pa出。u1砒fo㎜of　the　Eng皿sh　verb　which　desewes　special　a杭enhon　is　the　passive，

as　it　is　an　e舐ective　means　of　expressing　connotations　of　detachment，objectivi蚊，and

impersona趾y　in　English　academic　prose（Hodges　et　a1．，1994，p．274）．Harder＆Harder

（1982，p－22）suggρst　that　perhaps　because　“the　vaユue　of　avoiding　disagreements　is

価ndamental　to　the　Japanese　culture…md　to　the　way　students　write　essays，the　indirectness
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　宮
。f　the　passive　expresses　this　vaIue　better　than　the　active　voice　does．”　They最so　state　that

Jap孤ese　EL2students　have　a　good　deal　of　d脆。u1卵in　emp1oying　the　passive　construction

in　their　academic　writing　and　provide　the　following　examp1es　from　student　essays（ibid．）：

串This　open　schoo1system　have　been缶。ught　the　characteristic　of　the　democratic　system　of

education，so㎞at　the　move　that　education　should　be　given　equally　is　caused　even　in　the

European　coun故ies　which　have　had血e　c1osed　schoo1system、

ヰThrough　cooking，　average　25　per♀ent　of　nut㎡丘。n　is　1osed，　and　up　to　50　percent　of　food

amount　is　shrinked　and　the　favourable　m比ra｝moisture　is　losed　too．

＊But　suppose．somebody　in　the　house　is　having　a　long　ta1k　with　his丘iend　by　te1ephone，the

news　can’t　be　i㎡ormed，and　it　may　cause　a　tragic　result．

　　　　In　a　detailed　contrastive　study　of　the　passive　in　Eng1ish　md　Japanese，Hino＆Davies

（1998）　conclude　that　the　construcせ。n　is　conceived　of　quite　differently　in　the　辻wo　1anguages，

md　that“in　many　ways　they　are拙nd㎜enぬIly　incommensurab1e”（p，97）．They記so　claim

that　the　establishment　of　a　cross－linguistic廿ame　of　reference　for　understanding　the　passive

is．not　possib1e　at　the　present　time　due　to　the“protean　nature’’of　the　Jap㎝ese　passive

itseH．Despite　extensive　research　and　ongoing　debate　among　scho1ars　in　recent　times，there

is　stil11itt1e　consensus　as　to　the　scope　of　passive　diversi蚊in　Japanese，as　the　form“conveys

an　extremely㎞de　range　of　meanings，many　of　which　are　ambiguous，and　some　of　which

overlap㎞th　other　grammatical　constmctions”；in　addition，although1inguists　have　identi丘ed

a　number　of　d岨erent　passive腕es，ter㎞no1ogy　and　taxonomies　in　Japanese　vary　greatly，

depending　on　the　author　and　theoretica1冊amework　cited　（ibid．）．

　　　　It　is－genera】ly　agreed，however，that　in　contrast　to　the　passive　constmction　in　Eng1ish，

Jap㎜ese　passives　can　be　dehved　from　both　transiせve　or　intransitive　verbs，are　usuaユly，but

not　always，restricted　to　animate　subjects，and　often　car17a∬ective　connotations　of　a　covert

nature　such　as　in　the　indirect　expression　of　emotionaユnuances，both　adversative　and

benefactive．In　addition，a　more　recent　trans1ationa1fo㎜of　the　verb，which　has　come　into

being　in　modemせmes　as　a　resu1t　of　the　i柏uence　of　certain　Westem1anguages（i．e．，Dutch

and　EngHsh），is　now　being　emp1oyed　with　increasing　丘equency　in　wd耐en　Japanese
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discourse　of　a　scienti血。　and　technical　nature．The．Eng1ish　passive　conveys　a　sense　of

objectivi蚊and　impersona1i蚊in　these　contexts，“but　it　is　not　clea」r　from　research丘ndings

whether　these　expressive　effects　occur　in　thさsame　way　in　Japanese．If　they　do，the

Japanese　passive　wouId　contain　a　spectrum　of　mea皿ings　ranging丘。m　the柑ective　on　the

one　hm〔1，to　the　objective　and　impersonal　on　the　other”（ibid．，p．98）．

　　　　Thus，al㎞ough　in　most　circumstances　the　passive　has　distincuy　d雌erent血nctions　in

the　lwo　languages，there釦so　seems　to　be　a　de則ee　of　over1ap，coinciding　perhaps　with　the

narrower　range　of　meaエ1ing　associated　with　the　EngIish　constmction．Neverthe1ess，according

to　Harder　（1984）　very　few　Japanese　EL2　1eamers　are　aware　of　these　cross－1inguistic

d岨erences，and　becaus6　the　Japanese　passive　remains　poorIy　understood　among　the

Jap㎜ese曲emse1ves，most　students　have1imited　awareness　of　the　wide　range　of　passive

血nctions　in　their　mother　ton馴e．As　a　result，“there　is　a　tendency　for・Japanese－speaking

EngIish　L21eamers　to　tra皿sfer　a1庄ective　notions　into　English　in　passive　contexts　where　they

do　not　exist，as　we11as　to　form　passives杜。m　intransitive　verbs，and　to　restrict　their　usage

to　animatさsubjects”（Niyekawa，1968，＆Watabe　et　a1．，1991；cited　in　Hino＆Davies，ibid．）．

Therefore，amy　ana1ysis　of　errors　in　passive　use　in　student　wriung　is　1ike1y　to　reveal　not

only曲e　misapp1ication　of　the　transiti涜蚊rules　in　English，but　also　the　possibi1卵that

Japanese　witers　are　mist欽enly　attempting　to　convey　imp1icit　emotiona1nuances，as　they

wou1d　do　in　their　native　language．

2．5Basic　grammadca1e耐。rs

　　　　In　a　suwey　of　Americ…m　universi1y　professors　to　determine　which　kinds　of　grammatical

errors　in　the　compositions　of丘eshmen　s㎞dents　they　fomd　most“irritating，”Kehe＆Kehe

（1996，p，109）discovered　that　ce舳n　kinds　of　mistakes　are　judged　sign血。ant1y　more

negatively　than　o血ersl　At　the　top　of　this“irritabi1i蚊scale”were　mistakes　in　subjecトverb

agreement　and　singular／p1ural　errors　with　nouns－Many　professors　a1so　noted　that　proble皿s

with　the　artic1e　system　were　frequent　among　foreign　students，but　were　inc1ined　to　be　more

patient　in　this　regard．Spe11ing　errors，however，were　almost　una』limousIy　condemned　as

completely　inexcusab1e，as　they　were　seen　as　ref1ecting　a　Iack　of　e丘。rt　or　interest　on　beha1f

of　the命iter，and　genera11y　resulted　in　veW　negative　evaluations　of　writing　assignments．0f

interest　here　is　the　demons廿ation　by　Da耐es（1998，pp，41－42）｛at　even　Japanese　universi蚊

students　specializing　in　English　at　advanced1evels　of　s血dy　make　vast　numbers　of　basic

grammatical　mistakes　in　exactly　these　areas（i．e．，subjec甘erb　concord，singu1ar／p1ural，the

舳。le　system，and　spe11ing），and　that　student　composidons　c㎜・become　vi1仙a11y　incompre－

hensib1e　when　too　many　errors　of　this　nature　are　superimposed　upon　anomalous　org㎜iza一

七〇nal　pa砒ems．

　　　　1n　addiせ。n　to曲e　more　hea切1y　stigma砒ed　gra㎜atical　mis敏es　noted　above，a

number　of　other　errors　at　this1evel　arise　with　su叩rising　frequency　in　the　writing　of

Japanese　EL2students（ibid．，p．43）．These　incIude　sin如1ar／p1ural　con地sions　invo1ving　mass

㎝d　count　nouns，errors　in　adjective　sequence，d血icu1ties　with　anaphoric　pronomina1
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reference，etc．；e．g．，申infoma宜。ns，‡equipments，中homeworks，etc．；虫1t　is　a　Japanese，old　ci蚊

（cf．an　old，Japanese　city）；‡Soccer　and　baseball　can　be　enjoyed　by　everyone．Those　sporEs

are　p1ayed　an　over　the　world（cf．these）．

　　　　Davies，however，argues　that　many　of　these　kinds　of　errors　may　not　really　be

“則㎜mar”problems　at　aユ1，but　are　caused　by　certa㎞cu1turaI　attitudes　that∫apanese　EL2

students　bring　to　wd七ng（ibid．，p．43）l　According　to　Hinds（1987，p．145），for　examp1e，the

writing　process　is　cu1tur←specific：“English－spe創dng　whters　go　through　dra舟　a仕er　dra二吐to

come　up㎞th　a五nal　product，Japanese　authors丘equenuy　compose　exact－y　one　dr8血which

becomes　the届nished　product．”Simi1arly，Jap㎝ese　EL2students’餌ammatica1shoれ。omings

may　we11arise丘。m　a　lack　of　attention　to　proofreading㎝d　editing　and　they　may　need　to

apProach　the　wridng　Process　itse1f　v㎡th　a　d雌erent　set　of　a出tudes　（Davies，op．cit．）l　Thus，

as　Hinds　（op．cit．，p．151）points　out，“In　add紬。n　to　teaching　students　in　ESL　classes　that

there　are　d岨erences　in　rhetorica1s蚊1es　be耐een　Eng1ish　and　their　native　lミmguage，it　may

be　necessary　to　屹ke　a血rther　step　ξmd　teach　a　new　way　to　conceptu就ze　the　witing

prOCeSs．

2．6Se血tence　misconstmcdons

　　　As　Harder＆H砒der（1982，p．22）point　out，unnecessa㎡ly　wordy　sentences　and　overly

complex　s㎞ユ。tures　and　phrases　occur　with　some　regularity　in　the　writing　of　Japanese　EL2

sωdents；e．gリ＊So　I　s削have．boundless　respect　for　him　not　o皿1y　about　his　academic

achievement　but　his　attitude　tow砒d　the　other　people　because　he　is　doing　his　best　in　every

day　of　his雌e．They　state　that　this“may　be血e　result　of　a　feeling　that　simple　phrases．．．

were　indica廿。ns　of　an　immature　s蚊1e　from　a　Japanese　point　of　view、”Davies（1998，p・40）

c1aims　that　over1y　complex　phrasing　may　also　be　due　to　d岨ering　attitudes　toward　para則aph

stmcture　in　Japanese－As　Tee1e（1983，pp。亭3＆29）obsewes，the　notion　of　a“sentence”in

Japanese　is　inter㎞ned　with　those　of　the　“clause”　on　the　one　hand　and　the　“Phrase”　on　the

other：“工A］Paragraph　of　Japanese　prose　may　be　seen　as　one　long　sentence，…m　oce吐n　in

which　the　smaller　units，waves，rise㎜d　fan．”

　　　　In　contrast，sentences廿agments　（i．e．，incomp1ete　sentences）　are　a工10ther　common

probIem　in　Japaj1ese　E口writing．Harder＆Harder（1982，p．22）suggest　that　this　may

“resu1t　from　a　tendency　not　to　state　the　subject　c1earlyl”Da対es（1998，p，39）also　notes　that

sentence丘agments　be釦ningwith“because”md’‘for　example”皿e　p㎞cu1肛1y　co㎜on　in

s血dent　wri㎞1g．刈though　such　errors　may　arise　because　of　lack　of　practice　and　corrective

feedback（see　Davies，1999a，for　details），transfer丘。m　Japanese　also　appears　tO　pr0切de　a

feasible　expl㎝ation　because　sentences　such　as　the　fonowing　are　grammatically　correct　in

Jap㎝ese（ibid．）：叩he　Japanese　are　not　used　to　people缶。m　o曲er　countries一‡Because　Japan

is…m　island　country　surrounded　by　thとsea．（cf．Mmomn〃αgα扱。助力n　m4mm圭e4mαsm．

Nαmmm舳mm∫〃舳gm〃肋αm6e5m。）
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2．7InapPropriate　langllage　use

　　　　There　are　also　certain　kinds　of　wdting　problems　that杜equently　arise　in　the

compositions　of　Japanese　students　of　English　invoMng1anguage　which　is　not　so　much

grammatica11y　or　stmctuany　incorrect　as　inappropriate．Ethnocen出。　l㎜guage　is　one　such

issue．W，en　writing　academic　Enghsh，it　is　advisable　for　Japanese　EL2students　to　avoid

presenti㎎an　ethnocentric　worldview　in　which　Japm－is　opposed　to　all　the　other　co㎜出es　of

由e　wor三d　（Davies，1998，p．37）；e．g．，〃meωme　mmomn　vs伽α妨士m〃gα荻。助力n　oitera11y，

“we　Japmese”vs“you　foreigners”）・申ther　thm“me　Japanese・’’“励e　Japa皿ese”can　be　used；

similarly，instead　of　repeatedly　referring　to　people　who　are　not　Japanese　as“foreigners，”

which　occurs　wi曲great　frequency　in　student　witi＾g，other　more　intemaせ。na11y　approp㎡ate

expressions　c…m　be　used，such　as“non－Japanese，”“People丘。m　other　countries，”or　simp1y

“British，”“French，”“Chinese，”etc．Synonyms　of　the　word“foreign”found　in　dictionaries

include　the　terms　“a正en，”　“strange，”　and　“not　na寸ura1’’；other　connotaせ。ns　are　“inapPropriate，”

“nonessential，”…md　“irrelevant’’（see　Spack，1997，p．776），none　gf　which－are　pa｛cularly

endearing1abe1s．Fu竹hermore，not　all　non－Japanese　are　Americans．There　are＆varie蚊。f

countries　beyond　Japan’s　borders　an（l　student　wTiting　shou1d　renect　this．　In　addi七〇n，

expressions　such　as“unique　Jap…㎜ese　customs”aI1d“brilliant　Japmese　cu1ture”shou1d　also

be　avoided．The　constant　reference　to　aユl　things　Japanese　as　“unique”　is　both　incorrect　and

inappropriate；moreover，understatement　conveys　notions　such　as“bri11imt　cu1ture”more

e拙eC缶Vely．

　　　　Proverbs　are　another　con廿。versiaユissue　in　the　academic　wdting　of　Japanese　EL2

students；e．g．，The　early　bird　gets曲e　worm；cf．1］1e　nai1that　sticks　up　gets　hammered

down（Dem肋勿mαmαmm）．Most　Ieムrners別e　not　cognizant　of　the　fact　that　it　is

considered　inappropriate　to　use　native　1…mguage　proverbs　in　wdtten　academic　English，

although　proverbs丘。m　other　languages　can　be　used　judicious1y　on　o㏄asion，In　Japanese

writing，proverbs㎜d　aphorisms　are　used　with　considerable　frequency　in　conjunc自。n　with

moral　statements　and　didachc　remarks，especiaユ1y　in　the　conc1uding　sections　of　composi廿。ns

（Davies＆Ide，1997，p．42；Davies，1998，p136）l　As　Sco1Ion＆Sco11on（1995，p．107）point

out，however，one　of曲e　most　important　characteristics　of　written　discourse　in　English　is

曲at　it　be伽仇〃mα伽此：“［W1riters　shou1d　avgid　set　phrases，me亨phors，proverbs，and

clich6s，a11d．strive　to　make　their　statements丘esh　and　original＿by　producing　originaI

phrasings㎜d　statements．”

　　　　It　may　be　that　above　injunction　to　be“fresh　and　originaユ”in　one’s　writing　is　aユso

responsible　for　another　commonly　followed　axiom　that　it　is　preferabIe　to　avoid　repetition　of

words　and　phrases　wi由in　sentences　in　written　English，or　even　in　sentences　that．are

juxtaposed，It　may　also　be　that　the“immensely　diverse　vocabulary”of　modern　English－is　at

1…tp・冊・lly…p…ibl・f・・thi・f・・t・…fth・1・・g・・g・，・・“t・・g…t・…　1・・苧・…t・・t

all　modem　prose　strives　to　avoid1exica1repe舳。n，”and血e1an馴age　Oro洲es1arge

numbers　of　pa㎞al　symnyms　which　alI　good　writers　attempt　to　employ（Ba皿，1975，p．197）．

Harder＆Harder（1982，p．22）pro切de　the　follo㎞ng　example　from　an　essay　wri嘩en　by　a
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Japanese　student　which　iIlus廿ates　the　negadve　e廿ects　of　Ie対。aユrepetition：非Rehgion　is　easy

to　be　connected対th　p〇五tical　power，because　of　this　character　of　re1igion　the　Communists

hate　re正gion．There甜e　few自xed　rules　in　this　regard，but　providing　students　withげaining

in　the　use　of　a　thesaurus　can　be　of　vaユue　in　assisting　them　in㎞eir　search　for　synonyms．

　　　　Contractions　and　colloquial　lan馴age，which　Jap㎜ese　EL2students　commonly　employ　in

writing　letters　to　pen　pals，and　in　classroom　joumals，Persona1diaries，etc．，are　another

aspect　of　witing　which　is　considered　inappropriate　in　academic　contexts．S倣dents　wi1I　o並en

need　to　be　taught　that　a1though　these　expressions　are　frequently　used　in　spoken　English

㎝d　informal　wdting，they　are　frowned　upon　when　writing　academica11y（Davies，1998，p．36）．

　　　　Arelatedconcerninstudentwritinghastodowiththeavoidanceofso－calledsexist

1㎜guage．The　human　race　is，a血er　a11，composed　of　equa1propo｛ons　of　males　and　females

and　Japanese　EL2witers　will　need　to㎞ow　that　expressions－such　as“men”should　be

written　as“people”when　refeming　to　a11　human　beings，while“he”should　be　rep1aced　with

“he　or　she”in　simi1ar　situations（ibid．，p．38）．It　should　a1so　be　pointed　out，however，that

there　is　continuing　debate　on　this　issue　in　the　academic　worId　and　students　will　nee（l　to　be

made　aware　that　these　strategies　c8㎜result　in　a　serious　syntactic　d血。u1ties　on　occasion，in

which　case　a　sh拙二to　plural“they”can　be　a　practicaユalternaゼve．

2．8Mis値kes　in　mech｛㎜ics　md　basic　m8muscript　comenti011s

　　　　According　to　Davies（ibid．，p．28），one　of　the　most　s出king　features　in　the　writing　of

Japanese　students　of　English，even　at　adv…mced　1eve1s　of　study，is　the　surprising　1ack　of

mastery　of　the血nd㎜enta1manuscript　conventions　of　written　Eng1ish．This　aspect　of　wriせng

is　norma11y　subsumed　under　the　heading“mechanics，”and　according　to　Jacobs　et　a1．（！981，

p．96），inc1udes　elements　such　as　spe1近ng，punctuation，capitaIization，paragraphing　（i．e．，

indenting），and　ha皿dwrihng．

　　　　A　review　of　the1iterature　has　fumished　veW　few　sources　which　even　mention　this

component　of　the　wri廿ng　of　Japanese　EL2students．Davies（op．cit．），however，reports　on　a

mmber　of　prob1em　areas　at　this　leve1which　frequent1y　occur　in　students’compositions，and

claims　that　most　Japanese　universi蚊students㎞ll　require“entry－1eve1instmction”on　such

basic　elements　as　the　p1acement　of　names　and　titles，the　amount　of　space　that　shou1d　be

1e丘at　the　margins　for　instmctors’comments，the　double　spacing　of　written　work，rules　for

the　capita1ization…md　punctuation　of　titles，the　indentation　of　new．paragraphs　rather　than

simply　starting　a　new　line，md　the　hyphenation　of－words　at　the　end　of1ines　at　synable

breaks　rather　than　arbitrari1y（ibid．，pp．28＿29）．Other　issues　that　o血en　arise　include　the　use

cf　italics　to　indicate　words　and　expressions仕。m　other　la■1guages，s七mdards　for　wri仙1g

numbers　either　as　words　or　numerals，and　co㎡hsion　beてween　British　…㎜d・American

conventions　in　such　areas　as　spe1正ngミmd　the　IisOng　of　words　in　a　series（ibid、）．According

to　Da向es，Punctuation　is　a1so　a　major　source　of　d雌icu1ty　for　many　students，especially　with

regard　to　the　use　co1ons　and　semi－colons，the　position　of　quotation　marks㎞reladon　to

other　punctuation　marks，the　punctuation　necessary　to　set　off　introductory　elements　aエid
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embedded　re1ative　c1auses　in　a　sentence，and　the　punctuation　required　with　sentence

connectors　（ibid．，PP．29－30）、

　　　　It　shou1d　also　be　noted　that　there　is　a　marked　dispari蚊belween　handwiting㎜d

keyboard　ski11s　among　Japanese　universi蚊students，Even　today，handwriting　is　of　great

impoれance　in　Japanese1並e　and　handwri杖en　com㎜nication　is　sti11　c㎝sidered　the　no㎜for

business　a皿d　government－PeopIe　in　a11wa1ks　of1ife　are　critica11y　judged　on　the　basis　of

their．writing　（i．e。，ca11igraphic）skills＝1e杭ers　for　job　appHcations，for　examp1e，mm∫サbe

wri位en　by　ha］ユd，Calligraphy　is　a　highly　esteemed　art　form　in　Japan　and　is　regu1arly

practiced　at　an　1evels　of　schooIing，“オth　adva皿。ed　courses　even　o血ered　in　universihes．In

addition，students　have　to　master　four　d雌erent　scripts　in　leaming　to　wite　the　Jap㎜ese

language，and　do　so　in　the廿me－honored　tradition　of　rigorous　md　exhaus廿ve　rote　pracdce，

As　a　resu1t，ma皿y　Japanese　students　are　able　to　write　in　a　surprising1y　elegant　and　gracefu1

script　in　Eng1ish．However，computer1iteracy　amd　keyboard　skins　remain1arge1y　undevelopとd

at　the　present　time，㎜d1arge　numbers　of　students，even　at1ater　stages　of　universi蚊1並e，

win　require　practice　in帥ing　compositions（ibid．，pp．30＿31）1

3．　Sample　composltlons

　　　　A1thoug耳extracted　samp1es　of　students’witten　work肛e　somedmes拙rnished　in　the

literature，integraユand　unabridged　versions　of　the　academic　writing　of　Japanese　EL2students

beyond　the　basic　sentence　level，as　origina11y　dra血ed　in　the　classroom，are　rare（for　an

exception，see　Kubota，1992）．As　a　resuIt，the　reader　is　often1eft　wi㎞on1y　a　vague　idξa　of

what　these．1earners　can　and　cannot　accomp1ish　in　their　written　work，and　as　Eskey（1981，

p．318）points　out，“in　attemp宣ng　to　determine　what　our　students　need　most，one　look　at　a

set　of　reaI　student　papers一一．is1．．wo舳　a　year’s　study　of　research　reports．．．．”In　order　to

redress曲is　shortcoming，the　fonowing　sample　compositions　are　presented　as　a　mems　of

providing　a皿introducto収，macro－level　picture　of　student　wri七ng，one　in　which　many　of　the

infelicities　described　above　should　be　readi1y　discernib1e，

　　　　These　writing　samp1es　are　pre－ins廿uction　essays　wri位en　by　third－year　Japanese　universi－y

students　enro早ed　in　entry－1eveI　English　composition　courses（see　Davies，1998）．州the

writers　were　specia1izing　ip　English　in　some　form　and　can　be　considered　representa廿ve　of

this　level　of　study　in　Japan．It　shou1d　be　noted，however，that　the　te㎜s“third－year

universi蚊students”㎜d“entry－leve1composition　course”do　not　constitute　an　oWmoron　in

this　case．Many　EL2students　in　Japan　wilI　graduate　from　universi蚊without　ever　having

taken　a　single　English　composition　course，others　wi11a耐end　purported　cIasses　in　Engush

composition　and　end　up　doing趾tIe　more曲m　grammar－trans1ation　exercises．In　a玉most　aIl

cases，the　third－year　students　in　this　study　were　receiving　genuine　instmcdon　in　English

composition　for　the丘rstせme　in　their　academic　careers（see　Davies，1999b）、

　　　The　following　essays　were　written　during　the丘rst　c1ass　of　a　three－month　course　in

academic　widng　s㎞11s，and　the　prompt　used　was“Eng1ish　Education　in　Japan，”a　topic　of
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ongoing　public　debate　throughout　the　country　at　the　present　time，㎜d　one　which　the

students　had　e対ensive　p㎡or㎞owledge　of　and　interest　inl　No　spec血。　guidance　was

声311孔　βル倣伽れ　　M　Jψ秤＾

　　　　τ舳　i舳rム7ムゆ加’　州ノλタノ・・ムω㌧　ルしωク　山ノ帥

岬　　勺M　舳側ω　〃％ム軸！一　～帥戸トト㍉醐ヅ〃ノ〃μ

洲・パ岬即ζゲ加工ん比・伽以伽竹〆巧’．ちん〃ノ

加・巾舳一比㍗伽小疹7M・5一価肥ツ舳”・ん・

エ仙仰叩小州令叩。帽・
　　　　工小北　向沖L　εル〃～　1・コ・附　　“・〃γ4榊ωt・

虹〃弛　ぼ　∫㍗榔砂　4が　蝸＆　石伊三人　派　mr’比・んノ　1ル

4舳　＾ψaツ卵用・ツ　佃　桐．と■払　如つ・師ジ

　．、k岬以．」山上．正岬上1上二＿＿＿．．一一

い舳d†h付し」工帖吋千但γ帥†’kwEゆ・パ舳♂しk帥〃

出帆立射い・パ’。工’・・1巳M・一已・小レ・1㈹・・j・舳1ψ

・｛口i州〃α†工’γ一ωレ・Jむ｛k舳的ハつパ。
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卯！｝雌パー卿＾
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　　　　　　舳べ㈹”秒ん・々郷ん加ηω／工w叫

∂i…加b／・1け叩ψれ∫す凶1｛㈱柚叩地・砕
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　　　　　　工ε舳パ伽いん・二・仰・”m帆サ州ノ7

戸／化仰伽㍑ハ加＾冷棚舳た入炉ん・ユ加
糾叱・肌馳ρ叩9肌色∠舳帆ツ狐瓜払れ良・肌

ψ｛川眺ツ州ザ・舳帆・』ぺ吋凶・と
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pro池d　on　any　aspect　of　their　wri廿㎎，a口d批er　a　shoれpe㎡od　of　co11ecdve　br劫nstoming

for　ideas，students　were　given80minutes　to　comp1ete　their　assignments　during　which－time

they　were　a11owed　to　free1y　consult　their　dictionaries：

　　　The　inadequacies　of　the　above　compositions　are　readi1y　apparent　and　will　not　be

commented　on　at曲is　time，except　to　state曲at　many　of　theさhortcomings　they　ex胱bit

cIear1y　fa1I　within　the　categories　of　e耐。r　production　discussed　in　the　pro創e　above．It　must

also1〕e　s廿essed　that　writing　of　this　qua1ity　is　by　no　means　the　exception＿rather　it　would

seem　to　be　the　norm　for　this　Ieve1of　study　in　Japan．

　　　There　is　amp1e　evidence　to　suggest，however，that　if曲ese　students鉗e　provided　with

e廿ecせve　composition　ins㎞岨。肯。n，many　them　will　make　sign茄。ant　progress　in曲eir　academic
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writing　skills．The　following　pos尚ns㎞ユ。廿。n　sample，which　was　submi世ed　by　the丘rst　student

above　in　the五nal　class　of　a　three－month　composition　course，o血ers　some　initial　testimony　in

supPort　of　this　claim：

加 工州舳 e∫印〃 ω帆 小ル冶砕 誠　θμ牝．
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’肥 〃’舳5 ‘
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〃θ　　1 θ

h叫」こ再尼皿刈r㎞玩・雌λ」牝．∵・舳巳五．如坐伽・し。＿　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　一　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　一　、　I　1　■　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　一　　一　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　一五叫L　　ε加榔・　　　　岨

…　　L　　一　一　　　　一
一 ■■

一　一■■　一　一　1一　一　■　一

てq・．』一州砒雌十． 吻批川 伽κ　　＾“　　c刎け〃加加　　巾 工〃牝

」） ～州‘ ε州舳舳． ﾖ巾。孔． ＆　J伍　〃∫e　　　o’じ　　　〃mt

ぬωかφ．
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@　　　　　．v坐幽伽盗　　．L＿＿＿一．．

■　■　■　凸　　一　　一

I　■　　一

4．　Conclusion

　　　　As　stated　previous1y，the　main　goa1of　this　paper　has　been　to　develop　a　prelimina収

pro釦e　of　the　wri七ng　of　Jap3j］ese　students　of　English　in　order　to　establish　1〕aseline

parameters　of　infelici蚊in　their　wdtten　work．By　de丘nidon，a　pro刮e　is　not　designed　to　be

exhaustive＿it　is　a　portraya1of　the－most　impo沌mt　fea血res　of　a　subject，the　exemp雌。ation

of　a　topic　in　outline（㎜e肘e＾，1990，p．939）l　Although　mmy　other　minor　features　of　the

witing　of　Japanese　EL2students　cou1d　be　referred　to，doing　so　at　this　time　would　not

sign血。antly　advance　our　cause，since　the　main　components　gf　this　pro創e砒e　now　in　place・

In　brief，（1）it　has　been　demonstrated　that　there　is　clear1y　something　amiss　in　the　academic

writing　of　Japanese　EL2students；・（2）representative　samp1es　of　written　work　produced　by

these　s血dents　have　been血rnished　to　illustrate　this　asse㎞on；（3）the　ways　in　which　their

writing　ca皿be　considered　deicient　has　been　explicated　on　severa1d岨erent　leve1s8md　with

the　testimony　of　estab1ished　authorities；（4）a　number　of　key　features　which　characterize

such　witing　have　bee－　iden雌ed；　（5）　where　possib1e，the　reasons　underIying　these

shortcomings　have　been　alluded　to；and（6）e切dence　has　been　presented　demonstradng　that

these　stu〔lents　are　capable　of　ma㎞ng　dramatic　improvements　in　their　writing　when　pro刊ded

vdth　apPropriate　instruction．
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　　　　This　su耐ey　aIso　reve創s　a　number　of　prob1ems　inherent　in　the　research　c虻㎡ed　out　t0

date．First1y，because　many　of　the　descripdons　of　the　wdting　of　Japaエiese　EL2s血dents　are

impressionistic　and　anecdo施1in　nature，msubstantiated　gener刮bations　are　commonplace　in

the　literature　and　systematic　staせstical　e刊dence　in　supPor［of　anegations　is　rare．Secbndly，

temino1ogica1col■㎞sions　md　ambigui廿es　are嚇despread　in　current　research：many　of曲e

characterizations　of　Japa皿ese　EL2whting　simp1y　enumerate　lists　of　qua肚ies　in　which

seemingly　unre1ated　items　are　randomly　juxtaposed，while　the　issues　themselves　are　seldom

de血ned　or　elaborated　upon，as　exemp雌ied　below：

mhe　problems　which　Jap㎜ese．．．college　students　have　in　te㎜s　of　conte皿t㎜d　organセadon　of

compositions［include　the　following］：lack　of　focus，w㎜dering廿。m　the　main　point，lack　of

1ogical　development，no　clear血esis　statement，statement　of　emotional　opinion　rather　than

reasoned　thought，etc．（reele，i983，p．16）

［There　seems　to　be1a　certain　indistinctiveness，an　un嚇皿n馴ess　to　de丘ne　exactly　one’s　position，

［which，to　the　native　Eng三ish　speaker，is　perceived乱sl…m　intolerab－e1ack　of　uni蚊，clar蚊，and

cohere皿。e．（Claibome，1993，p．76）

一There砒e］prob1ems　with　focus，

（Harder，　1984，p．　126）

logic，statement　of　the thesis， CIaSSi丘Ca廿0n and　coherence．

Such　statements　make　it－ モ撃?≠秩@that曲ere　are　indeed　some　serious　issues　to　be　addressed，

but　what，one　may　ask，do“focus，”“logic，”“statement　of　thesis，”“c1ass血。ation，”and

“coherence”have　in　common？Why　are　such　disparate　terminological　hierarchies　intermin－

gled　in　this　way？A皿d　what　precise1y　do曲e　authors　meaエi　by　labe1s　such　as一“focus，”

‘‘

モharity，”　and　“unity？”　Third－y，a1though　descrip廿。ns　in　the　cited　衙terature　Provide　partial

exp1aIlations　to　account　for　students’wriゼng　d脆。u1ties，soluOons　to　their　problems　in　tbe

fo㎜of　strategies　for　pedagogical　intemention　and　remediation　are　almost　non－existent．

Finally，　although　purely　descrip七ve，　taxonomic　approaches　to　the　an最ysis　of　wri位en

discourse，such　as　the　pr〇五1e　of　student　wTiting　Presented　above，are　o杜en　a　useful　inihal

heuristic　（Giv6n，1981），they　also　have　a　number　of　important正mits，especiany　in

acco㎜odadng　cross－lmguage　Hnguis廿。　e曲nce，md　in　pro㎡ding　a　su曲b1e　basis　for

understanding　the　origins　of　students’writing　d笛。uI廿es．Such　issues　cannot　be　resolved　at

this　leveI　of～malysis8md　need　to　be　addressed　within　a丘amework　of　applied山エiguisdc

theory，which　is　the　goal　of　the　next　artide．b　this　series。

Notes

1．The　te㎜“Japanese　students　of　E㎎衙sh，”as　opposed　to“Japanese　English　majors”for　example，is　a

　　conscious　choice㎜d　is　not　meant　to　beミ㎜biguous．In　Japa皿ese　posトseconda収㎞stitutions，s血dents

　　specia屹ing　in　English　can　be　found　in　m孤y　d冊erent　facu1宜es　and　departments，and仇eir“major”

　　depends　on　the　labels　designated　by　the　spec血。　university．In　addition，in　ma皿y　cases　students　from

　　other五elds　such　as　psycholo駆，socio－ogy，or　eΨen　music，wu1se㎡ous〕y　pursue　Eng血sh　studies日並d
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　　are　o允en　at　the　top　of　their　cIasses　because　of　s杜。ng　personal　motivadons．Even　apphcants　for

　　posiせ。ns　as　English　teachers　in　Japanese　pubHc　schools　do　not　have　to“major”in　English　in　order

　　to　get．a　teacher’s　licence　or　obtain　a　teaching　post．

2．This　claim　shouId　beがeWed切出。autio11，however・刈though　reading　is　by　far　the　strongest　of　the

　　four・1町191Llage　s㎞lls　among　Japmese　EL2students　at茄e　univers吋Ieve一，their　competence　i皿this

　　area　stm　leaves　mch　to　be　desired，P㎞cularly　in　tems　of　readi㎎speed，Japan　has　a　long

　　trad拙。n　of　foreign　language　lea工ning　ca1ユedツα為伽dθ免伽，and　according　to　Hino　（1988，P．45），it　is　士he

　　most　impo血nt　methodologic創antecedent　to　more　modem　E口teaching　me批。ds　being　used　today．

　　It　can　be　considered　an　essentiaI　component　of　Japan’s　indigenous　educational　tradiせ。n，one　which　is

　　over　a　thousand　years　old，but　one　which　has　undouted1y　become　a　serious　ha」1dicap　for　Japanese

　　EL2students　irl　the．modern　world．乃肋mems“施nslation，”and　do尾m　me㎜s“reading．”吻肋6o尾m

　　c≡m　thus　be　de丘ned　as　a　techniq1ユe　for　Teadi皿g　a　foreign1a皿guage，and…t　is　a　process　which　has

　　three　essenせa－stages：trans1ating，reordering，and　recoding　（p．46）．Hino　states　that　there　are　two

　　sign価。ant　aspects　toツα伽do切：“the　regressive　eye　movement　resu1ting缶。m　the　word－by－word

　　trmslation，1and］the　fact　that曲e　mea皿ing　is　not　mderstood　direct正y　in　the鮒get　lang岨age，but　on1y

　　via　trlms1ation”（ibid．）・For　mmy　Japlmese　s杣dents，reading　Eng蛆sh　a皿d〃肋励肋are　the　same砧ing

　　　（i．e．，ツ舳捌，or　reading自〃晃棚m，or　tr㎜slation）＝｛They　are　nei砒er　aware　that　it　is　much　more

　　natural　to　read　English　in　the　original　word　order　nor㎞at　it　is　desirab1e　to　read　direct1y　wi曲。ut

　　recourse　to　tra皿slation”　（p．47）．Hino　a1so　points．out　that〃肋肋肋　has　certain　impo血mt

　　disadva皿tages⑫p．50－51）：（1）it　Hmits　the　speed　at　which　the　s㎞dent　reads（by　some　estimates

　　readi皿g　in　Eng1ish　directly　is廿p　to　three　times　faster），（2）it　reduces　the　e価。iency　with　which血e

　　student　is　able　to　comprehend，（3）the　me畠ming　of　the　text　obtained　via　J日pa皿ese　tra皿slation　is

　　us｛a11y　only　a　poor　approximation　of　the　original，and（4）ツα肋励肋has　detrimental　e苗ects　o皿。血er

　　language　ski11s　such　as　listening，speaking，a皿d　w㎡ting，as　students　employ　similar　strategies　of

　　trmslating　every　word　i皿的Japき㎜ese　and　then　reordering≡㎜d　recoding（in　reverse　order　for　spe洲ng

　　and　writing，however）。Hino　notes　that　Mρmあ狐免。もCn1e　Jap3皿ese　Minis吋。f　Education）Course　of

　　Study　Guide1ines，which　defi皿e　and　control　the　contents　of　Eng1ish　teaching　in　second砒y　schools　in

　　Japa皿，make　m　mention　of　the　necessi蚊。f　teaching　skius　in廿anslating　Eng正sh　into　Jap㎜ese，yet㎞

　　spite　of　its　obvious　disadvantages，ツα尾m3o尾〃　con廿nu6s　to　be　used　extensively　in　Japanese　schools．

　　Two　recent　na廿。n－wide　suπeys　conducted　by　the　Japa皿Associadon　of　College　English　Teachers

　　σACEη　showed　that　approximately80％of　Jap捌ese　teachers　of　Eng1ish　in　high　schools　and

　　universities　used　theツ励瑚6o伽method，and　by　some　es冒mates，70％of　Japanese　universi蚊students

　　today　have　been　taught　to　read　English　solely　with　this　me曲。d　（p．46）．

3，Throughout曲is　work，EL2切11be　used　as　a　genedc　te㎜to　refer　to　both　second　and　foreign

　　language1e趾ning．M㎜y　precedents　e対st　for伽s　choice，including　O舳n（！989，p．4），Swa1es（1990，

　　p．2），and　Cohen（1998，p．4）．As　Odlin　points　out，the　d岨erence　between　ESL　and　EL2may　be

　　crucial　for　those　developing　syllabuses　or　preparing　pedagogica1materi訓s，but　in　studies　such　as　this，

　　the　disti皿。tion　is　not　impo血mt．

4．In1994，a　new　set　of　Mom物∫尻。　Course　of　Study　Guidelines　for　English　education　in　Japミmese　senior

　　high　schools　came　into　e伍ect，emphasizing　for　the丘rst　time　曲e　development　of　students’

　　communicative　abilities　as　the　prim町goal　of　instmction：“Students　should　be　encouraged　to　acquire

　　co獅municaせve　co㎜petence　in　English壬md　to　culせvate　b里sic　intemation孕1unders七mding　with　a　view

　　to　acquiring　the　indispensable　qu創i廿es　of　follo切ng　intem拙㎝al　progress　and　change，md　of　living　in

　　ミm　intemationa1society”（Mom舳∫免。，1994，p．6）．In　order　to　attオn曲is　goal，several　new　courses

　　were　ins廿触ted　in　Jap呈mese　high　schools，includhg　Oral　Communication　A　（spea妃皿g　abi1i蚊），B

　　（listeIling　comprehension），ajユd　C（presentations，debates，etc．）．At　the　present　time，however，Ora1

　　Communiga廿。n　C　rem証ns　a㎞ost　non－existent，and　most　institutions　se1ect　either　A　oκB．In　addition，

　　in　order　to　meet　the　demands　of　co11ege　entrance　exaninations，it　appears　that　a　great　many　ora1

11mmunilld1n1111舳111111hm㎞1y111mlml　lflr1涜1inglx帥㎜趾i11㎞l111flr
　　stude皿ts．In　a　survey　conducted　by　Brown＆Wada（1998），it　was　reported　that　appro対mately68％of
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　　high　school　teachers　had　apparently　read　the　guidelines，and　when　asked　what　the仕㎜ost　important

　　c－assroom　go劔was，most　cited　thg　developme皿t　of　students’commul］icative　competence　（p．104）。

　　Brown＆Wada　point　out　that　although　this　may　seem　like　a　very　promising　set　of　responses，it　is

　　likely　that　they　were　answe㎡ng　what　they　thought　they∫免m〃　be　teaching，md　note　that　a　vast

　　body　of　other　studies　indicates　亡hat　“more　tradiゼ。na1，trans1a廿。n－oriented　methods　工e．9。，ツα冶理do雇醐］

　　still　prevai1in　most　Japanese　classrooms”（p．105）．They　add　that　when　one　considers　that“the

　　major吋　of　English　teachers　in　Japm　receive　no　fo㎜al　training，”血at　only　35％　of　teacbers

　　responding　to　the　suπey“repoれed　making曲eir　own　lesson　p－ans，”and　that“eve呼Momあ郷免。－

　　approved　textbook　comes　with　a　teacher’s　mmu創　that　has　de㎞led　lesson　pla皿s　emphasising

　　trans1ation　and　drill－focused　teaching　techniques，it　is　not　surprising　that　a　wide　gap　exists　be亡ween

　　the　communicative　goals　of　the馴ideIines　and　actual　classroom　prac廿。e”（ibid．）．

5．Rece］］t　statistica1evidence　underscores　this　trend．According　to　a　study血nded　by　the　United　States

　　Info㎜a廿。n　Agency，US　academic　insせtu廿。ns　are血e　most　popular　choice　for　foreign　students

　　㎞shing　to　study　overseas．In　the1996＿97academic　year，457，984foreign　students　were　enro皿ed　is

　　US　colleges三㎜d　universities，of　which260，743，or57％，were丘。m　Asia．Of　the　Asia皿students，the

　　majori蚊were缶。m　the　follo嚇ng　countries：（1）japan：46，292；（2）China：42，503≡（3）Sou曲Korea＝

　　37，130；（4）India：30，641；and（5）Taiwan＝30，487．In　the1997＿98academic　year，the　to制number　of

　　foreign　students　in　the　US　rose　t0481，280，an　increase　of5．ユ％，工ed　once　ag劫n　by　Japaη，Chi迎a，…md

　　South　Korea．21％of　the　foreign　students　were　in　business　mamgement，15％in　enginee㎡ng，and6％

　　in　the　arts．Many　students　at　the　undergraduate　level　were　iniせally　enroIled　in“sheltered　pro則ams’’

　　which　are　designed　to　help曲em　improve　their　academic　skins　in　Eng1ish　before　joining　mainstream

　　courses．The　study記so　noted血at“the　US　sh砒e　of　students　s加dying　abroad　has　dropped丘。m40

　　percent　to30percent　over　the　last15years，most1y　because　l］ユition　costs　have　climbed．．。md　other

　　c㎝n㎞es　have　o価ered　attracぜve批emadves．”Bri㎞n．Ca皿ada，Aus㍍alia，France，and　Gemany　were

　　dted　as茄e　U皿ited　States’chief　compe廿tors　in　this　regard，and　the　steady　decline　in　the　US　share

　　of　foreign　students　was　reported　to　be　a　source　of　serious　c㎝cem　among　American　o冊。ials（Foreign

　　enrollment　in　US，1997；Foreign　students　in　US，1998）．

6．For　our　present　purposes，we切11s廿pulate挑。m脳in　its　most　ge11er討sense，agreeing　with　Chafe

　　thaピ‘the　te㎜．．．is　used　in　somewhat価erent　ways　by湘erent　scho1班s，but　underlying　the

　　d雌erences　is　a　common　concern　for正mg刎geあ百ツmd肋ろm〃〃炊げ｛∫o肋〃∫mfmce∫”（cited　in

　　Widdows㎝，1995，p．162；my　it汕。s）．In　accorda皿。e・前h　recent　developm㎝ts　in　the丘eld，however，

　　this　perspec七ve　includes　not　only　the　an釦ysis　of　larger，　suprasentenせa1　units，　or　texts，　but　also

　　pragmatic　factors　re1ated　to　the　way　that　people　use　lmguage　within　spec血。　situational　and

　　昌OCiOCu1tural　COnteXtS．

7．S．Pit　Corder（／967）was　i皿肛uendal　in　suggesting　a　new　way　of　looking　at“errors”and　was　one　of

　　the趾st　to　dis廿nguish　be榊een　emrs　and　mistakes：“Mistakes　are　de伽。ns　due　to　perfom㎜ce

　　factors　such　as　memory　Iimitations．．．．They　are　typicany　random　a皿d　are　readi蚊。orrected　by砒e

　　leamer　when　his3ttenせ。n　is　draw皿to　them．Errors，on　the　other　hmd，趾e　systematic，cons三stent

　　deviances　characteristic　of　the　ieamer’s　ling皿istic　system　at　a域ven　stage　of　leaming”（Sridh砒，1981，

　　p・224）・By　the　1980s，however，a　heated　deba士e　had1〕e馴n　that　stiII　continues　toφy　as　to　the

　　impo油皿。e　of　traditionaユa曲tudes　of　correctness．James（ユ983），for　example，states　that“Ir］ecent

　　enthusiasm　for　Communica廿ve－Function最1anguage　teaching　has　caused駆eat　disquiet　simply　because

　　the　new　desidera血m　of　communication　has　led　to　neg1ect　of血e　fo㎜al　conventions　of　c01Tectness”

　　（p．26）．At　the　present　dme，a　p㎡m趾y　dis七ncゼ。n　seems古。　be　g3…ning　ground　in　teacbing　circ1es

　　beiween　oral　and　witten　lang皿age：in　the　fomer，commmica丘ve　丑uency　and　intelligibili蚊　are

　　emph3sized；in　the　latter，accuracy　is　stressed．Neverthe1ess，as　James　points　out，“we　班e　still

　　struggling　with　the　ERROR／MISTAKE　dichotomy”（1994，p－188）．It　is　impo池nt古。　realize　that

　　“errors　have　social　e舐ects，like勉1ing　exams，being　barred丘。m　jobs　md　clubs　or‘gated’＿in　other

　　ways”（ibid．，p．！91）、Today，de缶ni岱。ns　of　the　te㎜“error”跡e　more　cauせ。us，and　an　error　is　o血en

　　s㎞ply　described　as“a　fo㎜which　woulポmt　be　produced　by　the　speaker’s　nadve　speaker
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　　counterparts’”　（Lennon，cited　in　J㎜エles，1994，p．193）．Our　position　here　concurs　with　this　1atter

　　perspective；however，仇e　need　for　lexical　v洲ety　has　led　to仇e　use　of　a　number　of（p㎞al）

　　synonyms　throughout　this　work　（e．g．，de丘。iendes，shortcomings，infelici廿es，drawbacks，errors，

　　mis櫨kes，misconstmctions，misuses，etc．）．No　attempt　has　been　made　to　draw　precise　distincdons

　　between　these　terms　as　this　is　not　primarily　a　study　in　error　malysis．

8．U祉。血mately，血is　explamtion　now　appears　too　simp1istic　in1ight　of　subsequent　invesdgations（see

　　Hino＆Davies，ユ998）．
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