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1．　l　ntroduction

　　　　If丘elds　of　study　such　as　discourse　linguistics　and　rhetoric（both　c1assic長山d　modem）

help　spec酎the　wri廿ng　canon　of　modem　Eng1ish，i㎡o㎜ing　us　of　the　stan愉ds，m㎜s；and

conventions　that　de丘ne　effective　writing，how也ey　originated，and　why　they　continue　to　be

vaユued，the　go班。f　research　in　composition　pedagogy　is　to　provide　approaches，methods，

and　techniques　which　wiu　te11usゐ舳such　writing　shou1d　be　taught　in　the　classroom．At

present，however，most　theories　of　composition　pedagogy“operate　more　on　a　principle　of

critica1reac廿。n　to　a　previous　approach　th㎜on　cumu1ati÷e　development”（Raimes，1991，p．

412）．The　resu1t　is　that“the　present　anarchシ。f　the　discipline　of　what　is　commonly

categorized　as‘composi廿。n”’（Kinneavy，1971，p．1）is“1ess　c1ear1y　defined　now．1．than　it　was

［three　decades　ag0］”　（0P，cit．）．

　　　　In　order　to　make　sense　of　the　mu1tip1icity　of　approaches．to　composition　pedagogy

currently　pro1並erating　in　the　丘eld，　it　is　essential　to　have　a　c1ear　understanding　of　the

theoreticaI　assumptions　that　underlie－ 狽??香DAs　Grabe　and　Kaplan（1996，p．ix）point　out，“a

comprehensive　study　of　writing　in丘rst1an馴age　contexts　is　itself　a　d血icu1t　interdiscip1inary

undertaking，［as1one　must　consider　perspectives　from　Eng1ish，education，1in馴istics，

psycho1ogy，and　socio1ogy．”In　second　language　contexts，a　diverse　set　of　academic

disciplines　converge　on　the　study　of　L2writing，giving　rise　to　a　sometimes　bewi1dering

variety　of　res鮒。h　paradigms，tea6hing　methodo1ogies，and　te㎜inologica1prob1ems　that

m荻e　the　study　of　wri枇en　discourse　across　cultures“a　daun廿ng血sk”（ibid．），and　one　of　the

“廿ickiest　prob1ems　of　language　description　and　teaching”（Mauranen，1993，p，xi）、Moreover，

the　emergence　of　L2composiゼ。n　instmction　as　a」ri　independent　area　of　specia1ization　wi由in

app1ied　linguisせ。s　with　its　own　theoretical　models　and　empi㎡ca1research　has　on1y　come

about　within　the1ast1wo　or　three　decades；as　a　resu1t，1ike　other　deve1oping丘e1ds，‘‘ESL

writing工has11ooked　to　and　borrowed　theories丘。m　its　Ll　countemart”（Santos，一1992，p．1）．

Therefore，in　or〔ler　to　cla巾。urrent　approaches　to　L2composition　inst㎜ction，it　is　first
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necessary　to　examine　the　assumptions　and　ideo1ogies　that　de丘ne　L1composition出eory．

2．　English　L1composition　instruction

　　　　Of　primary　importa皿。e　for　mderstandi皿g　compostion　instmction　in　L1contexts　are

cmcial　d地ミferences　between　βri白sh　き㎜d　American　spheres　of　in血uence　in　the　English－

speaking　wor1d．The　b1unt　fact　is　that　Ll　composition　instruction　in　pos←secondary

ins砒uゼ。ns　is“markedly　nonintematicna1”and　the　United　States　is“an　but　alone　in　o批ering

　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　l
Ll　basic　writing　courses　and　programs　at　the　universi蚊　1eve1，”　with　one　of　the

consequences　being　“a　certain　insulari蚊in　the　［Americanl　L1composition　profession”

（S｛mtos，ユ992，p．10；鮒er　FaigIey，1986）．Composition　instmction　in　America　genera11y　fa11s

under　the　auspices　of　Eng1ish　depa血ents，in　which　there　is　no㎜ally　a　c1ear－cut　dMde

be肺een　literature　and　composition　specialists，with　the1a枇er　often　comp1aining　of“a　lack　of

respect　and　understanding”　（ibid．，p．7）　and　their1ack　of　status　as　“unprivileged　instructors”

（Swa1es，！990，p．11；see　also　Johns，1997）．Sign血。ant　numbers　of　researchers　contend　that

m㎝y　of　these　departments　o血en　have㎜express　and　radical　ideological　a］〕d　sociopolitica1

agenda（e．9．，Crews，ユ986；C趾ford，1989；Ki皿ball，ユ990；Santos，1992）．As　Santos（1992，P．

2）states，“to　an　outsider，one　of　the　most　stri拍ng　features　of　L1composiせ。n　［in　the

　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　2
modem　American　co11egel　is　the　extent　to　which　it　sees　itseH　ideo1ogically．”刈though　it　is

d冊。u1t　to　accurate1y　dete㎜ine　the帥e　and　quali蚊。f　instruchon　tabng　p1ace　in　the　wide

range　of　American　pos←second岬　institudons　today，it　seems　cle価　that　while　there

condnues　to　be　a　strong　emphasis　on　teachi㎎prac廿。al，fo㎜一based　witing　s対11s　in　many

universi蚊　composi廿。n　courses，the　English　departments　in　a　great　many　American

universities　a1so　promote　approaches　to　wriゼng　which　are　ove村1y　ideological　in　nature．

　　　　The　British　situation　is　somewhat　d岨erent，perhaps　because　the　UK　has　never　had　to

process　tens　of　thousands　of　students㎞rough　Freshman　English　courses，as　in　America．

This　is　part1y　due　to　the　fact　that　Bri廿sh　education　has　traditiona11y　been“more　eli七st　and

therefore　requires　more　from　the　intending　student　in　the　way　of　qua1㎜caOons　and　skills，

and　p鮒1y　because　most．．．specia1ist　undergraduate　courses　never　actually　demand　a　formal

measurement　of　students’ability　to　wite”（Hebron，1984，p．91）．It　is　also　tme曲at　British．

secondary　school　s血dents　score　markedly　higher　in　almost　a皿areas　of　writing　competence

than　their　American　counterparts　（see，for　examp1e，血e　results　of　a　project　of　the

Intemational　Association　for　the　Eva1uation　of　Educationa1Achievement（IEA），entitled　the

∫切mmα肋舳J∫切ψ〆”ゴ肘m　Comφo∫肋m，reported　on　in　Pumes，1992）．Neverthe1ess，as
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　3
Hosbaum（1984）p〇三nts　out，standards　of1iteracy　have　also　been　dec1ining　in　the　UK，痂d

in　addiせ。n　to　accepting　increasing　numbers　of　universi蚊entrants　with　marginal　leve1s　of　Ll

writing　competence，there　is　a　determined　effort　in　Britain　at　the　present　time　to　a血act

more　foreign　students，most　of　whom洲1have　to　be　provided　with　basic　instrucdon　in

academic　witing　skills　（o廿en　㎞　she1tered，semi－autonomous　writing　centers　spec施。a11y
　　　　　　　　　　　　　　　　　　　　　　　　4
designed　for伽s　purpose）．Thus，a1though　d三scussions　about　Ll　composition　pedagogy　are
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generally　centered　on　the　American　academic　experience，since㎞is　is　where　most　of　the

data　is　to　be　found，a“major　concern　of　current　tertia町education工worldwide1is　academic

writing　md　educationa1institutions　are　paying　extraordina町attention　to　the　wr胞ng　ski11s　of

students　［as　evidenced　by］　a　recent　burgeoning　of　‘wT拙ng　1aboratories’　at　universities．．、

across　the　world”（Kachm，1997，p．337）．

　　　　Taxonomies　for　categorizing　theories　of　Ll　composition　vary　greatly，renecting　perhaps

the　continuing，and　o丑en　heated，ideo1ogical　debate　in　the　English－speaking　wor1d　over　how

mother　tongue　writing　s㎞us　shou1d　be　taught．Many　current　theories　focus　on　the　notion　of

“process，’’which　should　be　understood　as　an“antithesis”to　previous　ways　of　teaching　L1

writing，“Pro苗ering　an　anddote”　to　the－Perceived　inadequacies　of　traditiona1，Producト。riented

　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　5
approaches　which　focus　mオnly　on　fom㎜d　s血。ture（Coe，1987，p．13）．There　is　not　one

process　approach，however，but　many，and　today“conflicts．．．among　adherents　of‘㎞e　process

approach’to　teaching　composition．．．are　far　more　sign冊。ant　than血e　opposition　between

process　and　product．．．”（ibid．）．ModeIs　of　instruction　depend　very　much　on　which　pa村icu1ar

writing　Process　one　chooses　to　emphasize：writing　as　communication（expressivism），writing

aS　leaming（COgn拍ViSm），Or　Wr出ng　aS　a　SOCial　aCt（SOCial　COnStruCtiOniSm）：

［A1ny　process　appf0旺。h，by　de丘nition，concems　itseK嚇h　one　or　more⑪f　theあ。ωs　foma砧sts

虻aditionally　ignore：此。ωwriters　create；ゐ。m　witers　think，feel，and　verbalize　to　enab1e　writing；

伽m　witers王eam　while　writing；助m　w舳ng　communic3tes嚇㎞　readers；and　ゐ。〃　social

processes　and　contexts　in且uence　the　shaping　and　interpre廿ng　of　texts。（ibid．，p．ユ4）

　　　　As　Faigley（1986）and　Johns（1990）point　out，these　three　major　perspectives　on　L1

composition　process　are　also　relevant　for　unders七mding　developments　in　L2composition

instmc七〇n，a皿d　each　can　be　iden出ied　by　their“emphasis　and　their　advocates．”The

expressivist　view（e，g、，Elbow，1981；Mo拙et，1982；Mu汀ay，1982）stresses　the　personaI　voice

in　wi七ng，the　cognitMst　view　（e．g．，F玉。wer＆Hayes，1980；FIower，1989）focuses　on㎞e

inte11ec鮎a1processes　a　witer　goes　through　whi1e　composing，and　the　social　constmc七〇nist

（釧so　temed　constmc廿vist用ew（elg．，Bセze11，ユ982；Bm脆e，1986；T㎡mbur，1989）considers

writing　as　a　socia1舶趾act　with　political　md　ideo1ogica1implicati6ns．Socia1constmctionism　is

also“commonly　associated　with　c㎡tical　theory　and　criticaI　pedagogy，as　represented。．．by

Pennycook　（1989）and　Peirce　（1989）”in　L2contexts（Santos，1992，P．2）．

　　　　According　to　Santos（ibid、），to　the　extent　that　the　teaching　of　L2writing　has　borrowed

from　L1composition　pedagogy，“it　has　done　so　primarily廿。m1wo　of　the　three　perspectives

within　L1process　theory；namely，the　cognitivist（e．g．，Raimes，1987）and　the　expressivist

（e，g．，Spack，1988），while　neg1ecting　the　third，the　soci釦。onstmctionist1”This　asse州。n　has

been　cha11enged　in　some　quarters，however，an“epends　largely　on　how　the　te㎜“process

theo収”is　de五ned．There　are　a1so　mu1tip1e，and　o丘en　con皿icting，views　regarding　the　label

“sociaI　construcdonism”and　its　place　within㎞is　scheme．Some　researchers，such　as　Johns

（1990），c1ass町socia1construc七〇nism　as　distinct　from　process　theo収，and　as　ha向ng　an

important　innuence　on　the　development　of　L2witing　pedagogy，whi1e　others，such　as　Silva
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（1992），make　no　mention　of　it　at　an　in　this　context．Each　of　these　approaches　to

composition　process　winりe　discussed　below　within　a　historical　framework　of　theo㎡es　of　L2

Composition　pedagogy．

3．　English　L2composition　instruction

　　　　L2composidon　instruc廿。n　ca」n　been　viewed　historica11y　as“a　succession　of　approaches

and　orientations　to　L2wdting，a　cycle　in　which　p拙。u1班approaches　achieve　dominance　and

then　fade，but　never　rea皿y　disappear”（Silva，1990，p．11）．According　to　Si1va　（1990），the

four　most　in且uentia1approaches　to．L2composition　instmc廿。n　in　modem　times　can　be

considered　as　follows：（1）contro11ed　composition，which　stresses　the　1eオ。al　and　syntactic

features　of　a　text；（2）currenトtraditional　rhetoric，which　emphasizes　discourse－leve1text

structures；（3）曲e　process　approach，which　attends　to　writers’composing　behaviors；and（4）

English　for　academic　pu㎎oses（EAP），which　focuses　on　the　writer　as　a　member　of　the
　　　　　　　　　　　　　　　　　　　　　　　　　　　　6

academic　discourse　community．However，the　dMsions　be1ween　these　approaches　to　L2

composition　instmction　are“by　no　means　d三screte　and　sequent固”（Raimes，1991，p．412），

resu1ting　in　a“mer収一go－round　of　approachesエwhich］has　a　number　of　negative　effects　on

the　discipline［including1a　great　dea1of　confusion　and　insecuri蚊among　ESL　composi廿。n

teachers”（op．cit．，p．18），as　well　as　a　polemical　and　someゼmes　rancorous　debate　among

their　proponents　over　the　value　of　these　models　in　the　c1assroom．

3．1Com位。11ed　compositiom

　　　　Si1va（ibid．，pp．12＿13）states　that　controlled　composition，or　guided　composi廿。n，had　its

roots　in　Fries’oral　approach，the　precursor　to　the　audiolingua1method　of　L2teaching　which

s廿essed｛e　primacy　of　speech．Writing　was　considered　of　secondary　concern，used

essentia11y　to　reinforce　oral　habits，and血nctioning　mainly　as“㎞e　handmaid　of　the　other

ski11s．”It　was1eamed　through　habit　forma廿。n対th　the　writer　simply　manipu1ating　pre㎡ous1y

learned　l㎝guage　stmc血res　and　primarily　concemed　with　forma11inguistic　features．Typical

exercises　inc1uded　reordering　scramb1ed　sentences，　idend坂ing　topic　and　supPorビng　sen－

tences，doing　paragraph　comp1etion　exercises，and　so　on．The　text　itseu　was　seen　as　a

co11ec廿。n　of　sentence　patterns　and　vocabu1ary　items，and　there　was1i世1e　concern　for　either

the　notion　of　audience　or　the　purpose　of　writingl　As　Si1va　Φ，13）　notes，although．this

approach　receives　a1most“ritual　condemnation”in　the1itera杣re　today，it　is　stm　alive　and

we11　in　many　L2composition　c1assrooms　and　textbooks．

3．2Cu1．rent－tradi㎡ona1rheto㎡c

　　　With曲e　comi㎎of　the／960s，increasing　a杖ention　began　to　be　focused　on　EL2

students’needs　in　pro（lucing　written　discourse，leading　to　the　be1ief　曲at　contro11ed

composition　was　not　enough，that　there　was　more　to　writing　than　building　grammatical

sentences，and　that　there　needed　to　be　a　bridge　between　controned　an〔l　free　writing，This
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new　approach　became㎞o㎜as　curren仁tradiHonal　rhetoric　and　can　be　characte此ed　by　its．．

．emphasis　on　the　composed　product　rather｛an　the　composing　process；the　ana1ysis　of

discourse　into　words，sentences，and　paragr3phs；㎞e　class血。ation　of　discourse　into　exposition，

narration，descripゼ。n，and　argument；a　strong　concem　with　usage（syntax，spelling，Punctuation）

and切th　s蚊1e　（economy，clar蚊，emphasis）；佑e　preoccupation　with　the　i1■formaI　essay　and

research　paper≡a皿d　so　on－Oroung，1978，p．31；see　also　Berlin＆Inkster，1980）

　　　　According　to　Si1va（1990，p．14），in　currenトtraditiona1rhetoric　there　is　a　central　concem

wi血“the1ogica1construction　and　arrangement　of　discourse　forms”；a　primary　interest　in　the

paragraph，as　composed　of　topic　sentences，supporting　sentences，concIuding　sentences，and

tra工1sitions；an　emphasis　on　various　modes　of　reasoning（e．g．，illustration，exempliication，

comparison　and　contrast，c1ass血。ation，definition，cause㎝d　e拙ect，㎝d　so　on）；aエid　emphasis

on　essay　organization，compris㎞g　an　introduction，body，and　conclusion．

　　　　Expository　and　argumentative　writing　are　considered　of　primary　importance　for　univers蚊一

1evel　L2writers，and　classroom　a竹en廿。n　is　focused　on　fo㎜，teaching　students　how　to

orga皿ize　syntactic　units　into　larger　patterns　and　providing　them　with　forms　wi凸in　which

they　can　operate．In　such　contexts，teachers　generally　insist　that　writers　should“pre－reveal

the　form　of　the　text．．．and　the　content．．．within　the丘rst　p訂agraphs．．．，provide　ge｛era1izations　at

approp㎡ate　points㎞the　discourse，and　maintain　and　develop　topics　in　a　maエmer　accessib1e

to曲e　reader，”e㎜ploying　apPropriate　forms　of　discourse　organセation　and　using　Proper

cohesive　devices　σohns，1990，P．27）．

　　　　In　short，from　the　perspective　of　cumen甘radidonal　rhetoric，“writing　is　basically　a

ma加er　of　arrangement，of趾ing　w舳ng　into　prescribed　patterns”（Silva，1990，p．14）．The

text　is　seen　as　a　couection　of“increasingly　complex　discourse　structures　（sentences，

paragraphs，essays），each　embedded　in　the　next1argest　form”（ibid．），while　the“imp1icit

context’’for　witing　is　academic，an（1“the　instmctor’s　judgment　is　presume（1to　mirror　that

of由e　communi蚊。f　educated　native　speakers”（ibid．）．刈though　it　is　sti11dominant　in　L2

composition　textbooks　and　c1assroom　practices　today，curren←廿aditiona1rhetoric　has　als0

been　critic七e（l　for　teaching　forms　in　prescriptive　pattems．According　to　its　opponents，this

蚊pe　of　form－dominated　approach　d雌ers丘。m　its　predecessor（i．e．，contro11ed　composiゼ。n）

oh1y　in　that　rhetorica1pattems　rather　than　grammatica1features　are　now　presented　as　the

paradigm（Raimes，1991，p，412）．

3．3Process　apProaches

　　　　Starピng　in　the　！970s，　L2　teachers　and　researchers　began　to　react　against　form－

dominated　approaches　to　writing　motivated　h1arge　part　by　dissatisfaction㎞th　their　abi1i蚊

to　foster　creative　thought　and　expression．Current廿aditional　rhetoric　was　thought　to　be　too

controned，too1inear　and　prescriptive，a皿d　the　process　approach　became一由e　new　dominant

paradigm，as　researchers　arg1ユed　that　L2writers　who　a1ready　knew　how　to　compose　in　their

Ll　wou1d　bene趾丘。m　the　use　of　simi1ar　strategies　in　their　L2．As　stated　above，however，
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the　process　approach　actua11y　embodies　a　variety　of　d岨erent　perspect言ves，（lepending　on　the

particuIar　writing　process　being　emphasized：expressMsm，cognitivism，or　sociaI　constmcdon－

iSm．

3．3．1皿xpressi㎡sm

　　　　Expressivism，which　reached　its　zeni血㎞the　early1970s，sees　writing　as　a　creative　act

in　which　the　“tme　self’of　thLe　writer　is　discovered　and　expressed．Proponents　of　the

expressivist　movement　encourage　students　to　‘‘take　power　over　their　own　prose，”and

teachers　advoca七ng　this　point　of　view　are1ike1y　to　be　“nondirective，”fac汕tating　whting

activities　which“promote　writing舳ency　and　power　over　the　writing　act”σohns，1990，p．

25）．Composidon歯sks，such　as　joumal　witing㎝d　personal　essays，蚊pica11y　emphasize　se性

discovery，and　students　are　encouraged　to　write“with　honesty，for　themselves”（ibid．，p，30）．

Advocates　of　expressivism　contend　that　wi廿ng　is　an　indMdual　act　and　that　writers　should

“create”their　own　audience　w舳in，establishing　the“pu岬。se，meaning，and　form”of　their

wriせng　in　a　way　that　confo㎜s　wi出he　text　and　its　purposes（ibid．）．

3．3，2Co與itivism

　　　According　to　Johns，the　cognitivist　approach　has　had　far　more　i㎡1uence　on　L2

composition　instruction　than　expressivism（ibidl）1Its　leading　proponents　have　tried　to　iden軸r

“higher－order　thinking　sk11s　w愉prob1em－so1viηg”in｛e　process　of　writing，md　rese肛。h　is

most　o升en　based　on　think－aloud　protoco1s　which　have　revealed　that“complex　writing

processes　are　not1inear　or　fomulaic　but　rather　indMdual　and　recursive”（ibid、，p．26）．

Students　are　蚊picaユ1y　required　to　do　extensive　planning，which　inc1udes　“de血ning　the

rhetorical　problem，Placing　it　in　a　larger　context．．．，exploring　its　parts，9eneraせng　altemative

solutions，and　arriving　at　a　we11－supported　conclusion”（ibid．）．0nce　the　prob1em　has　been

identi丘ed　and　the　soluせ。n　planned，“students　continue　the　〃れれngψκoce∫∫　by　translating　their

plans　and　thoughts　into　words，and　by　reviewing　their　work　through　revising　and　edihng”

（ibid．）、The　goal　is　to　create　writers　who　can“guide　their　own　creative　process”（Flower；

cited　in　Johns，ibid．）and　develop　a　seH－awareness　of　their　inner　process　of　writing・through

the　use　of　a　large　repertoire　of　powe㎡ul　writing　s廿ategies．

　　　　Researchers　such　as　Z㎜e1（1983），Spack（1984），and　R㎡mes（1987）have　applied　L1

cognit三vist　theories　to　L2composition　research，and　conc1ude　that　L1and　L2students　are

veW　similar　in　terms　of　the　processes　they　go　through　when　writing．Teachers　using　this

approach　in　L2writing　contexts　wm　genera11y吋to　“prepare　students　to　write　through

invenせ。n　and　other　prewriting　acti刊ties、．．，　encourage　severa1　dra丑s．．．，　require．．．revision　at

macro　leve1s　［often　through　group　collaboration1，and　de1ay．．．correction　of　sentence－leve1

emors　untiI　the五nal　editing　stage”σohns，1990，p．26）．This　approach　sees　composing　as

non一正near　and　exploratory，and　writing　as　a　comp1ex，recursive，and　creative　process　or　set

of　beha㎞ors　in　which㎞ters　discover　and　refo㎜ulate　their　ideas．

　　　　The㎞o　central　tenets　of　this　approach　to　process㎞tin全are　that　c㎝tent　detemines
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form…md　good　writing　is　involved　writing．Thus，content，the　need　to　communicate　meaning，

and　the　desire　to　express　ideas．take　precedence　over　orga皿izational　and　syntactic　concerns－

the　focus　is　on　the　writer　and曲e　process　he　or　she　undergoes，ra㎞er　than　the　fo㎜of

the　product．To　faci1itate　this　endeavor，the　classroom　is　designed　to　be“a　positive，

encouraging，a」ユd　collaborative　workshop　en切ronment　where　students　have　amp1e　time　md　a

minimum　of　inte㎡erence”（Silva，1990，p．15）l　Guidance　from　teachers　is　thought　to　be

preferable　to　control，and　the　teacher’s　ro1e　is　to　he1p　students　develop　strategies　at　d固1erent

stages　of　writing，while　feedback　and　correcせ。n　o丘en　t荻e　place　in　the　fo㎜of　peer

co11abora廿。n．

3．3．3Socia1constmc七〇nism

　　　　Social　contmctionism　is　an　approach　to　Ll　composition　pedagogy　which　is　particu1arIy

d術。ult　to　characterize　because由e　concept　car1｛es　a　wide　range　of　connotations　and　is

de丘ned　in　different　ways　by　d岨erent　researc1］ersl　Furthermore，there　is1ittle　agreement　on

the　extent　to　which　it　has　impacted　L2composition　instrucゼ。n．SociaI　constructionism　is

generally　viewed　as“conscious1y　ideo1ogica1，”一with　an　imp1icit　political　agenda　for　sociaJ

＋eform　in　which　writing　is　seen　as“a　soc捌act　that　c㎜only　take　p1ace㎞thin　and　for　a

speci丘。　context　a皿d　audience”　σohns，1990，P．27）．Social　constructionists　argue　that“rea1ity，

㎞ow1edge，thought，facts，texts，selves　and　so　on　are　constructs　generated　by　communities

of丘ke－minded　peers”　（Bru∬ee，1986，p．776），and　the　nature　of　written　discourse　is

determined　for　the　writer　by　this“discourse　communi蚊、”Socia1constmctionism　rejects“the

traditiona1view　that　writing　is　an　act　of　an　individual　mind　a位empting　to　express　itself’

（Santos，1992，p13）because“what　we　no㎜a1／y　regard　as　indi洲ual，intemal，md　ment乱is

actua11y　socia1in　origin”（Bruffee，1986，pp．784）．This　imp1ies“a　drastic　reorientation　of　a

wide　ra㎎e　of　ideas”such　as　cognition（socia11y　based），㎞owledge（socia11y　jus冊ed　belief

dependent　upon　sociaI　relations，not　renechons　of　reali蚊〕，and　objechvity（impossib1e　to

achieve，since　the　socia1is　natura皿y　subjective）；as　a　consequence，speech　and　wriせng　are

perceived　as　social　constructs　（Santos，1992，P．4）．

　　　　A11ied　with　the　more　extreme　versions　of　socia1constmctionism　is　a　political　ideology

which　is．“1eft一対ng　or　Ma恢ist　in　nature”and　which　pro柵es“a　major　p航。f　the

pedagogical　framework　of　the　theo期”（ibidl）．Radical　social　constmchonists　such　as　Ber1in

（1988）advocate　a“MaIxist1iberatory　pedago醐”which　is“se廿一。onsciously　aware　of　its

ideoIo宰。最stand，making㎞e　ve呼question　of　ideology　the　center　of　c1assroom　activiゼes’’

（p．478）．Inherent　in　出is　stance　is　the　be1ief　that“education　must　be　understood　as

inherently　politica1and　ideo1ogica1”（Santos，op．cit．），and　that“stu（1ents　must　be　taught　to

ident酎the　ways　in　which　contro1over　their　lives　has　been　denied　them，and　denied　in

such　a・way　that　they　have　blamed　themse1ves　for　their　powerlessness”（Berlin，1988，p．

490）、W，en　applied　to　teaching，“the　unequa1power　relations　between　student…㎜d　teacher

in曲e　traditionaI　c1assroom　must　be　circumvented，”and1eaming　itself　must　be“negotiated

among　students　and　between　students　and　teacher”　（Santos，op．cit．）．Co11aborative　learning
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is　one　pedagogical　result　of　social　constructionist　theory，which　stresses　that　leaming　should

take　p1ace　through　group　e丘。rts　in　reaching　consensus㎞rough　negotiation－As　a　result，‘‘a

composition　class　wou1d　proceed　via　group　negoせaせ。n　and　consensus　at　eveσstage　of　the

wdting　process．．1；エt1he　teacher’s　role　is　initially　to　introduce　the　task，m舳ng　sure　it　is　a皿

。pen－ended　one＿i．e．，with　no　set　answer　or　pre－conceived，favored　result．．．”（ibidl，p．5）．

　　　　Social　constnLlctionism　has“not　met　with　unmitigated　enthusiasm，”however．It　has　been

“less　chaエitab1y”described　as　a　response　to　the“presumptively　dreary　though　necessaW

1abor　of　teaching　composition’’（Santos，1992，pp．7＿8；a血er　Freedman，1987），and“the　can

for．．．politiciza廿。n．．1a　seH－seIving　excuse　to　avoid　the　hard　job　of　teaching　the　basics”　（Siege1．

1991，p138）．Some　have“decried　the　tendency　toward‘groupthink’，”o出ers　have　defended

the　va1ue　of　the　indMdua1voice　of　the　writer，whi1e　sti11　others　五nd　the　ideo1ogica1

orientation　distaste仙1（Santos，1992，p．6），denouncing　“the　episte岬。logica1position　which

asserts　that　our　use　of1anguage　is　what　constmcts　socie蚊，that　reality　is　not　described　in

l㎜guage＿rather　that　there　is　m　rea1卵except　as　soaked　in　discourse”（Moberg，1990，p，

67）、C雌。rd（1989，p．517）objects　to　the“innuen七al　resurgence　of　intellectua1Ma㎞sm

within　Eng1ish　studies，”whi1e　as“no　less　a丘馴re　in　L1composition”than　M㎞ne　Hairston

expresses　the　feelings　of　many　in　the　fo11owing］etter　to　Con留e万ng脆乃：

I　have　been　reading　Co〃eg召肋gκ∫免with　increasing　irritation　in　the1ast　several　months，and

finally　I　just　have　to　protest．I　find　the　magazine　dominated　by．．．fashionably　radic訓articles　th3t　I

fee1have　little　to　do　with　the　concems　of　most　college　English　teachers。．．．I’m　a1so　very

concemed　about　the　image　of　the　profession　I　think　the　magazine　wou1d　convey　to　the　public　if

they　read　it．．．：that　of　low－risk　Marxists　who　wite　very　badly，are　politica1｝y　naive，and　seem

more　co皿。emed　about　co皿ve拙ng凸eir　stude皿ts廿。m　capi制ism　than　in　helping　them　to　enjoy
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　7
writing壬md　reading．（Smtos，op．cit．）

　　　刈though　critical　approaches　to　pedagogy　such　as　social　constmctionism　inustrate　how

discourse　is　“shaped　by　re1ations　of　power　md　ideo1ogies，and　the　constmctive　effects

discourse　has　upon　social　identi廿es，socia1re1ations，and　systems　of㎞owledge　and　belief’

Oπid〔lowson，1995，p．158），critica1theory“not　on1y　describes　discourse　but　interprets　it　as

social　practice”（ibid．），一equating　social　and1inguistic　theory　with　sociopolitical　and　ideo1ogical

commitment．Because　of　this　ideo1ogical　commitment，particular　interpretadons　are　privileged，

and　this，accordi㎎to　Widdowson（ibid．，p．159），undermines　its　va1idi蚊as　a　vehicle　for

analysis，since　there　is　rare1y　a　suggestion　that　a1temative　perspectives　are　possib1e＿the

interpretation　offered　is　presented　as　being　uniquely　vaIidated　by　the　textual　facts．

　　　　Finally，to　the　extent　to　which　social　constmctionism　c㎝be　considered　pa村。f　the

process　approach　to　writing　（and　there　is　considerab1e　ongoing　debate　on　this　issue），the

question　remオns　as　to　the　extent　of　its　impact　on　L2composition　instmction，Santos（1992，

pp．6＿7）argues　that　socia1constr□ユ。tionism　has　received　scant　a泣ention　in　L2writing　for　a

number　of　reasons10ne　is　that“Ll　composition，residing　mostly㎞English　departments，

has　been　high1y　in且uenced　by　critical　literary　theories，whereas　ESL　writing　has　iden仕且ed
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itse丘as　part　of　app1ied1ingじistics，accommodating　itse皿to　the　prevailing　st㎝dards　of

㎞quiry　and　research　in　that丘e1d，”and　adopting　a　research　paradigm　in　which　dominant

studies　are　quanhtative　rather　than　ideological（ibid．，p18）．Secondly，㎞ere　is　a　powe㎡u1

school　of　thought嚇thin　the　ESL　communi蚊which　sees　L2composition　instmction　in

essenti創1y力mgmα此te㎜s，as　exemp㎜ed　in　the　following　opinion　by　Swales：

I　sha11not　consider　di冊erences　that　arise　as　a　resu1t　of　di苗ering　ideo1ogical　perspec丘ves．．．such　as

those　found　in　the　work　of　neo－Ma恢ist（s）＿．A　speciic　reason　for　this　exclusion　is　that曲e

proposed　approach　is　not　acむvated　by　a　wish　to　make　a　contribution．to　inte1王ectua正histoW．．．，but

rests　on　a　pragmatic　concem　to　heIp　peop1e，both　non－na廿ve　a皿d　nahve　spe疵ers，to　develop

出eir　academic　communicative　comp6tence．（1990，P．9）

Third1y，there　are　sign血。ant　d岨erences　belween　ESL　and　EFL　approaches　to　composiせ。n

that　must　be　taken　into　considera廿。n．The　primary　frame　of　reference　for　socia1

const11ユ。tionism　is　“American　socie蚊　［with1its　inequalities，its　exc1usions，its　power

stmctures”（Santos，op．cit．）．Teaching　overseas，however，“mホes　critica1pedagogy　much

more　prob1emaむ。　［as　the1aims　tend　to　be　incompatib1e　with　exp1icit　ideo1ogy　in　㎞e

c1assroom”（ibid．，pp19＿10）．If凸is　argument　is　correct，“on1y　features　of　co11aborative

learning　wou1d　seem　to　have　a　chance　of　gaining　a　ho1d　in　ESL，not　for　the吐血止ation耐th

socia1constmctionist　theoσ，but　rather　for　the　possible　e舐ectiveness　of　the　groupwork

procedures”　（ibid．，P．ユ2）．

　　　　Recent　deve1opments　in　the丘eld，however，suggest曲at　these　issues　may　not　be　so

clearcut，and　it　has　been　argued　that　advocates　of　socia1constructionism　are，in　fact，
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　島

vigorously　applying　their　i（leo1ogica1precepts　t〇一many　other丘e1ds，一inc1uding　L2teaching

contexts，a1though　increasing1y，such　studies“may　come　dressed　in　elaborate　statistical

costumes”（Gross＆Levi枕，1994，p．12）．Bizze11（1987；cited　in　Johns，1990，p．25），for

example，c1aims　that　becoming　a　member　of　an　academic　discourse　communi蚊presents

speci創prob1ems　for　L21eamers，who　must　o血en　develop‘‘multip1e　literacies”in　order　to　be

accepted，and　maintains　that　these　students　shouId　not　be　forced　to　acquire－academic

literacy．Ra凸er，it　is　the　academy　itse1f砒at　shou1d　adapt　md　become　more　open　to．the

many　cultures　that　the　students　represent：‘We　must　help　our　students．．．to　engage　in　a

rhetorica1process　that　can　co11ective1y　generate．．、knowledge　and　be1iefs・to　displace　the

repressive　ideo1ogies　an　unjust　social　order　would　inscribe　in　the　skeptical　void”（Bizze11，

1990，p．671）．Canagarajah　（1987，p．303）concurs：

In　practicing　academic　－writing，　students　are　acquiring　not　only　a　skill，　certain　cognitive

processes，or　communicative　competence，but　a1so㎞e　set　of　preferred　values，discourses，and

know1edge　content　of血e　academic　communi蚊．S伽dents　coming　丘。m　non－English－speaking

communities　wi11need　to　co1冊。nt　the　temp加tion　to　give　up　the三r　native　discourses　based　on

一一〇cal　knowledge　㎜d　take　up　the　academic　discourse　which　enjoys　much　more　power　md

prestige．［S］uch　ideo1ogica1reproduction　wi王1destroy　the　distinc廿veness　of　loca1communities　in

the1ong　rm　and　simply　make㎞em　c1ones　or　sate11ites　of　the　Western　academic－mi11tary一
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industrial　complex．That　is，曲e　intema樹。naHzaH㎝of　academic　discourse　through　w舳ng　will　be

hs血mental　in　ushering　in　the　intemaせ。nal　hegemony　of　Westem　discourses　and　insせ血七㎝s一

　　　　Such“composition　as　coIonization’’perspec廿ves　contend　that　L2composition　teachers

shou1d　not　present　just　one　p㎡vi1eged　fom　of　text（i．e．，Standard　W㍑en　Eng1ish）as　the

most　logical　and　desirable，a皿d　that　aユtemative　rhetorics　shou1d　be　vaIued．This　ide〇五〇gy

equates　L2composition　instmction　with　‘‘cu1血ra1imperiaユism，”a■1d　advocates　a　greater

degree　of“cu1値ra1re1atMsm，”as　we11as　an　accep七mce　of“rhetorical　p1uralism．”’These

accusations　of“cu玉tura1imperia1ism”and　“composi七〇n　as　co1onization”in　L2　teaching

practices，arising丘。m　the　ideo1ogica1i杣uences　of　socia玉。onstructionism，have　a1so　been

strong1y　criticized　in　many　quarters，however：

1O1ne　of　the．concems　of‘c㎡tica1王in馴istics’is　the　global　encroachment　of　English　on　o曲er

languages　and　cu1血res．Applied　1inguistics　is　beiI1g　rebuked。一。（e．g一，Pennycook，1994）　for　its

complacency㎜d　ignorance　of　critic創and　postmodem　p趾adigms　of　language＿．This　view　aユso

exists　within　cross－cu互tura1rhetoric最　studies　［where　teachers　are　urged］　to　avoid　cultura1

imperiaIism　in　writing　courses一．．．These　views　have　been　variously　c㎡tic七ed　as　being　over1y　a■1d

impract三。ally　sensitive，or　even　representative　of　sub廿e，even　unconscious，manifestations　of

patron三zing　and　postcolonia1a耐udes　of　s皿pe㎡or吋　（Makoni，1995）．They　have　also　been

char盆。terized　as　illogical，in　that　they　assume　some　app肌ent王y　utopian　idea1of　value－free

teaching，and　over－detem1inistic，in　that　it　is　doub血1that　language　alone　c；m‘shatter　the　wor1d
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　g
view’or　otheエwise‘culturally　demolish’m　established　socie蚊（B日耐。w，1990）．（Holy⑪ak＆Piper，

1997，pp．139＿140）

Interviews　conducted　by　Ho1yoak　and　Piper（1997）with　a　group　of　postgraduate　s血dents

studying　in　various五elds　and　for　whom　English　was　a　second1anguage　wou1d　seem　to

conirm　this　perspective，The　…nitial　reaction　of　these　students　to　questions　regarding

whether　they　felt“victimized　or　disadvantaged”by　English　academic　discourse　was　one　of

incredu1i蚊and　bemusement：’Their　approach　was　entire1y　pragmatic：‘I　must　write　for　my

audience・；’I　want　to　be　understood’；‘I　want　to　be　taught“EngIish”EngIish　not“Japanese’’

English”’（p．140）．Holyoak　and　Piper　repoれthat“［w］ithout　excep廿。n，they　indicated　that

issues　of1inguistic　or　cultura1domination　were　not　importa皿t　to　them．These　were　not

sensitivities　or　concems　which　they　sha］red”（p．141）：

0ur　i㎡o㎜ants［beHe寸ed1that　their　respec廿ve　cu1tures，and　they　themselves，were　su価。ienuy

strong　and　dynamic　to　determine　the　directions　in　which出e　acquisition　of　English　took　them－

Whi1e　ac㎞owledging　the　i冊uence　of　Eng皿sh　rhetohc　on　academic　texts　wi廿en　in　their　naせve

Ianguages，they　viewed　as　patronizing㎜y　suggestion　that　they　were　impotent　victims　of　a

dominant　culture　wi血no　con杖。l　over　their　cu1杣raユdestiny．（ibid。，p．140）

　　　　In　sho討，it　seems　that　if　teachers　want　to　truly“empower　their　students，”perhaps　the

most　e血ective　and　pracdcal　approach　wouId　be　to　assist　them　in　becom㎞g　highly　pro丘。ient

in　the　academic　discourse　systems　they　have　e1ected　to1eam．As　Santos（1992，p．12）
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states，“㎞owledge　and　experience　lare1the　s杜。ngest　force　against　m　ideo1ogicaユemphasis

［and　wi11Iead　to1greater　emphasis　on　the　cognitive，academic，and　pedagogical　ra出er　than

on　the　sociopo1itica1，which　usually　only　gathers　momentum　when　other　explanations　appear

inadequate．”

3．3．4P1．ocess　w㎡dng：Conc1usions

　　　　A1though　the　cognitivist　approach　to　process　witing　was　generalIy　we11received　in　L2

composition　circ1es　and　s削1has　many　adherents，‘‘teachers　did　not　an　s㎞ke　out　along　this

new　pathエandl　the　radica1changes　that　were　called　for　in　instructional　approach　seemed　to

provoke　a　sw岨reaction”（Raimes，1991，p．4／0）．The　common　threa（l　of　criticisms　against

process　writing　is　that，“in　its　almost　exc1usive　concem切th　psycholinguistic，cognitive，㎝d

a血ective　variables，［it1has　f前1ed　to　take　into　account　the　many　forces　outside　of　an

individuaユwriter’s　control　which　de丘ne，shape，and　ultimately　judge　a　piece　of　writing”

（Horow屹，！986b，p．446）．In　other　words，process　writing　creates　an“e皿。neous　assumption

．that　writers　work　in　a　cu1tural　vacuuml．．”（ibid．，p．447），and“in　its　attempt　to　deveIop．．．

students’writing　skms，creates　a　classroom　si血ation　that　bears　litt1e　resembla］rice　to　the

situadons　㎞　which　those　ski11s　wi11even㎞auy　be　exerc三sed”　（ibid．，1986a，p、．！44）。As

Horowitz　（ibid．，pp．141）　points　out，“［tlhough　ini杜ally　o苗ering　丘esh　㎞sight　into　an

important　area　of　teaching．．．，［the　process　approach1has　now　been　miscast　as　a　complete

theoW　of　wr拙ng，”and　while　admitting　that　it　has“undeniable　merits”if切ewed　as　a　use制

。ollection　of　teaching　techniques　rather　than　a　full一報edged　theoIy　of　wridng，he　goes　on　to

rカse　a　number　of　cautions　about　an“uncritical　acceptance’’of　process　writing：

mts　emphasis　on　multiple　dr砒s　may　leave　students　mprepared　for　essay　exam三nations．．．1

ove11ユse　of　peer　ev最uation　may　leave　students　with　m　unrealistic　view　of　their　ab丑ities＿；trying

to　make　over　bad　writers　in　the　image　of　good　ones　may　be　of　ques丘。nab1e　e箇。acy≡and．．．the

inductive　orientation　of　the　process　approach　is　suited　only　to　some　wdters　and　some　academic

tasks．（ibid、，1986b，p．446）

　　　Above　all，criせ。s　have　queshoned　whether　this　kind　of　instmction　realis七。ally　prepares

students　for　higher　leve1academic　work．Opponents　of　the　process　approach　argue　that　in

addition　to　not　addressing　a　number　of　theoretical　and　prac伍。釦issues　cen位al　to　L2wri七ng，

it　does　not　adequate1y　prepare　students　for　witing　compositions　of　an　academic　nature：“It

creates　a　classroom　situation　that　bears　litt1e　resemb1ance　to　the　situations　in　which

［students’witing1wi11eventually　be　exercised”and　gives　sl■1dents“a　fa1se　impression　of

how　universi蚊w㎡ting　will　be　eva1uated”（Horowiセ，1986a，pp．143＆144）．Le㎞md　Carson

（1997，p．63），for　ex㎜p1e，quesせ。n　the　idea　of　person釦empowerment　as　a　pedagogical

goaユ，　arguing　　that　“studentcentered　pedagogy，　with　　its　attenda皿t　focus　on　　personal

experience．．．may　work　against　students　by　denying　them　access　to‘powe㎡ul　genres．’”They

state　that“giving　students　direct　acquainセmce　with　tex←responsibIe　writing．1．transforms　the

c1ass　from　one　that　is　so1ipsistic　and　se並一referential　into　one　that　becomes　centra1to
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students’academic　and　personal　growth”（ibid．，p．64）．Swales（1986；cited　in　Horo㎞tz，

1986b，p．446）maintains　that　an　approach　which“emphasizes　less　the　cognitive　rela七〇nship

between由e　writer　and　his　or　her　internal　world　and　more　the　relationship　between　the

㎞ter，the㎞ting　en洲ronment　and　the　intended　readership1．．has　much　to　reco㎜end　it．”

A1though　conceding　the　usefuhess　of　some“so丘process”at1ower1evels　of　L2compos…tion

（1990，p．220），he　suggests　that　process　writing　is　of　less　value　“when　students　are．．．

require（l　to　deIiver　texts　to　a　world　outside　the　ESL　c1assroom．1．a　world　popu1ated　by

readers－with　highly－developed　schemata　and　M1y　cognizant　of　the　gromd　mles　of　the

genres　with　which　they砒e　professionally　engaged”（ibidl）．In　shoれ，the　process　approach

‘‘overemphasizes　the　individua1’s　psycho1ogica1価ncゼ。ning　and　neglects　the　sociocu1tura1

context，that　is，the　rea1ities　of　academia”　（Si王va，1990，PP．16－17）．

3，4把nglish　for　academic　pu叩。ses

　　　A皿alternative　approach，suggested　by　proponents　of　EngIish　for　Academic　Purposes

（EAP），is　to　sh血the　emphasis　in　L2composition　from　the　writer　to　the　reader，i．e．，to　the

academic　discourse　communi蚊，a工1d　to　focus　on－ ≠モ≠р?高奄メ@discourse　genres　and　a　wide

r註nge　of　academic　writing　tasks　as　a　means　of　preparing　s血dents　for　integration　into　this

communi蚊．According　to　Silva（ibid．，p．17），EAP　stresses　the　following：the　conditions　in

which　actua1universi蚊writing　tasks　are　carried　out；the　c1ose　examination　and　ana1ysis　of

academic　discourse　fo㎜ats；“the　se1ection　a皿d　intensive　study　of・source　material”；“the

evaユuation，screening，synthesis，and　organization　of　re1evant　data丘。m　these　sources”；and

“the　presentation　of　these　data　in　acceptab1e　academic　Eng1ish　fo㎜．”In　brief，the　stress　is

on　audience：writing　is　seen　to　involve　the　production　of　texts　which　must　meet｛e

standards　of　the　academy，and“learning　to　write　is　part　of　becoming　socialized　into　the

academic　communi蚊＿finding　out　what　is　expected　and　trying　to　approximate　it”（ibidl）l

Writers　approach　these　tasks　from　an　essentia11y　pragma廿。　point　of　view，orienting｛eir

written　producせ。n　to　the　standards　a皿d　requ三rements　of砒e　academic　discourse　communi蚊，

while　the　audience　is“the　teacher　as　reader，”an　initiated　expert　member　of　the　discourse

communi蚊，who　has“the　power　to　accept　or　reject　writing　as　coherent，as　consistent　wi出

the　conventions　of　the　target　discourse　communi蚊．”In　academic　contexts，this　facuI蚊

audience　is　seen　as　someone　who　has“weu－deve1oped　schemata　for　academic　discourse　and

clear刃nd　stab1e　views　on　what　is　appropriate”（Silva，1990，p．17），but　also　as　someone　who

is　“Particu1ar1y　omniscient”　σohns，1990，P．31）．

　　　　Within　E㎎lish　for　Academic　Pu叩。ses，there　are　actua11y肺。　separate　but　re1ated

perspectives，each　with　a　d岨erent材ew　of　the　teaching　of　the　language　of　academia．The

丘rst，which　is　sometimes㎞own　as　EAP　proper，supports　the　stance　that　there　is　a“general

set　of　tasks　and　a　basic　academic　language”出at　s血dents　can　acquire　with　the　he1p　of

info㎜ed　ins㎞ction，and　the　general　academic　demands　that　students　wi11be　expected　to

meet　in　the　course　of　their　studies　form　the　basis　of　instmctionl　The　second，which

encompasses　both　Eng1ish　for　Spec冊。　P岬。ses（ESP）and　Writi㎎across　the　Curriculum
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WAC），maintains　that　general㎞owledge　a1one　wi11　not　su血。e　and　that　spec血。」academic

discourse　communities　have　certain　unique　characteristics　which　must　be　uncovered　and

taught（Johns，1990，P－29）．Advocates　suggest　that　L2witing　courses　be　direct1y1inked　to

content　courses三n　the“adjunct　mode1”（e．g．，Bhnton　e士al．，ユ989；Snow＆Brinton，1988），or

loosely　groupe〔l　with　courses　in　other　discip1ines（e．g．，Benesch，1988）．In　such　courses，the

main　emphasis　is　on　“the　instructor’s　determination　of　what　academic　content　is　most

appropriate　in　order　to　build　modules　of　reading　and　wriせng　tasks　around　that　content”

（Raimes，！991，p．411）、In　addition，autonomous　L2writing　classes　are　sometimes　who11y　or

partially　rep1aced　by“team　teaching，linked　courses，topic－centered　modules　gr　mini－courses，

she1tered．．．instrucせ。n，　and．．．courses／tutorials　as　adjuncts　to　designate〔l　university　content

courses” iRaimes，ibid．；a血er　Shih，1986）．

　　　　Eng1ish　for　Academic　Purposes　has　generated　its　own　extensive　body　of　research

（Raimes，199ユ，p．412），most1y　in　tems　of　surveys　of㎞e　expectaせ。ns　of　facu1蚊members

（e．g．，Santos，1988；Johns，1991），the　study　of　genres（elg．，Swales，1990；Bhatia，1993；see

be1ow），the　ident血。ation　of　basic　academic　wriせng　ski11s　that　are　transferab1e　across

disciplines　（e．9．，Johns，1988a），the　anaユysis　of　the　rhetoricaユ。rganization　of　technica1w刊せng

（e．g．，Se1inker　et　al．，1978），the　study　of　student　writing　in　content　areas　（e．g．，Selzer，／983；

Jenkins＆Hinds，1987），and　suweys　of　the　content…md‡asks　students　win　encounter　during

㎞eir　academic　careers（e．g．，Bridgeman＆Carlson，1983；Cmseco＆Byrd，1989）．In　recent

years，the　EAP　approach　to　L2compos拙。n　instruction　has　gained　many　adherents，although

critics　charge　it㎞th　too　much　emphasis　on　scien舶。　and　technical　ie1ds，and　a　need　for　a

more　humanities－based　orientation　toward“genera1principles　of　inquiry　and　rhetoric’’（ibid、）．

These　issues　continue　to　be　acdve1y　and　pub1icly　debated　at　the　present　time　（see，for

examp1e，Spack，1988；Br討ne，1988；a皿d　Johns，1988b）．

3．4．1Genre　analysis

　　　　Arelative1ynew丘eldofstudywithdirectlinkstobothEAPandtextlin馴isticsis

genre　ana1ysis．Swales（1990，pp．1＿2）describes　genre　analysis　as　a“mea血s　of　s血dying

spoken　and　written　discourse　for　applied　ends，”a　bridge　between　App1ied　Discourse　Analysis

on　the　one　hand　and　L1／L2composition　pedagogy　on　the　other．Typically，this㎞nd　of

en〔leavor　takes　p1ace　in　pos仁secondary　educational　institutions　and　is　categorized　as　Eng1ish

for　Academic　Purposes（EAP），E㎎1ish　for　Spec血。　Pu叩。ses（ESP），or　Wri廿㎎Across　the

　　　　　　　　　　　　　　　　　1O
Curricu1um　WAC）．1n　te㎜s　of　its　applicaせ。ns　for　composition　pedagogy，genre　amlysis

examines　written　discourse　in　academic　and　professional　se出ngs　in　order　to　accomp1ish

spec血。　tasks，such　as由e　wri廿ng　of　research　a㎞cles，business　letters，resum6s，and　so　on．

This　type　of　research　is　paれicu1ar1y　important　in　EL2　contexts．because　“the　training　of

people　to　process　and　produce　academic　and　research　English　is　a　major　intema廿。nal

endeavor”and　the　abi1i蚊to　write　advanced　academic　Eng1ish　remains　a　major　go釦。f
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　11
tertiary　education　wor1dwide（Swa1es，1990，p．1〕．　Long　a皿d㎜chards（cited　in　Swales，1990，

p．vii）concur：’The　ro1e　of1aI1則age　in　academic　settings　is　of　vital　interest　to　a1I血。se

47



English　L2Composition　Pedago鮒：Approaches　and　Ideologies

concemed　wi比tertiary　education．．．，”and砒e　principal　focus　of　research㎞this　area　is　on

issues　such　as“rhetohca1s蚊1es呈㎜d　discourse帥es　employed　in　such　settings＿whe血er

these　are　unique　to　a　given　laエ1g口age　or　culture　or　ref1ect　universal　modes　of　academic

discourse．．．1”

　　　　Histohca11y，genre狐alysis　arose丘。m“quaエititative　studies　of　the　linguistic　properties　of

血nctiona1vaheties　or　m鉢物s’’such　as　the　occurrence　of　cert㎡n妃nds　of　verb　forms　in

scienti血。　English　（Swales，op．cit．）．These　ground－bre舳ng　investigations　into　syntax，voice，

…md　vocabulary　Ied　to　stu（lies　pro刊ding　a‘‘deeper　or　mu1ti1ayered　textual　account”of

academic　writing；in　addition，an　orientation　towards　he1ping　EL2speakers　created“a　s佼。ng

interest㎞the　lin馴istic　maエi並estation　of　rhetoric創and　orgaIiizational　features，”as　well　as　a

continued　focus　on　issues　such　as　syntactic　amd　1exicaI　choices　（ibid．，pp．3＿4）．Genre

ana1ysis　success地1Iy　adapted　a　rheto㎡cal」apProach　“originally　used　for　highly－va1ued　玉iterary，

po1itical　or　rehgious　disc01ユrse　to　more　mmd㎜e　academic　writing　エwithl　the　builHn

assumption　that　discourse　is　indeed　bo血socia11y－situated　and　designed　to　achieve　rhetorical

goals”（ibid．，p．5）．As　such，it　integrates　the　work　of　severa1〔1岨erent廿aditions，and

“attempts　to　make　a㎞rtue　of　ec1ecticism　for．．．，to　be　ec1ectic　is　to　be　ab1e　to　borrow

pro鮒ably丘。m　the　ac七地ies　of　severa1dis自nct　discourse・communities”（ibid．，p．13）．

　　　　The　concept　of　discourse　communi蚊is　central　to　both　genre㎜a1ysis　md　composihon

pedagogy，aユthough　the　term　is　not　yet　we1川e岱ned：“1ike　many　impe㎡ect1y　de丘ned　terms，it

is　su99estive，the　center　of　a　set　of　ideas　rather　than　the　sign　of　a　se位1ed　notion”：

Use　of曲e　tem‘discourse　commun吋tes舖es　to曲e　increasingly　common　assump七〇n曲at

discourse　operates　wi曲in　conventions　de近ned　by　comm皿nities，be㎞ey　academic　discip1ines　or

sociaユgroups，The　pedagogies　associated　桐th＿註。ademic　English　mw　use　the　notion　of

‘discourse　communities’to　sign町a　cluster　of　ideas＝that　language　use　in　a　group　is　a　form　of

socia1behavior，that　discourse　is　a　means　of　m討n㎞ning　and　extendi㎎the　group’s㎞ow1edge

md　of　initiating　new　members　into　the　group，and凸at　discourse　is　epistemic　or　consti杣tive　of

the　group’s虹。w1edge一（Hertzberg，1986；dted　in　Swales，1990，p．22）

This“c1uster　of　ideas”ca皿be　summarized　as　fo11ows＝“Ian馴age　use　is　a　form　of　social

beha刊。r．．．，discourse　m㎡ntains　and　extends　a　group’s㎞ow1edge．．．，and　discourse　is

epistemic　or　constitutive　of曲e　group’s㎞ow1edge”（Swales，1990，p．29；批er　Herzberg，

1986）．This　third　c1出m　is　expressed　in　a　slightly　different　fom　by　BizzelI：

1n砒e　absence　of　consensus，let　me　o丘er　a　te他Ove　de丘nition：a‘discourse　co㎜uni蚊’is　a

group　of　people　who　shaエIe　certain　I；mguage－using　practices－These　practices　can　be　seen　as

conventiona批ed　in　two　ways．S蚊Hs廿。　conventions　re馴1ate　soci3王interactions　both　within　the

group　and　in　its　dealings　with　outsiders：to　this　extent‘discourse　communi蚊’borrows　from凸e

loc1ol㎞gui1廿。　concept　of‘lpeech　co㎜m蚊’．刈10，canonical㎞owledge　regulatel　the　world－

views　of駆。up　members，how　they　inte叩ret　experience；to　this　extent‘d三scourse　communi蚊’

borrows　from　the　literaエy－critical　concept　oピinterpretive　communi蚊’。（cited　in　Swales，1990，p－

29）
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　　　　Like　the　concept　of　discourse　community，the　term身mm　also　su価ers　from“variable　and

uncert㎡n　usage”（Swales，1990，p．1）：It三s“a　fuzzy　concept，a　somewhat1oose　term　of　art”

（ibid、，p．33）which　is　d岨icult　to　c1ass町because　genres　themselves　are“unstab1e　entities”；

i．e、，“the　number　of　genres　in　any　socie蚊is　indeterminate　and　depends　upon　the　comp1exi蚊

and　diversi蚊。f　socie蚊”OWller，1984；cited　in　Swa1es，1990，p．43）：

A　genre　comprises　a　class　of　communicative　events，the　members　of　which　share　some　set　of

communicative　purposes－These　purposes　are　recognized　by由e　expert　members　of　the　parent

discourse　community，　and　thereby　cons缶tute　the　ratio皿3je　for　士he　genre－This　ratio工〕a］e　sl］apes

the　schematic　slmc㎞re　of　discourse　and　i皿日uences　md　constrains　choice　of　content　and　s蚊1e．

Communicative　pu叩。se　is　both　a　privileged　criterion　and　one　that　operates　to　keep　the　scope　of

a　genre　as　here　conceived　narrow1y　focused　on　compaエab1e　rhetoric証action．In　addition　to

pu叩。se，exemplars　of　a　genre　exhibit　various　pattems　of　simi1ari蚊三n　terms　of　structure，s蚊1e，

content　and　intended　audience－If　a11　high　probabi五蚊expecta廿。ns　are　reaIized，the　exempIar　wm

be　viewed　as　proto帥ica1by　the　parent　discourse　commun蚊一（op．cit．，p．58）

Because　di」ミferent　genres　（e．g．，research　aれic1es，business　le廿ers，editoria1s，presentations，

曲eses，books）have　d岨erent　sets　o｛communicative　pu叩。ses，血eir　schemahc　stmctures　are

d迂ferent．Moreover，there　can　be　subgenres　within　genres，such　as曲e　research　article

being　comprised　of　subgenres　such　as　the　sumy　artic1e，the　review舳。le，the　state－of－the－

art　article，‘㎜d　so　on．Genres　also　tr‘㎜scend　individual　languages　and　national　borders．As

Widdowson（1979，p．61）points　out，“1slcien冊。　exposi廿。n　is　structured　accOrding　tO　certain

pattems　of　rheto㎡c釦。rganization　which，with　scme　tolerance　for　individual　s蚊1is廿。　v㎞adon，

imposes　a　co㎡ormi蚊。n　members　of血e　scien舶。　communi蚊no　matter　what　language　they

happen　to　use．”Moreover，the　existence　of　these“transnational　discourse　communities”in　a

v㎡de　range　of　scient固。　disciplines　“is　likely　to　lead　to　universalistic　tendencies　in　research

genres”（Swales，1990，p，65）．

　　　　州though　one　of　the　principal　aims　of　genre　analysis　is　to“gain　insights　into　the　nature

of　genre　that　will　be　usefu1in　ESP口、e．，EAPl　materials　writing　and　teaching”（Dudley－

Ev㎜s，1987；cited　in　M最m喝aer，1991，p．176），recent　research　approaches　have　also

attempted　to　correlate　linguistic　features　of　texts　wi㎞humεm　cognition，explicitly　lin㎞ng

　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　12
genre　analysis嚇th　schema－based　approaches　to　reading　research．　For　example，Hewings

and　Henderson　（1987）conducted　a　study　on　the　reading　comprehension　difficulties　of

students　who　were　u鮎amiIiar　w1th　（i．el，had　no　schema　for）academic　w砒ng．Their

conc1usions，which　highlight　the　con血ections　belween　genre　analysis，schema　theo印，and

pedagogy，suggest　that　instmction．which　includes　a　concen廿ation　on　macrostmctur副

e1ements，combined剛th　an　emphasis　on1exicaユsign疵ng，can　be　e丘ective　in　enhanc㎞g曲e

reading　e冊。iency　of　such　students　（ibid．，P．173）．

　　　　As　Swales（1990，p，81）points　out，a　genre－based　approach　to　academic　writing　pays

particular　a杭enhon　to　the　rhetoricaI　organizahon　of　texts，and　this　a1so　concerns　“the　role　of

∫c加mα切，their　characteristics　and　their　re1ationships　to　genre　acquisition．”From　this
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perspective，　the　concepts　of　discourse

functioning　in　the　folIowing　way：

co㎜uni蚊and　genre　can　be　seen　as　interlocked，

Discourse　commmi衛es趾e　sociorhetorical　ne㎞orks　that　fo㎜in　order　to　work　towds　sets　of

common　goals．One　of曲e　characteristics　that　estabHshed　members　of　these　discourse

commmities　possess　is　famili㎞蚊with　the　p㎞cu1別genres　that　are　used　in　the　communicative

杣rtherance　of　those　sets　of　goals．　In　consequence，　genres　are　the　properties　of　discourse

communities；that　is　to　say，genres　belong　to　discourse　communities，not　to　individuals，other

kinds　of　grouping　or　to　wider　speech　communities．．。．Genre一晩e　communicative　events（md

perhaps　others）consist　of　texts曲emselves（spoken，written，or　a　combination）plus　encoding

and　decoding　procedures　as　moderated　by　genre－re1ated　aspects　of　tex甘。le　md　tex←en㎡ronment。

．11ユe　acquis出㎝of　genre－skills　depends　on　pre㎡ous㎞ow1edge　of　the　world，giving㎡se　to

cm士e倣∫c加mα妨，㎞owledge　of　prior　texts，9iving　rise　to力γm〃∫c伽例αfα，and　experience　with

appropriate　tasks．（ibid．，pp．9＿10）

In　other　words，our　assimi1ated　life　experiences　give　rise　to　content　schemata，whiIe　our

prior　experiences　with　texts，both　oral　and　written，pro切de　informatioh　stmctures　and

rhetorica1e1ements　which　give　rise　to　forma1schemata．This　prior　know1edge　of　the　wor1d，

and　of　texts，not　only　a11ows　us　to　interpret　facts　and　concepts（i．e．，content），bht　a1so　ca11s

up　“interactive　procedures　and　routines”which　have　been　given　a　wide　range　of　labels，

inc玉uding　scripts，scen㎞os，丘’ames，and　routines．Know1edge　of　such　procedures　derives

廿。m　bo曲non－verba1and　verba1experience　in　terms　of　prior　texts，as　wen　as　from　prior

脆experiences，giving　rise　to　the　fo㎜ation　of　formal　schemata，or“bac㎏round㎞ow1edge

of　the　rhetorica1structures　of　d舐erent蚊pes　of　texts”　（Carrell，1983，p．31）．Content　amd

formal　schemata　thus　interact　to“contribute　to　a　recognition　of　genres㎜d　so　guide　the

　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　1呂
produc廿。n　of　exemp1ars”（ibid．，p．86）．When　content　and　form　are　fami1iar，texts　wi11　be

easily　accessib1e，whereas　when　they　are　not，texts　will　be　re1atively　inaccessible＿in　the

latter　case，“rhetorical　form　is　a　signi血。a皿t　factor，more　important　than　content，in　the

comprehension　of　the　top－1eveI　episodic　structure　of　a　text”（Carren，1987，p．476）．

4．　Conclusions＝1ntegrating　process　and　prodUct

　　　　In　summaW，there　are　a　v弧iety　of助仰。αc加∫to　teaching　EngIish　L2composition，a11of

which　aコre　based　on　“theoretica1positions　and　beliefs　about　the　nature　of1anguage，the

nature　of1anguage　leaming，and　the　applicabi1ity　of　bo曲to　pedagogica1methods”（Brown，

1987，p．51）．For　the　past　three　decades，there　has　been　a　heated　and　sometimes　vitriolic

debate　taking　place　in　the　English－spea妃ng　world　about　the　way　writing　sb11s　shou1d　be

taught　that　centers　on　lwo　basic　approaches　to　the　teaching　of　composition，most　o血en

described　as　process　vs　product．At　present，however，there　is　a　growing　consensus　among

witing　experts　that　the“radicaI　dichotomization”created　by舳s　po1趾i蚊is　comte叩roductive

・・dmi・1・・di・g，・…1ti・gi・…xt・・＾・ly・・g・廿…∬・・t㎝th・di・・ipli・…　d・…i㎎“・

great　deaI　of　insecuri蚊and　con蝕sion　among　ESL　composition　teachers”（Silva，1990，p．18）1
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　　　　In　fact，it　is　becoming　increasing1y　evident　that　effective　wri廿ng　instruction　requires　the

integration　of　both　points　of　view．As　Kaszubski（1998，p．173）obsemes，“a　number　of…

authors　have　recently　spoken　in　favour　of　keepi皿g　the　baIance　between　process　and　product，

且uency　and　accuracy，and　content　and　form．”Kaplan（1988，p．296），for　examp1e，points　out

that　a　composition　is“a　product　arrived　at　through　a　process，”whi1e　Purves　and　Purves

（1986，p．184）maintain　that　in“a　cultural　approach．to　writing　we　cannot　disentangle

‘Process’丘。m‘Product’”because　in　viewing　writing　as　a　culturally－detemined，cognitive

activi蚊，the　act　itse止f　becomes　inextricab1y　linked　to　its　results．An　increasing　mmber　of

composition　textbooks　are　also　being　written　from　a　similar　standpoint，as　exemp1冊ed　in　the

introduc七〇n　to凧κ伽foあe　Reαd：‘The　methodo1ogy　is　a　b1end　of　both曲e　process　and

product　approaches　to　writing．The　process　approach　encourages　students　to　develop　their

thinking　about　a　topic．The　product　approach，relying　hea洲y　on　student　essays　as　mode1s，

helps　w舳ng　students　meet　the　expectations　of　educated　native　speakers　of　Englisb”

（Smalzer，1996，pl　v）．Textbooks（lesigned　for　teacher　training　and　development　are　also

advocating由at　composition　teachers　maint討n　a　bal㎝ce　between　process　and　product，as

well　as　be1ween　content　and　form，as　illustrated　by　the　fo11owing　exce叩t廿。mλCo㈹e切

工αmgmgeTmc〃mg：

The　pu叩。se　of　writing，in　pri1ユ。iple，is　the　expression　of　ideas，the　conveying　of　a　message　to

the　readerj　so　the　ideas　themselves　should　arguab1y　be　seen　as㎞e　most　impo就mt　aspect　of

the　wdting．On曲e　other　h…md，the　writer　needs　a1so　to　pay　some　attention　to　forma1aspects：

neat　hmdwriting，correct　spe11王ng－and　pmctuation，as　we11as　acceptable　grammar　and　carefu1

se〕ecdon　of　voc3bu1a収．This　is　because　much　higher　s締ndards　of　lang日3ge　are　norm最1y

demanded　in　wri廿ng　than　in　speech：more　care他1constmctions，more　precise　md　varied

vocabu1町，more　correctness　of　expression　in　general．刈so，缶e　s1ow㎜d　re刊ective　nature　of　the

proce§s　of　wr枯ng　in　itseπenab王es　the　writer　to　devote七me壬md　a廿en丘。n　to　formal　aspects

duri」ng　the　process　of　production＿。One　of　our　problems　in　teaching　writing　is　to　maintain　a制r

balance　b肺een　content㎜d　fom　when　de拍ning　our　requirements　and　assessing．（Ur，1996，p．

163）

It　would　thus　seem　that　the　distinction　be耐een　these耐。　positions　has　been　overs岨ted，

and　that　the　process／product　debate　h主s　produced　a制se　and　mis1eading　dichotomy（Spack，

1988，p．29），“a　strawmaI1which　has　been　created　by　some　composition　researchers”that

has1i社1e　relevance　to　students’actua1writing　needs（Grabe　and　Kap1an，1996，p．34）．

　　　　Neve㎞e1ess，at曲e　universi蚊1evel，where　the　deve1opment　of　academic　writing　sb11s　is

the　primaq　objective，an　appropriate　balance　between　process　and　product　perspectives　is

important　in　estab1ishing　an　e血ective　teaching　methodology．At　the　te村iary　level，“composi－

don　instmction　which　concentrates　on　the　academic　essay　provides　the　basis　for　a11　other

forms　of　academic　writing”（Smalzer，1996，p．v），and　as　Kaszubski（1998，pp，173＿174）

points　out，“the　academic　approach，with　its　pragmadc　emphasis　on　conventionali蚊，has　a1ot

to　offer　to　advanced　EFL1eamers，who，themselves，are　often　universily　students　expected

to　comply　with　academic　standards口nl　essay　witing．”In　meeせng　these　standards，Leki　and
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Carson　（1997，pp．63＿64）question　whether　witing　that　makes　personal　experience　and

indMdual　seH－expression　（i．e．，expressMsm）the　primaW　focus　of　composition　instruction
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　14
rea1istica11y　prepares　s血dents　for　higher　IeveI　academic　work，　On　the　other　hand，as

Horowitz　（1986a，pp．141）　points　out，although　the　process　approach　is　not　in　itseH　a

comp1ete　theory　of　writing，it　does　o伍er　a　useM　co11ec廿。n　of　teaching　techniques　that　ca皿

have　bene丘。ial　effects　in　certain　contexts：

Multiple　dr批s？Of　course．Too　many　of　om　students　believe｛at　once　it　is　down　on㎞e　page，

their　jol〕is五nished．．．．Group　work？Certainly．0ur　students　surely　cm　teach　each　o血er　as　much

as　or　more　th盆n　we　can　teach曲em．Get　it　down　on曲e　page　md　then　organize　itP　This　wi11

he王p　some　of　our　students　prep肛e　for　some　academic　tasks，Choose　topics　of　persona1interestP

This　has　a1ways　been　an　e茄ective　technique　at　the1ower1eveIs．Gentle　peer　evaluation？Since

we趾e　teaching　a　deve－opmenta1skill，we　certainly　must　walk　the　li皿e　between　discouraging　our

students㎞th1ow　grades　a皿d　giving　them　a　false　impression　of　their　abilities．（ibid．，p．！43）

　　　　Rese趾。h　suggests　that　by　integrating　cognitive　views　of　process　writing　with　tex七

〇riented　（i．e．，product）　approaches　to　L2　composition　instmction，an　e世ective　teaching

methodo1ogy　cm　be　deve1oped　that　wiu　provide　solutions　to　the　academic　writing　di茄。u1ties

of　EL2students，especiany　at　higher　levels　of　acade狐ic　study．In　general，these　text－oriented

approaches　emphasize　linguistic　features　of　text　from　a　number　of　d岨erent　perspec宣ves　that

趾e“by　no　means　discrete　and　sequential”（Raimes，1991，p．412）．The　most　in且uential　of

these　approaches　inc1ude　contro11ed　composition，which　stresses　lexica1and　syntactic　features

in　witing；curre作traditional　rhetoric，which　emphasizes　discourse－level　text　stmctures；aエ1d

Eng1ish　for　Academic　Pu叩。ses，which　focuses　on　the　writer　as　a　member　of　the　academic

discourse　communi蚊．Spec血。　e1ements　of　each　of　these　approaches　can　be　of　va1ue　in

pro切ding　EL2students　with　instmction　in　academic　witing　at　the　universi蚊1evel：controned

composition　in　terms　of　remedia七〇n　re正ated　to　1ower－leve11inguistic　features；currenト

tradidona1　rhetoric　beとause　of　its　centra1　concern　for　“the　logica1　construction　and

am㎝gement　of　discourse　fo㎜s”（Silva，1990，p．14）；and　EAP　in　tems　oHts　focus　on

academic　discourse　genres　md　writing　tasks　designed　to　prepare　students　for　integration

into　the　academic　discourse　communi蚊．

Notes

1．Kehe　and　Kehe（1996，pp．！10＆112）state　that　college廿eshmen　in　the　US　will　nomally　t荻e

　　English101（essay－writing）and　English　l02（research－paper　w㎡ting），while　students　with“minimum

　　competency”s蜻I1s　wi11　be　p工aced　in　remedial一工evel　wriせng　courses，which　sometimes　a1so　ingorporate

　　EL2　students．In　America皿　colleges，students3re　said　to　write　an　average　of“eight　papers　of　1－5

　　pages　per（16－week）semester”in　Englishユ01，where㎞e　focus　is　o血en　on　the　basic　modes　of

　　writing　（ibid．）．Teachers　of　Eng1ish　102　provide　instmc廿。n　on　d血erent　aspects　of　research　paper

　　w舳ng，e㎜phasizing，in　p㎞cu1ar，the　abi1i蚊。f　students　to　paraphrase　and　syntheske　info㎜ation

　　廿。m　sources（ibid．）．Of　note　is　the　fact　tha士in　recent　times“remediaI　courses　in　composition　have
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　　doubled㎝d㎞p1ed　on　［American］universi畝・．campuses”Wa｝dさs　et　al．，1992，p．333），with　some

　　professors　c1aiming　that　nlany　Ame1づ。an　students　are　now　ente㎡ng　co皿ege　w吐hout　previous

　　experience　in　emp1oying　the　modes　of　writing，㎜d　others　ar胆ing曲3t“considering　the　lack　of

　　writing　done　in　Ame㎡c㎜high　schools　nowadays，as　many　as　haH　of．．．Americ㎜　students　could

　　probably　bene五t丘。m舳ng　m　ESL　Wridng　c1ass”（Kehe＆Kehe，1996，p．111）．Recent　statistics

　　seem　to　support　this　conten価。n；for　exampie，“the　Califomia　State　University　system　reported　in1998

　　［that］fo卿一seven　percent1of　its　incoming廿eshmen］鮎Ied　to　pass　m1entry－leve11Eng1ish　placement

　　test”（Moving　on，2000，p．7）．Due　to　ongoing　budget　cuts　in　higher　education，a　pa社em　that　has

　　a1so　been　deve1oping　in　many　American　universities　is　the“blulTing　of血e　distinction　between　ESL

　　writers　md　Ll　basic　writers，ヨ’wi曲m㎝y　campuses　o岱er…ng　wi七ng　courses　that　am最gamate　the耐。

　　types　of　course　（Santos，1992，P．12）一

2．Santos　（1992，　PP．　2－3）　Provides　a　1ist　of　current　titles　of　books，journal　articles，　and　conference

　　presentations　in　support　of　this　contention：“Composing　Ourse1ves：Po1itics，Commitment，㎝d　the

　　Teaching　of　W㎡ting”（Lmsford，1990）；m　Soc〃眺侶∫o〆附脇＆．Po㈱c∫α〃P召dαg卿（Fox，1990）；

　　“㎞etoric　and　Ideology　in　the　Wri廿ng　Class”（Berlin，1988）≡丁加∫o伽Cm∫サmcオゴm〆㎜肋例

　　Comm洲ωf伽（㎞oth＆Rubin，1988）≡“Writing　as　an　Act　of　Power：Basic　W舳ng　Pedago酊as

　　Soci最Practice”（Purdue，／984）；“The　Po－itics　of　Literacy’’（Rouse，1979），and　so　on－

3．Hosbaum　states　that．．．

　　　　　　　　．1Bri七shエuniver昌ities目re呂。cepting　students　at　a　level　of　liter乱。y㎞a士would　not　have　been　permi廿ed　as

　　　　　　　recently　as　ten　ye肛s　ago．Academic昌are　p㎡marily　concemed桐tb　their　own趾eas　of　s1■1dy㎜d　h日ve雌1e

　　　　　　　盲me　to　assess　E皿gコish　prose　compositio皿．The　s伽den士刺1be　pe皿3］ized並he　c㎜刀。士wjte　cobereηtly　uエlder

　　　　　　　examina也。n　conditions≡yet　his　previous　c止。ums軸。es　of　educ日tion　may　well　have　protected　him廿。m　ever

　　　　　　　丘nding　out　what　coherent　expression　entails．．．、StLldents　who　h且ve　never　been　t纈ught　to　write　ordered　prose

　　　　　　　日re　expected　to　write　ordered　prose日t　miversi敏【and］冊e　provision　of　courses　to　improve　Ll　s血dents’

　　　　　　　stmdards　rom㎡ns　p日tchy：some．．．m日ko　spec舶。　pro㎡sion，whi－e　o曲e㎎pretend出。　prob五em　does　hot　exist．

　　　　　　　（1984，pp．72＿73　＆　75）

4．Jorda■1（1997，p．2）states　that　in　UK　universities　these　courses“are　normally　mn　byしnguage

　　Cen位es，English　Language　O＝eaching）Centres　or　Units，or　departments　with　v砒ious　other　broadly

　　simiI㎜names．亙they　are　not丘ee－st㎜ding二the　majori蚊are　located　in　Departments　of　Eng1ish，

　　Lin釦sOcs，（Modem）Lm製ages　or　Educati㎝．”

5．Traditiona1methods　of　teaching　L1witing　were　criticized　for“radicaIly　dichotomiz離ng1form丘。m

　　‘content’．．．and　emphasiz1ing］stmcture：sentence　structure，Paragraph　stmcture，essay　structure，even

　　the　proper　stmc耐es　for　term　papers，business　le耐ers，resumes．．．”（Coe，1987，p．14）．Behind　this

　　emphasis　on　stmcture，is　the　metaphor　of“form1as1aω〃α伽肝to　be五11ed”（ibid．，p．！5），but　the

　　question　of　subst≡mce　is　avoided　by　de五ning“content”as　outside　the丘e1d　of　composition（ibid．，p．

　　16）．Coe（ibid、，p．14）provides　a　brief　historicaI　o皿t1ine　of　the　faiiings　of　this紅aditional　model　of

　　wdting，and　the　development　of　new　approaches　emphasizing　composition　process：

　　　　　　　口t　was　assumed也at］並the　proper　forms　were　de丘ned，they　cou1d　l〕e　described　目nd　exemp1冊ed　for

　　　　　　　s血dents．A肚er　students　wrote，they　could　be　shown　where　their　wi七ng制1ed　to　m纈tch　the　ide釦forms．A皿d

　　　　　　　then，曲e　fo㎜釦ists　hoped，students　would　correct　their　wi廿ng　to　create　a　be世er　match．U皿fortumte1y，most

　　　　　　　students　f日iled　to　do　this　because　the　form纈衙sts　to1d　them　only　m刎to　do，not　also免m　to　do　it．Until　a

　　　　　　　few　decades　ago，however，1土1is　was　not且m到。r昌。cial　prob1em　l〕ecause　such　students　also　fai1ed　to　stay　in

　　　　　　　school．刈t110ugh　d3値vaW丘。m　country　to　coun師md　region　to　region，we　may　s㎡e1y　say曲at　only批er

　　　　　　　World　W肌工1do　ev㎝ba亙the　s血de皿士s　who　s肱rt　gr目de㎝e　complete　bjg止scbool．But㎞e皿radical　changes

　　　　　　　in　the　nature　of　work　and　o㎞er昌。cia1rea1ities　led　to　dec1ining　drop－out　rates・and　increasing　post一昌econd鉗y

　　　　　　　em＝o1㎞ent，creating　a　need　for　a　pedagogy曲at　would　work　with　students　who　used　to　disappe肛before

　　　　　　　senior　high昌。hool．．．．

　　Hebror1（1984，p．87）concurs：

　　　　　　　The　basic　problem．．．grew　out　of砒e　mass　nature　of　Americ3n　conege　education．As　enrolments　incre日sed　a11d

　　　　　　　as　more　groups　within　the　popu1且tion　came　to　attend　co11ege，it　became　increasingly　obvious曲at血e
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　　　　　　　sophistic3ted　elabor目te　speech　and　w㎡ting　skills曲at　iエlstructors　tr且dition釧y　expected丘。m　s血dents　were　just

　　　　　　　not　behg且。quired　by　mmy　freshmen．Responses　to　the’events　of［the1960s］L楓㎜a七ve　ac廿。n，open

　　　　　　　colleges㎜d曲e　like＿日11simply　broug1ユt　in　more　md　more　students　who　just　cm肋刑。f〃η．施．

6．For　a　sIigh廿y　d冊erent　four－paエt値xonomy，see　Raimes，1991．

7．T㎡mbur（1990，pp．669－670），a王eading　advocate　of　social　constructionist　theory　and　its　appHcations　in

　　co／1aboTa廿ve　leaming，argues　in　reply：

　　　　　　　me｛act　o｛the　matter　is曲at　the　intellec㎞a1conte対。f　compos識。n　s血砧es　h日s　chmged　over血e　past缶ve

　　　　　　　or　ten　years　as　teachers，t1ユeorists，rese肛。hers，md　program　adminis廿ators　have　found　usefLll　some　of　the

　　　　　　　ide日s3nd　insig1ユts　contained　in　contemporaW　critica1theoW，whether　feminist，poststructur日1ist，neopragmati昌t，

　　　　　　　or　neoM㎞st．．．．Some　teachers．．．do　indeed　want　to　do　more　tllan1ユelp　students’enjoy　w舳ng　and　reading’．I

　　　　　　　see　wri七ng　md　reading　as　powe山1tools　for　students　to　gain則eater　con1コrol　over　t1ユeir1ives　a皿d　to　add

　　　　　　　their　voices　to　the　ongoing　debate　about　our　commmal　purposes．

8－A　r3血。f　recent　publications，for　ex㎜ple，has　decried　the　encroachment　of　the　poIi廿。a正md

　　ideo1ogical　agendas　of　socia1construction三sm　into　the　reaIm　of　science．Authors　such　as　Gross㎝d

　　Levitt（1994），Gross　et　al。（1996），㎜d　Soka1and　Bricmont（1998），denounce　contempor町。u1tura1

　　曲eories　which　cIaim曲at　physicaI　reali蚊is　a　social　a」nd1inguistic　construct　Iarge1y　determined　by

　　dominant　ideologies，and肛gue　that　as　hummists，social　scienti；ts，and1iterary砒eorists　on　the

　　academic　left　deconstmct　scienti丘。　texts，principles　and　practices　that　underhe曲e　whole　histoW　of

　　westem　scient血。　achievement　are　now　under　a廿ack，with　faエmore　serious　potential　consequences　for

　　westem　societies　th；m　the　current“political　correctness”debates　currently　being　waged　on　universi蚊

　　c3mpuses．

9．Horo耐tz（1986a，p．143）also　speaks　for　a　good　mmy　practit三〇ners　in砒e丘e王d　when　he　asks：

　　　　　　　Who　are　we　to　try　to　change　the　value　s1加。tures　of　our　studentsP　Mmy　of　our　s血dents，for　better　or　for

　　　　　　　worse．have　been　h王gh1y　conditioned　by　the　demands　of㎞eir　native　educ目tion　systems．．．．This　m且y　o旋nd

　　　　　　　some　teacher昌’㎞m㎞s七。　sensibi皿七es目nd㎜y，according　to　ce竹ain　Westom　psychologica1曲eories，prevent

　　　　　　　these昌加dents丘。m　re日。hing㎞eir制1humm　poten廿al，1〕ut．．．we，as　te3cher昌，would　be　be廿er且dvised　to　tap

　　　　　　　into　the　mo廿vati㎝behind　it　than　to　try　to　restruc杣re　our　students’thought　p日ttem昌．

10冊ere　is　sti1I　a　good　deaI　of　disagreement　with　regard　to　de丘niせ。ns　of　these　categories．According

　　　to　Swales，however，WAC　and　EAP　can　be　seとn　as　se㎞㎎拙erent　populations，although　there　is

　　　cert註in1y　some　overlap＝in　the　former，mosuy　native－speホing，universi蚊undergraduates　in　English－

　　　speaking　coun紅ies；in　the　latter，predominantly　non－native　speakers－in　educational　institutions

　　　throughout　the　world，rmging丘。m　pre－co11ege　sl■1dents　to　senior　professors（1990，p．6）．Malmkjaer

　　　（1991，p．176）　also　places　genre　analysis　“within　English　for　Spec血。　Pu叩。ses　（ESP）　oriented

　　　studies．”

11“［T］he　fact　that　English　now　occupies　m　ove正whe1ming1y　predom三nmt　roIe　in血e　intema廿。nal　world

　　　of　scho1班ship　ミ㎜d　research．．．ent射1s　that曲e　coming　generation　of　the　world’s　rese趾。hers　and

　　　scholars　need．．．to　have　more　than　adequate　professional　s妃11s　in　the亙ng1ish　1anguage　if　that

　　　genera七〇n　is　to　make　its　way初thout　hnguistic　disadvantage　in　its　chosen　world（Swales，1990，p－

　　　10）．”Moreover，the　highest　expecta廿。n　of　instmc七〇n　in　EL2programs　is“to　raise　the　leve1of　the

　　　students’la■1卵age　pr〇五。iency　to　somewhere　fairly　c1ose　to　that　of　an　average　native　speaker．一．”（i．e一，

　　　na尚ve　speaker　competence　is　a　point　of　arriv釧）．But　in　the　research　world，“the　aim　is　to　he1p

　　　peop正e　achieve　a　leve1of　competence　that，in　career－related　genres　at1east，su11Passes　that　of　the

　　　average　native　spe3ker．”mis…s訂。hieved　when“non－native　spe荻ers　can　operate　as　members　of　the

　　　angIophone　discourse　communities血at　most　likely　dominate血eir　research皿e日s．’’Thus，genre

　　　anaIysis　is　concemed　with　adv㎜ced　English　in　an　“ac3demic　climate　that　gives．．．weight　to

　　　pub1ication　and　presentation．．．，　increas王ngly　at　the　graduate　student　Ievel”　（ibid、，　pp．　10＿11）．　In

　　　addition，the　academic　world　itse亙　is　“dMded　into　p㎡洲1eged　researchers　and　unprMleged

　　　instmctors．”E廿。rts　to　provide　instmction　in“senior　genres’’（in　order　to　go　up　the　academic

　　　Iadder）are　important　because　they　can　provide　inδividuals　wi出the　ski11s　needed　to　escape丘。m

　　　“the　ivory　tower　ghetto　of　remediation．”皿ユerefore，the　research　article，in　particu1班，can　be　seen　as
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　　　a　genre－based　vehicle　for　a廿aining三nf1uence三n　higher　p1aces　（i1〕id．，p．10）．

12．Hewings　and　Henderson　de丘ne　the　assumptions　underlying　schema　theo町as　fonows：

　　　　　　　Sc1ユemat且肛e　abs胞。t　generic　concepts　constructed　in　the　mind　on　the　basis　of　patterns　of　experience．．．．

　　　　　　　They　are　stored　in　long　term　memoW　and　may　be　perceived　as且廿日mework　we　c目11up　to　help　store　new

　　　　　　　ideas邊nd　i㎡ormation．H　appropriate　schemata　are　already　stored　in　the　br㎡n　it　is　an　easier　ma廿er　to

　　　　　　　activ丑te　them　thm　to　try　to　establish　new　concepts　and　ide日s　on　a　sketchy　or　non－existent　iound註tion．（1987，

　　　　　　　P．167）

　　　Swオes（1990，p．81）also　states　that一。．

　　　　　　　　．1t1he　concept　of　schema挽was　introduced　by　Ba池血目s　long　ago　as1932to　exp1記n　how　the－i㎞o㎜ati㎝

　　　　　　　carried　in　stories　is　re㎜ra皿ged　in　the　memories　oi　readers　or　Hsteners　to丘t　in　wi冊their　expectations．In

　　　　　　　Bart1ett’s　experiment昌Bri七sh　sl■ldents　re－inte叩reted　Apache　fok－t目1es　so曲at㎞ey趾ed　in　wi血their　own

　　　　　　　schemata，or　prior㎞owledge　structures，based　on　their　Europe㎝folk一抽1e　experiences．Since也en　there

　　　　　　　have　been　m㎜y　fLlrther　s血dies　in　both　Lユand盤。ontexts　that　have　sho1m　tllat　hum3n　beings　consistently

　　　　　　　overlay　schem池　on　events　to　邑1ign　those　events　wi血　previousIy　established　p鮒erns　of　experience．

　　　　　　　㎞owledge㎜d　belief．

13．According　to　C㎜re11（1983，p．87），the　ways　in　which　these耐。　types　of　schemata　interact　is　s台11

　　　jncomp工etely　understood，however：

　　　　　　　エT］he　more　serious　problem　is　how　to　measure　the　sep肛ate　or　intemctive　con血ibutions　of　both　content　and

　　　　　　　formal　schemata　when　considering　the　processing　of　m値rally－occuπing　texts．．．in　natur目1．．．settings．In　other

　　　　　　　words，rea－peop1e　in　rea11angu3ge－processing昌ituations　encounter　texts　which　have　simu1taneously　a　content

　　　　　　　expressed　in邊giv㎝rhetoric射form．Wh3t　we　need　to㎞ow．．．is曲目上the　rela士ive　c㎝tributi㎝s　are　of　bo曲

　　　　　　　prior㎞ow1edge　in　tbe　content肛ea　as　well　as冊e　prior㎞owledge　of血e　rhetorical　form

14．Leh　and　Carson（1997）a1so　point　out　that“what　is　valued　in　writing　for　writing　c1asses　is　d甜erent

　　　丘。m　what　is　va1ued　in　writing　for　other　academic　courses”（p．64）一They　report　that　even　in　EAP

　　　c王asses52％of血e　wi廿ng　assigned　were　persona］“in　the　selユse　that　the　source　of　informa廿。n　for

　　　these　assignments　was　persoml　exper王ence　md　knowledge．Only7％of　the　writing　topics　assigned

　　　in　other　courses　were　primari1y　persona1；these　topics　drew　instead　upon　information　students　were

　　　to　gather廿。m　some　source　text　extemal　to　the吐pers㎝al　experience　md　know1edge”（p．42）．
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