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INTRODUCTION

The theory underlying the Extensive Reading (ER) approach in EFL
and ESL lies in an understanding of basic human motivation: People pur-
sue things that they enjoy, and avoid the things that they do not - that is,
if they have a choice in the matter. Admittedly, this explanation is sim-
plistic, for factors other than pleasure motivate people. The sense of fulfill-
ment and confidence that comes with achievement, a desire for self-
determination, and greed - doing what one must to get what one wants -
are also powerful motivators. Schools and teachers at all levels in Japan
and elsewhere in Asia have been, in recognition of this "pleasure principle,"
increasingly including at least some ER-like elements as part of their EFL
curriculum. This author is one of those teachers. But ER is no panacea,
and is not without its critics. Administrative gatekeepers in many schools
see ER as an administratively burdensome and costly exercise that is diffi-
cult to test and measure progress, and irrelevant to the test-preparation
paradigm so dominant in Japanese schools. Some critics in academia chal-
lenge the learning gains claimed by ER proponents. This author set out to

see where his students fall in amidst these various claims. He conducted a
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series of classes based on an ER approach but with oral communication ele-
ments. The objective was to determine the gains (if any) in reading flu-
ency, students' attitudes towards reading grader readers as a method for
English learning, and their attitude toward various activities but particu-
larly toward reporting about their book to fellow students. This is the

second of a two-part report from the same study.

RESEARCH REVIEW

Numerous studies regarding the learning benefits of ER have demon-
strated gains in reading speed, comprehension, motivation, and increased in-
terest in L2 reading by students (Jones, 2008; Kusunagi, 2007; Murphy,
2007; Lemmer, 2006; Day & Bamford, 1998; Mason & Krashen, 1997a;
Nation, 1997; Contantino, 1994; Elley & Mangubhai, 1983). Success in devel-
oping L2 competence must, of course, derive from motivation. Motivation
theories abound regarding what pushes or pulls students to seek (or reject)
acquiring competence in a foreign or second language. Most theories ad-
vanced today are rooted in the expectancy-value theory which holds that
"behavior (is) determined by the expectance of success, the value of incen-
tives, the need for achievement, and the fear of failure." (Apple, 2005).
Studies by Apple, 2005; Day & Bamford, 1998; Mason & Krashen, 1997a and
others report on the various theories of motivation and what motivates
students to read in English.

One finding that appears consistently in the research, and in this
author's experience, is the surprise and satisfaction that many first-time or
reluctant L2 readers experience when they finish their first graded reader
(GR). Many are surprised that they finished, that they understood the

story, and that they enjoyed the experience. Their confidence rose and their
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resistance to reading in English receded. Having succeeded once, many are
motivated to try again. While this increased level of motivation is relatively
easy to maintain during an academic semester, motivating students to read
voluntarily is a bigger challenge. Students often report in surveys that
they would like to continue to read in English on their own, but the num-
ber that actually do so is considerably less. In Burke (2006), 53 percent of
students said that they "want to" read in English, and 95 percent "will con-
tinue to read” in their free time. Enbody (2005) found that 78 percent of his
respondents said that they would continue to read GRs on their own time.
However, he then found that 35 percent had read books in English during
vacation. That gap between intention and actual follow-through should not
surprise nor discourage teachers or administrators. On the contrary, these
findings are both revealing and encouraging in two ways. First is the fact
that so many students indicate a willingness to read GRs independently.
The other revealing point is the finding that some (Enbody's 35 percent, for
example) actually do read independently. Unfortunately, the other studies
did not ask about actual independent reading behavior. But Enbody's 35
percent is impressive. It is worth wondering what percentage of students
read their conventional, skills-based intensive reading textbook on their
own time. Experience suggests very few.

Students often attribute the drop-off in reading books in English (RBE)
after their English class is finished to lack of time, access, and resources.
This highlights the importance for schools to design a curriculum that in-
cludes ER systematically and thoroughly, rather than in the one-off way
some universities presently include it. Repeated exposure is essential for
maintenance of gains in vocabulary, fluency, appreciation, and other bene-
fits. (Day & Bamford, 1998; Nation, 1997; Krashen, 1997a,b).

Many studies (Jones, 2008; Kusunagi, 2007; Lemmer, 2006; Hayashi,
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1999; Day & Bamford, 1998; Mason & Krashen, 1997a; Nation, 1997). about
attitude show a positive attitude toward ER classes and GRs. Students
with high intrinsic motivation naturally like the experience of RBE. In re-
gard to less-motivated students reporting positive attitudes - the "converts"
we might call them for the purpose of this paper - their positive feelings
are primarily due to the satisfaction they felt at their unexpected accom-
plishment. But many converts stop RBE when the motivation provided by
an instructor's homework assignment ceases. But this stoppage should not
necessarily be understood to mean that they do not like reading GRs. The
students' reading success, as well as the opportunity to practice English in
a way that allows them choice, independence, and pleasure (a pedagogy
polar opposite of traditional English reading classes) generates the positive
attitudes and intentions mentioned above, and also introduces students to a

different way of developing their English proficiency.

Oral and writing activities in an ER approach

The value of an ER approach comes not only from the benefits gained
by reading, but from follow-up activities in the classroom. Findings in
Day & Bamford (1998) and Kusunagi (2009) reveal the value of written re-
ports as a follow-up to their GR. Such reporting allows the teacher to
monitor progress and students' attitudes. These reports also allow students
to interact retrospectively with the story, the characters, and the grammar
and vocabulary. Another effective - and popular - type of activity is group
or partner discussions of the stories. These allow students the opportunity
to recycle vocabulary and grammar, engage in oral communication, and
"expand their views and share someone's experience through reading be-

cause they do not often contact people from other generations or in other
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social contexts." (Kusanagi, 2009).

THE ER CLASS

The classes in this study were a combination of ER and oral communi-
cation emphasizing communicative strategies (comm strats). The ER element
of the course focused on finishing a graded reader (GR) for homework most
weeks of the 15 week semester, and the student then writing a paragraph
summarizing the story and his or her response to it. In the activity "Book
Talk," students told a partner about the book for a few minutes, then
changed to a new partner. They changed partners 4-7 times. This took

about half of the class time.

THE STUDY

This is the second part of a study among first and second-year stu-
dents at a national university in western Japan. The first study (Murphy,
2006) reported, among other findings, average fluency gains of 24-31 percent
for students in those classes. The present study reports findings from exit
interviews conducted with students in three of the four classes that were
included in the original study: electrical engineers, humanities, and biol-
ogy/earth science. Students were asked to prepare honest opinions about
the ER class overall, and the associated activities. Additional questions in-
volved reading habits and favorite books, but this data is not included in
this report. Students were promised that comments would not affect their
grade. The interviews were conducted with groups of 2-4 students, for 10-
15 minutes in the language of their choice.

Due to the subjective nature of qualitative data, responses were entered
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into general categories of positive and negative. Each of these categories
was divided into class and activities. Positive/class responses were grouped
into enjoyed (the ER experience was positive), I like to read (likes reading
in general), speed/skill up, and other. Within positive/activities, subsec-
tions are: discussion good, chain story (a group writing activity), oral
strategies (communicative strategies), writing, and other. Negative/class
subsections are: prefer another (prefers oral English class to ER), more

talk (emphasizing oral communication), and other.

FINDINGS

Of the 131 comments in the interview transcripts that pertained to the
research question of this study, 75 percent were positive and 25 percent
negative. Enjoyed ER Class (47%) was the most-frequent response type.
Within that response type, seven respondents specifically said that the ER
element of the class was difficult, but interesting or enjoyable nonetheless
(appendix). Eighteen percent indicated some kind of achievement
(Speed/Skill Up) and 14 percent said that they would take the ER course
again. Twelve percent said that their liking of the course came from the

fact that they like reading.

Table 1. ER Experience Overall

Positive 75%
Negative 25
Total (n = 68) 100
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Table 2.
Enjoyed ER class
Speed/skill up
Would repeat
I like to read
Other
Total (n = 51)

Positive Class Comment

47%
18
14
12
20
100

Table 3. Negative Class Comment

Preferred another
More talk

Other

Total (n = 17)

47%
29
24
100

Table 4. ER Activity Opinion Overall

Positive
Negative
Total (n = 63)

65%
35
100

Table 5. Positive Activity Comment

Discussion good
Chain story good
Oral strategies
Writing

Other

Total (n = 41)

41%
24
7
7
20
100
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Table 6. Negative Activities Comment

More/other talk 32%
Partner 18
Story chain 14
Other 36
Total (n = 22) 100

Among the minority of negative comments about the ER class in general
was the feeling by 47 percent (from a base of only 17) who said that they
would prefer a different type of course - oral communication being the fa-
vorite. Twenty-nine percent said that they wished the ER course itself was
weighted more heavily toward conversation.

As for how the activities were judged, positive comments were made by
65 percent of the students. The favorite activity was discussion, which
meant primarily Book Talk, though there were other discussion activities
as well. The writing activity Chain Story was well-liked as well (24%).
Lastly, table 6 reveals the desire among the small negative ER experience
overall group for oral conversation. Eighteen percent were unhappy about

their partners, and 14 percent sited Chain Story as negative.

DISCUSSION

The 3-1 ratio of positive to negative comments reinforces ER propo-
nents claim that an ER approach is attractive to students, and it also coin-
cides with the findings in many of the studies mentioned earlier in this
paper. Additionally, only seven respondents claimed specifically that the
ER element of the class was difficult/enjoyed.  This suggests that most

students were reading at an appropriate level, which is a critical point if
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ER is to improve reading fluency. My review of the Student Reading
Records (not reported here) revealed that, indeed, most students felt that
the books that they read were "at the right level." Further, that this dif-
ficult/enjoyed subset of students were able to enjoy the class despite its
perceived difficulty is a positive, though this author is curious to know
how much the difficulty interfered with L2 development.

Further evidence that the ER element confirmed proponents' claims are
the two of the three remaining response types in the positive/class cate-
gory. Nine (18%) said that their reading skill improved and seven (14%)
said that they would take this class again, as opposed to only two nega-
tive/ class students (appendix) who would not take the class again, and six
saying that they would prefer a conversation class to ER. This finding,
however, does not necessarily suggest students' dislike of ER, for it is pos-
sible that they valued the course, yet still prefer an oral communication
class. A few comments to this effect can be found in the class/positive
category in the transcript notes (appendix). The 18 percent of the speed/-
gkill up responders sited various gains they experienced over the duration
of the course.

The last of the four identifiable response types, I like to read, is a
counter-weight to those negative/class students who prefer oral communica-
tion classes. It also offers a window into the kind of content students who
read prefer. While this study did not measure students’ attitudes towards
intensive reading or intensive reading courses, it is fair to assume that stu-
dents who say that they 'like to read' are referring to reading for pleasure
(probably in the L1), and not teacher-selected intensive reading homework.

Of the 41 comments in the positive/activities category, 17 (41%) identi-
fied the discussion activity being good. Second to that was chain story

(24%), the story-creating writing activity.
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CONCLUSION

The findings in this study confirm those of other researchers in EFL
environments at Japanese universities, and they again strengthen the argu-
ment that ER should be one of the cornerstones of L2 curriculums.
Students obviously enjoy - or prefer - oral English. But communicative ac-
tivities can easily be incorporated into an ER course, with graded readers
providing a treasure chest of content and ideas for discussion. Students also
enjoy feeling successful in the L2. That the subject matter is of interest,
and the language i1s within their range, provides the motivation to read.
The high levels of positive attitude toward this type of approach, when con-
sidered with the real reading gains measured in part 1 of this study, seems
to suggest that a communicative approach with ER is an obvious path to-
ward better student performance (versus intensive-only reading classes) and
attitudes toward reading in the L2 and the language and culture in gen-

eral.
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APPENDIX

Sorted by comment. (note: some comments abbreviated and/or summa-
rized for space.)

POSITIVE COMMENTS: CLASS

ENJOYED

ER CLASS
A3 | enjoyed Liked class. It was good for me. I can read many books.
Ab | enjoyed I enjoyed reading many books.
ATa | enjoyed Reading books was very good.

A8 | enjoyed [but...] | If everyone read the same book it would be interesting.

I liked class but I don't like (lack of) conversation. I want conversa-

Al4 | enjoyed ;
tion.

Al8 | enjoyed I really enjoyed this class. So I became to like English more.

I liked everything. This class was much better than high school

H16 | enjoyed Baiglidh,

H43 | enjoyed [but...] | ...I want more interesting books and different kinds of books.

H44 | enjoyed I would not change anything. It is good the way it is.

. Reading in H.S. was memorizing, etc. This class reading easy and fun,
HA4T7 | enjoyed

so enjoyed.
H48 | enjoyed Reading in English was not so difficult, so I enjoy it.
J7 | enjoyed Reading is important. Style of this class was very good.

J8 |enjoyed [but...] | ...I want more books - history, chemistry.., different kinds

K2 |enjoyed Fun. In Science class, we have to translate sentences
L1l |enjoyed Reading a book is interesting.
L2 |enjoyed Reading book interesting.
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. I enjoyed reading. J. education is writing so this class was good expe-

M32 | enjoyed .
rience for me.

A12 | difficult/enjoyed I'Xt first, I don't read English book because difficult,... [inaud] but I
liked books.

A21 |difficult/enjoyed| ... the books I read are difficult, but interesting.

A22 | difficult/enjoyed| I enjoyed it, but new vocabulary is difficult to explain.

A23 | difficult/enjoyed| It was difficult, but I enjoyed it.

A32a | difficult/enjoyed| Reading books and writing was difficult but very interesting.

H18 | difficult/enjoyed| Enjoyed it but it was difficult to talk at length about the book.

difficult/enjoyed| Reading was good. Difficult but tried hard because it was interesting.

I LIKE TO
READ

enjoy reading

Interesting because I like reading books. But I have little free time.

enjoy reading

I enjoyed this class. I like reading.

AlT |enjoy reading |I looked forward to this class. I like reading and teacher is kind.
I6 |enjoy reading |I liked reading, but not speaking.
. . I like reading more than speaking. Speaking, I have no control. Books
I7 |enjoy reading
are at my pace.
. . I like reading, but frustrated if there was too much work in other
H30 |enjoy reading
classes.
& TAKE AGAIN
J31 | would repeat Would take class again.
J32 | would repeat Would take class again.
K5 |would repeat Prefer ER to conversation (K6-8 prefer conv.) Would take class again.
M5 | would repeat I would definitely take this class again.
M6 | would repeat I would take this class again.
M7 | would repeat I would take this class again, too.
M8 | would repeat I want to take this class once more.

—179—




Ron Murphy

SPEED/SKILL

e
skill up Reading books helped my vocabulary.
. After 2-3 weeks, 50 pages no problem. My speed increased. I could
H29 | skill up . .
enjoy stories.
. I want to increase reading speed for TOEIC. Reading is very interest-
Jl | skill up .
ing.
. I didn't like E books befoe, but I learned in this class E. books interest-
J3 | skill up .
ing. Speed up.
J11 | skill up My confidence is up.
. I've never read E book for class. My vocabulary is poor. This was very
J14 | skill up
useful.
J22 | skill up Homework was difficult but good. My reading skill improved.
J26 | skill up When I finished a book, I said "tashika!" I did it!
I4 | skill up My reading speed increased. I want to read more.
\
N\ orzzr
Bl | motivation I read Secret Garden during vacation by myself.
. Good point was WBR. I can write many sentences. Bad point was si-
A4 | write
lent Ss
I5 | happy but... I like speaking more than reading, but I'm happy I took class.
J29 | 1* English book|I never read English novel, so it was fresh. So interesting!
Partner explanation interesting. I learned about other books I wanted
H9 | other to read
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POSITIVE COMMENTS: ACTIVITIES

DISCUSSION GOOD

Discussion good

Speaking about the book was difficult but fun.

ATb | Discussion good Book Talk very good. I want to know other's feeling.
A10b | Discussion good I want to listen to many things about the book.

All | Discussion good Me, too. [agrees with 10b]

Al3 | Discussion good ER was very interesting because I talked with partner.
A2la | Discussion good

A27 | Discussion good It is practice to speak one's opinion..,.

A29 | Discussion good Time for pair work was OK. More kinds of activity.
A40 | Discussion good

H17 | Discussion good [but...] |... I wanted to talk with more different partners.
H20a | Discussion good [but...] |If partner same level book, enjoyed. If not, not.

H38 | Discussion good I thought ER would only be HW, but talking was good.
A41 | Discussion good

Jb | Discussion good I enjoyed telling my idea. I liked it better than writing.
M1 | Discussion good I enjoyed talking about the stories

M3 | Discussion good [but...] | More time with each partner would be good.

M3$ | Discussion good Book Talk interesting. I like reading so I like talking.

CHAIN STORY GOOD

A24 | Chain story good I like to make a story

I8 | Chain story good I enjoyed the Chain story - I can learn spelling

110 | Chain story good I liked the Chain Story. It was fun.

J11 | Chain story good

J21 | Chain story good

J30 | Chain story good

M22 | Chain Story good I liked Chain Story. I like surprises.

M31 | Chain Story good This was good, but make it a longer exercise.

M33 | Chain Story good Each student had many opinions, so it was good for us.
M40a | Chain story good I enjoyed class, especially Story Chain and Book Talk
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\\\ ORAL STRATEGIES

comm strats useful

Conversation control techniques were useful

I9 |comm strats useful Communication techniques were very useful.
M37 | comm strats useful Strategies very important for us to talk with foreigner.
WRITING
A30 | Writing oppty wanted |I want more writing activities. We might need in future.
A32b | Writing interesting Writing was difficult but interesting.
K1 | WBR (written report) |good experience, but hard

N\ orsEr
A42 | 'Math' quiz
A39 | 'Math' quiz
Al9 | General enjoy I like games, Christmas songs, math game
A20 | Games I enjoyed it. I liked games.
H40 | Variety good
L3 | Crossword The Crossword game was fun.
A28 | Mr. Bean More Mr. Bean would be good.
A3l | Mr. Bean Mr. Bean.
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NEGATIVE COMMENTS : CLASS sorted

PREFER ANOTHER

Prefer conv. class would choose conv. class over ER - Stdt 1
J14 | Prefer conv. class would choose conv. class over ER - Stdt 2
J15 | Prefer conv. class would choose conv. class over ER - Stdt 3
K5 | Prefer conv. class would choose conv. class over ER - Stdt 2
K6 | Prefer conv. class would choose conv. class over ER - Stdt 3
K7 | Prefer conv. class would choose conv. class over ER - Stdt 4

J33 | Would not take again Wouldn't take class again

J34 | Would not take again Wouldn't take class again

N MORE TALK

conversation wanted

Al5 | conversation wanted Wanted more conversation practice
A26 | conversation wanted More speaking is better
A43 | conversation wanted I want even more conversation
H38 | conversation wanted more ER discussion
N\ orszr
A4 | silent students Bad point was silent students. Very few responses.
A8 |same book If everyone read the same book it would be interesting.
H19 | nervous I was nervous talking to people I didn't know
I3 | discussion difficult I used a lot of Japanese. Too difficult.
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NEGATIVE COMMENTS : ACTIVITIES sorted

MORE/OTHER TALK

A25 | more talk Wanted to speak with teacher

A26 | more talk More speaking is better

A34 | more talk I wanted more discussion.

A43 | more talk I wanted more conversation.

H45 | more group talk I would like to do groups of 3 or 4.

J4 | more group talk Too much one-to-one. I wanted group talking.
J17 | more group talk

&STORY CHAIN

A37 | story chain wanted I like writing chain story.

A38 | story chain wanted I enjoy that (chain story), too.

A24 | story chain wanted I like to make a story.

PARTNERS

H46 | wants frequent partner change |It's better to change partners frequently.

K4 | more partners Book Talk too long; change partner more.
H17b | more partners [but,...] ... Book Talk good.

J9 | different partners I want to speak [with] everyone in the class.

OTHER

A36 | want grammar games I want grammar games.

A28 | Mr. Bean More Mr. Bean activities would be good.
A3l | Mr. Bean [no comment]

A29 | more variety Not just one kind of activity.

A30 | writing I wanted more writing practice

K3 | not academic Cannot help us read Science book

L4 | too much Japanese Too much Japanese.

L5 | variety of books There should be more books about chemistry, science.
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