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1. Introduction

The need to provide classes taught in English is
growing in Japanese universities. For some time
now, Ehime University has been offering a limited
number of master’s and doctoral courses designed
for international students in which all instruction
is given in English. The website for the Ministry
of Education, Culture, Sports, Science and
Technology Working Group to Consider Globalism
in the University (K27 0 — 2 N\VALIRET 7 —F ~
77— 7 ORENRIE, 2010), has a list of what is
especially needed to make universities more
international. ‘Classes which are taught in
English’ is at the top.

As English content-based programs increase in
number, more and more of the faculty members
are beginning to realize that they will need to
prepare to teach using English at some point.
However, few professors are ready for this
challenge, and the wuniversity has, to date,
provided little guidance for those who do need to
use English in the classroom. The authors of this
report came together in 2008 and formed an ad
hoc committee to discuss the issue, recognizing
that something needed to be done. They also
happened to be members of the Committee to
Plan Strategies for Becoming a Global 30
University, the purpose of which was to find ways
to further internationalize the university. The
need to prepare faculty to present content courses
in English was discussed by the committee and
mentioned in its final report Tssues Related to the

Internationalization of Ehime University’ (ZFIEX
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where it was stated that ‘the Japanese students
are waiting for (the university) to be more
proactive in offering classes taught in English’ and
to provide more chances for exchange with
foreigners.

The ad hoc committee, mentioned above,
decided to offer a class taught in English with a
different lecturer conducting each 90-minute
session, thus providing a training ground for those
professors who wanted to practice. The initial
goals in establishing this course were :

1) To provide a venue in which faculty and
researchers could practice teaching in English.
2) To give Japanese students the chance to
improve both English language and study skills.
3) To promote exchange on campus by providing
a class which both Japanese and international
students can attend.

Until recently, most English-only content
courses at national universities in Japan were
designed for international students at the
graduate level. The authors felt it was also
necessary to provide Japanese undergraduate
students more opportunities to encounter English
in the classroom and to interact with international
students. As noted by the Global 30 committee
mentioned above, the university currently offers
very little support in preparing Japanese students
who want to study abroad. This class provides a
good jumping-off point by offering Content-Based
Instruction (CBI), and the response of the
students thus far has shown that Japanese

students want this chance.
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This class also fulfills a vital need for
international exchange students who need course
credit but are not able to understand classes
taught in Japanese. Our experience thus far has
also shown that even those who do not need the
credit are often very happy to have the chance to
attend a class which they can understand.

This paper is basically a case study explaining
how the class was organized, how it evolved from
the first to the second term, and discusses student
and faculty feedback. The results provided some
general guidelines which can be applied to
teaching in English.

It should be noted that the authors are not
specialists in CBI or English for Special Purposes
and this was not a research project. The authors
hope, however, that reporting what was observed
and learned would be of benefit to others who are
considering the introduction of classes taught in
English at the undergraduate level as one aspect

of internationalizing the university curriculum.

2. The 1st Class

(1) Basic Background

The authors decided to offer the class in the fall
of the 2009 academic year. A proposal for the
course was submitted to the General Education
Center which was accepted, and then a syllabus
was put up on the university website.

Faculty members who had expressed interest in
trying to improve their English and/or who were
known for being comfortable using English were
asked to give lectures. Organization of the
subject matter essentially consisted of trying to
maintain a balance between the sciences and
humanities.

The first, mid-term, and final class sessions
were run solely by the authors. The remaining
twelve sessions included lectures on such topics
as : Superconductivity- Principles and Applications,
Cultural Cold War and CIE Films, Evolution of
the Brain, Soseki Natsume's Botchan from the

Linguistic Points of View, Sustainability of Paddy
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Fields in Japan, and Children’s Literature in
English.

(2) Student English Level

The organizers decided not to set any English
proficiency requirements for enrollment in the
class. Any student who was interested was
welcome, and it was thought that those who could
not follow would simply drop the class in a
process of natural selection.

Twelve students (including one international
student) enrolled in the class. Four other
international students attended as auditors
because they were eager to take part in a class in
English and they enjoyed the exposure to many

different fields of research.

(3) Prep Sheets

Each lecturer was asked to prepare a ‘prep
sheet’ that would be handed out to the students a
week in advance to allow them some time to
prepare. We asked that the prep sheet include a
vocabulary list and a summary of the topic so that
students could prepare for special terms and

material they would see during the lecture.

4) Evaluation/Grading

The students were evaluated based on their
active participation during the in-class discussions
and on two reports (mid-term and final) they
English. For the

students were asked to choose the lecture topic

submited in reports, the
which had interested them most and to write
about 1) why it interested them, 2) what else
they would like to know about the topic, and 3)
how they think that topic is relevant to their lives

or future.

(5) Student Survey

Each week, the students were asked to fill out a
short, written survey in which they commented
on that particular lecture. We have provided a
chart in Appendix 3 (Supplementary data*) to

show how the students responded to one of the
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lectures. Students were asked to rate each
category on a 1 to 5 scale, with 5 as the most

positive response.

(6) Reflections on the Ist Class

Attendance was good, although three of the
Japanese students dropped out midway.

During the final class session the students were
asked to discuss the class itself. Their feedback
revealed that, although the English was difficult,
the students felt that the course was interesting
and they were glad to have it taught in English.
They were also glad to have the chance to share
ideas and have discussions with the international
students. The prep sheets received mixed to
poor reviews, in that they had not been standard
in format and, in many cases, were too long or
difficult to be very helpful. Accordingly, the
students reported that they often did not bother
to read them before class. They expressed a
strong desire to have less lecture time and more
time for discussion or group work. The students’
comments are provided in Appendix 1
(Supplementary data*).

The general response from both students and
faculty was positive, so it was decided to offer the
course again in the 1% term of the 2010 academic

year.

3. The 2nd Class

The format of the 2nd class was essentially the
same as the lst; each class was taught by a
different person, students were evaluated by
participation in in-class discussions and by a mid-
term and final report, and they were required to
fill out a short survey each week.

The name, however, was changed to Issues in
Research Today and the topics of the lectures was
also changed so that students could take the class
again for credit. This was mostly for the
international students who needed the credit.

Sixteen Japanese students and five international

students enrolled in the course.
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(1) Moodle

The incorporation, on a limited basis, of the
LMS Moodle in the second class was the greatest
change in the organization of the class. It was
hoped that this would make it easier for students
to see the prep sheets, especially if they had
missed a class, and to save class time by having
the weekly survey online.

It was mainly a “post and run” approach in
which Moodle was used to distribute the prep
sheets and other information and to allow the
students, in turn, to submit their reports online.
This distribution and submission proved especially
useful in a course like this because the lecturers
normally met the organizers and students only
during the particular class meeting in which they
were giving their lecture. (A sample of the
Moodle page is shown in Appendix 3,
supplementary data*).

Moodle is known for being especially effective in
facilitating interaction among the students and
between the students and teacher(s), but in this
case the only interaction was student feedback
through the weekly surveys and the final
questionnaire.

The use of Moodle will be augmented in the
next term. The students will have to respond to
the prep sheet questions on Moodle before the
lecture takes place. They will be evaluated on
their participation in this online ‘discussion’. This
will give the students a chance to write in English.
Two international students will serve as TA’s to
monitor and encourage the other students to join

the online discussion.

(2) Lecture Time Limit

In response to the feedback from the Ist class
requesting less lecture time, the professors were
asked to limit their lecture time to 50 minutes and
use the rest of the time for discussion, group
work or some class activity. However, the
lecture time often exceeded the 50-minute limit.
This was, in part, due to the prep sheets (see

below), but it also appeared that many professors
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are not accustomed to dividing class time between

straight lecture and some other activity.

(3) Discussion Management

Discussions were not always successful.
Students complained that they were provided no
discussion structure or specific goals and that
made it very hard to proceed. In some cases, the
students were asked to just ‘talk about the topic’
and so they didn't know what was expected of
them. This may be due to the fact that some
faculty members are not used to having discussion
in class.

International students as TA’s will help facilitate
discussion in the next term. Some guidelines for
planning discussions will also be provided for the

lecturers.

(4) Prep Sheets

Based on the student responses to the final
survey in the Ist class, we asked that the
vocabulary list for the prep sheet be limited to 10
words and that the summary also be short.
Professors were encouraged to add a question to
get students to think about the topic beforehand.

Unfortunately, there were still problems with
the prep sheets. The format and length varied
greatly depending on the lecturer, and many
students ended up not reading them before class.
The professors then had to spend class time going
over the material that the students were supposed
to have read before the class, thus increasing the
lecture time. This resulted in less time for
discussion.

In order to make the prep sheet more useful in
the next term, the lecturers will be provided with
a template, which includes specialized vocabulary,
a short summary of the topic, questions and/or
discussion topics.

The students will also be given points for
accessing it and more points for participating in a

pre-class discussion on Moodle.

(5) Student Survey Results

As with the first course, the students were
asked to fill out surveys about each weekly
lecture. (See Appendix 2, supplementary data*.)
This was essentially the same survey that
students from the first term were asked to
complete, except that it was to be done at their
own leisure via Moodle. (We had run into time
problems when lectures during the first term ran
over, and the students had no time to fill out the
questionnaire.) The survey consisted of four 5-
point Likert-scale questions, a checkbox question
regarding the understandablitity of the English
during the lecture, and a final open-ended
question where the students could provide
suggestions, comments, etc. The results of the
individual surveys were provided to the lecturer
that particular survey covered.

Prior to the final class, the students completed a
longer evaluation survey which covered the
course as a whole. This time, the survey
consisted of nine 5-point Likert-scale questions and
regarding the

three open-ended questions

students’ impressons of the entire course. The

Final Questionnaire

Course Evaluation/{SSR IVl
1 |Please rate the following using the scale 1{=strongly Disagree) - 5{=strongly Agree)

| put a lot of effort into this course.

| leamied in this course.

The course content was intaresting.

The level was appropriate.

The course was well-organized.

| would recommend mhmmbuﬂmmdm
Moodia helped in information exchange.

The classroom and facilifies were good.

The time (Friday 3rd period) was good.

¢¢°|000000-‘
GGQQGDUQO“H

2 | What did you like or find usefil about the class? (optional)
EXETHEVTY.

3 | Do you have any suggestions for changes in the course?(optional)
EXETHLRVTT,

4 |G i oms, anything ot all. (optional).
EXETLRVTY
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Results of #1 of the Final Questionnaire on
a 5-point scale with 5 the highest.

Own Effort 3.67 H
Amount Learned I 4.33I ‘
Content Interesting I 42 I I ‘
Appropriate Level I3.33 1 ‘
Course Organization 414 ‘
Would Recommend | 42 I I ‘
Moodle Usefulness | 4.0 I I ‘
Classroom & Facilities | 4.4I I ‘
Class Time | 4‘27I I ‘

0 125 250 375 500

results (on a 5-point scale, with 5 being the
highest) are shown in the graph above.

The final class session was used for reflection
and the students reported that they had learned
English and gained knowledge of various topics.
They also became more aware of how
‘international students think’. They enjoyed the
group work and discussions, and wanted more,
saying the group work, especially, was a good
way to learn. Many of the students, both
Japanese and international, said they enjoyed
having exchange with each other. Some also
noted that the class made them think. All the
comments can be found in Appendix 4

(Supplementary data*).

(6) Feedback from the Lecturers

One lecturer commented that teaching in
English stimulated him to think more about
teaching strategies and he could see that it would
help to improve his teaching in general
Lecturers made use of group work, discussion,
slides, etc., in order to present the material so
that it could be understood by the students.
Some indicated that student attitude was
generally good, making it easier to teach. For
example, one lecturer, in an email, was pleased
that the Japanese and international students
interacted well with each other. See Appendix 5
(Supplementary data*) for the list of the lecturers’

comments.
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(7) Content-Based Instruction

The authors began with the idea that Japanese
faculty need practice and some sort of
methodology in order to teach in English with
confidence. The benefit for the Japanese
students was considered, but it was not the
primary impetus for initiating the course.
However, it rapidly became apparent during the
first course that the course would also help and
encourage Japanese students in their English
language study. We realized that we were
inadvertently providing Content-based Instruction
(CBI), which is ‘based on the idea that language
is acquired most effectively when it is learned for
communication in meaningful and significant social
situations’ (Okazaki, 1997)

While it was not the original intent to design a
content-based class, conducting the course for two
semesters has made the authors aware of the
possibility of expanding this project to other
subjects. For example, at Morioka Junior College
(Catlin, 2002), students in the international course
have to take at least one class given in English.
Another example is Chuo University, its 2010
syllabus includes a list of 68 CBI classes taught in
English. A gradual introduction of such courses
at Ehime University will benefit the Japanese
students and make the university more appealing

to international students.

4. Conclusion

The experience gained from the two classes
was reported by the authors in a Teaching in
English Workshop on August 31, 2010. In the
workshop, a few basic guidelines that came out of
the observations and the feedback from the
students and instructors were introduced. Here
are the points we introduced :

1) Language: Perfect English is not necessary,
but it is helpful to learn some ‘classroom
English” such as ‘Turn to page 37 in your
books.”
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2) Time Management : Balance lecture time with
other activities.

3) Outline : Provide an outline at the beginning of
the class and follow it so the students can
follow.

4) Visual Material: Use visual aids whenever
possible.

5) Discussion: Have a simple question to get the
discussion started. Set some kind of goal. Use
this time to see how well the students have
understood the topic.

6) Don't ask if they understand. Instead ask a
content question. The response will indicate if
they understand or not.

Thus far, the results from the two courses have
suggested that the CBI classes benefit faculty and
students, both
Students have a chance to develop and improve

international and  Japanese.
their English skills and get a small taste of what a
class might be like abroad. They are also able to
pick up much needed discussion skills and practice
English. Both

Japanese students have indicated that they are

writing in international and
very glad to have the chance to be in a class
where they can exchange ideas and opinions and
learn from each other. It expands intercultural
exchange on campus.

For lecturers, this class provides a chance to
practice conducting a «class in English. It
encourages them to avoid a non-stop, 90-minute
lecture and to use various methods to engage the
students and to get them to be more active in
class. It is hoped that these lessons will transfer
to the classrooms where Japanese is used as well.

As stated at the beginning of this report, the
authors are not specialists in the field of CBI or
curriculum development and recognize the need
for further work to be carried out by researchers
from those fields. In-depth research on how such
classes can be increased at the undergraduate
level could also play an important role in

internationalizing the university curriculum.
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Appendix 1: Student Comments - 1% Term
(Comments were slightly edited for clarification.)

Prep Sheet

Didn’t use it.

It would be more useful if students were required to do something with the prep sheet before the
class.

Use more figures, graphics, etc.  to make it easier to understand.

Too much text is boring.

Some were too difficult to read.

Time Management
90 minutes is too long for a straight lecture.
They should limit the lecture time to 50 minutes.

Topic

Have more non-Japanese related topics.
Organize topics in related subject areas.
Use games.

Level of Topic Content
It is up to the lecturer to decide the level of difficulty of the subject.

Classroom (a laboratory classroom in Aidai Muse)

Too big.

Too cold.

Seating was not good because not everyone faced the front.
The students should have their own desks.

Other comments

Have native speakers as lecturers.
Do experiments in English.

Have more group activities.

Let students talk more.



Appendix 2: Moodle Page Layout of the 2nd Term

Issues |0 Researcl Today{ ¥ {EERE L)
Woa—AT7x—%h
E:j Evaluation M 7 =& F Templale
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Appendix 3: Weekly Student Questionnaire on Moodle - 2nd Term

Questionnaire

EHPr— AR ERELOBL{FIANTRETILOTT, MMlcE—UEWLEHAD
T EEEEFLTLREXW,

This survey is camied out for improving faculties’ teaching techniques, It does not mffect yvour gradies in any way.

=] The prep sheet was helpful in preparing for the clnss,
'FRY—bk EFRIcETISRE L,

Sdrongly Disagree/f  Disagree/t> MeutralE S S L Agree/®  Strongly Agree/TH
LESELEWN Bt Ll AL =11 L ESMAS

0 0 0 D 0

=22  The level of the class wis mppropriste.
BEOoRBLwWT. BEEERETST L.

Strongly Disagree/® Disagree/®5 MeutralZE S L aAgreai®  Strongly Agree/3
< ESMbin Witz BB AL SES CESBS

w Q2 0 o w

+3 The organization andfor method of presenting the subject of the class (including handouts,
visual Images, etc.) helped you understand the content
EROoSETRES (EAW - ARESGIE/T) . ASEENT SLTRIC ZE5EL
fio

Strongly Disagree/=  Disagrea/£ 3 MoutralfiE S s & Agreal®£  Strongly Mgrea/d
cESRPEV Bl &R AEW SB35 CESRS

s ] 0 e o) 0

=g  The English was understandable.
e R . S W

Strongly Disagree/S  Disagree/®3 MNeutral ¥ 55 & | Agree/®  Strongly Agree/is
<ESRbEL mhiy bl L 585 {ESHS

0 0 = (& ]

5  Ifit was hard to understand, why? (You can choose more than ome. )
EBRLIC o RS, FhiEEETYNT

o 1. Spoke too fast ROT &L

0 2. Pronunciation was nol clear  FEEHT-F 60

8. Bpoke too softfow PIALLLE LY A{ELY

4. Vocabulary was too difficult  ESATRE LTS3

o 5, Didn't face the class when speaking FEODFHEERWLTEIZ W

G Comments, grestings, anything ot all.(optional).
BEETLRWLWTT,




Appendix 4: Student Survey Results from the 2nd Term
(Comments were slightly edited for clarification.)

Good Points
Good to have international students in class
Nice to have many different topics.
Nice to have different professors each time.
Learned the Japanese perspective on the topics.
| learned a lot and | thought a lot.
Group work is good way to learn.
| became interested in other countries.
My English improved.
It was fun to actually experience English in the classroom.

Suggestions about Language
It would help to have some kind of summary in Japanese at the end of class.
Lecturers need to adjust their English to the class level.
Don’t use words that were not explained.
Use a little Japanese when the subject is difficult.

Suggestions about Discussions
More discussion.
Discussion should have a point.
Make sure international students are in each group.

Other Suggestions
Air conditioning was too strong. Let’s have more concern for environment.
Students should read the prep sheet.
Hold the class out of the classroom sometimes.
Have students use Moodle to chat about the next topic before the class.



Appendix 5: Lecturers Comments from the 2nd Term
(Comments were slightly edited for clarity.)

1) The number of students, approximately 20, was appropriate. If the number is
much larger than this, interaction between students and the professor is
difficult.

2) Keeping 30min for discussion was good. Some Japanese students actively
interacted with foreign students.

3) It was great opportunity for me to talk something in English to students who
don't specialize engineering. | sometimes make presentation in English about
my research topics to experts or the special subject to graduate students.

But this time, the audience was ordinary people. | felt that even words |
could use was restricted.

4) Japanese professors have rarely had chance that their classes were evaluated

by foreign professors. This can be a good FD opportunity.

4) | enjoyed the class very much. Students were cooperative. They took positive
attitudes towards the class. | appreciate that.

5) The problem, however, is their skill in understanding the essence of the lecture
and in summing it up in a paper.

6) Among the papers submitted to me after the class, there was only one paper
which seemed to grasp the essence of what | wanted to convey. It may be difficult
to acquire such a skill even in their mother tongue. So | assume that probably the
problem is not limited to English courses only.

7) 1 hope the class will further help students develop their capability to communicate

in English.



